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Foreword

There is a formidable range of materials published worldwide for
teachers of English as a Foreign Language. However, many of these
materials, especially those published in English-speaking countries,
assume that teachers using them will be working with smallish
classes and have abundant resources available to them. Also many,
of not most, of these materials make implicit culturally-biased
assumptions about the beliefs and values of the teachers and
learners.

This situation is ironic in view of the fact that the vast majority of
English as a Foreign Language classrooms do not correspond at all
to these conditions. Typically, classes are large, resources are
limited, and teachers have very few opportunities for training and
professional development. Also, the cultural assumptions of
teachers and learners in many parts of the world may vary quite
significantly from those of materials writers and publishers.

This book is an attempt to address this situation. The authors
present thirty lessons at elementary level, each with the same
methodological framework. The lessons are explained in clear,
accessible language, and none of them require sophisticated
resources. Instead, they call on the basic human resources which
all teachers and learners bring with them to class. The language
points covered are ones found in a typical elementary course, and
the topics are those which form part of everybody's daily lives, for
example families, homes, and leisure activities.

Most importantly, however, the book offers a framework for
teachers who lack training and support. The hope and the
expectation is that such teachers will begin by following each step
of a lesson quite closely but, as their confidence increases, will
adapt and add to the techniques presented here, responding to the
particular needs and abilities of their learners.

This is an important book: one of the few attempts to address the
problems of the'silent majority' of teachers worldwide who have
little or no training, and few resources to work with.

ALAN MALEY

Assumption University
Bangkok, Thailand



lntroduction

English is taught all over the world, by all sorts of teachers to all
sorts of learners. Schools and classrooms vary enormously in their
wealth and their provision of equipment. Learners are very
different from place to place. But, whatever the conditions in which
you are working, there is one resource which is universal and
unlimited: the human mind and imagination. This is probably the
one single most valuable teaching and learning resource we have.
Nothing can replace it. In even the most'hi-tech'environment, a
lack of imagination and humanity will make the most up-to-date
and sophisticated resources seem dull; conversely, the most simple
resources can be the most exciting and useful.

We have been fortunate to spend quite a lot of our time working
not only in'hi-tech' environments with computers and video, but
also in classrooms where there is little more than blackboard and
chalk and some out-of-date coursebooks. Some of our most
interesting learning and teaching experiences (as Confucius said, a
teacher is'always ready to teach; always ready to learn') have been
not in the comfortable well-resourced small classrooms of a private
language school, but in classrooms where only the minimum of
equipment has been available. Equally, some of our most
memorable teaching experiences in'hi-tech' classrooms have been
when we have abandoned the cassette or video or glossy
coursebook and got to work with that most precious resource of
all, the learners'own experience and imagination.

Teachers often have to use materials which are out of date, or
contain subject-matter irrelevant to their particular group of
learners. For example, we have had great difficulty explaining the
concepts of the fridge -freezer and microwave oven to Tibetans. In
the same way, learners who have spent all their lives in northern
countries might have difficulty with an exercise from an African
textbook which asks if they prefer yam or cassava. So over the last
few years we have been trying to design materials which can be
used in as wide a range of teaching situations as possible.

The activities we suggest are as flexible as the human imagination is
creative; they are'teacher resource material'which teachers will be
able to adjust to suit their particular environment.In thinking
about universally applicable,'lo-tech' materials we have come up
with a list of criteria that need to be met. The materials will need
to:

be usable in large classes as well as small.
be suitable for adult learners as well as secondary learners, and if
possible easily adaptable to a primary context.
be centred on the universals of human experience.



lntroduction

Lead-in

cover the main language skills and have a useful base of grammar
and topic vocabulary.

- be traditional enough to be recognizable by all teachers, and thus
give them a sense of security, while providing communicative
activities for learners.

-, be non-threatening in the demands they make on learners.
,, be teacher-based'resource material' rather than books for learners.
rrr:i assume that no technical and reprographic resources are available

and be based on the human resource rather than the technical.
be culturally neutral, not context-bound, and thus be flexible, easily
adaptable by the teachers to their own culture and teaching
context.
be flexible enough to complement a standard syllabus or
coursebook.

Simple Reading Activities
This book contains thirty activities, designed according to the
criteria above, for developing the reading skill at elementary level.
Each activity has three main stages:

Lead-in-This introduces the learners to the topic and focuses
their attention.
Read and respond-This is the main part of the activity. The
learners are first encouraged to read through the text quickly. They
then read it more carefully.
Follow-up-This stage, which is optional, gives the learners the
opportunity to practise the other language skills using material
from the reading text.

The aim of the lead-in is to get the learners to start thinking about
the topic of the reading text before you actually show them the text
itself, and perhaps introduce or familiarize them with a few
vocabulary items from the text. You can use a variety of techniques
to stimulate the learners'interest, question and answer, pictures, or
a short discussion, for example:

ask learners questions about their personal experiences related to
the topic.
ask learners'opinions and have a short discussion around the topic.
show a picture of something or someone in the text and ask
learners to describe it/him.

., ask learners to imagine a scene/person like one described in the
text.



Read and respond

Introduction

Lead-in activities should be very short-they should not take
more than about five minutes. A1l you are aiming to do is to engage
learners'interest and get their minds focused on the topic.

Before the learners study the reading text in detail, it is important
that they should read it through quickly to get a general idea of
what it is about, rather than trying to understand every word
straight away. For this reason, the read and respond part of each
activity after Activity 5 starts with a phase in which the learners are
encouraged to do one of two things:

Read the text-or just the beginning and end-rapidly in order to
get a general idea of the theme (often referred to as'skimming').
For example, you could ask them to read only the first and last
sentence of the text and then to tell you what they think it is about.
Look rapidly through a text searching for precise information
(often referred to as'scanning'). For example, you might ask the
learners to find the answers to one or two simple factual questions
about the text as quickly as possible.

Even when the learners come to read the text more carefully, it is
important that they should learn to understand the main points
without getting sidetracked by confusing and sometimes irrelevant
detail. The techniques used in this phase of the activities have been
designed to practise this skill. They are as follows:

Read and complete-Learners read a text and use the information
to complete a list, table, chart, or picture.

Read and correct-Learners correct mistakes in a text.

Read and draw-Learners read a text and draw what is described.

Read and guess-Learners read a text and guess what is described.

Read and match-Learners match information in a text with other
reading texts or pictures.

Read and reorder-Learners read a text in muddled order and
number the sentences or paragraphs in the correct order; or they
physically reorder sentences on separate strips of paper.

Read and sort-Two texts are mixed together. Learners have to sort
out which sentences belong to which text.

There are examples of all these techniques in this book.



Introduction

Procedure

Materials
Providing learners with sufficient reading practice is perhaps the
most daunting problem which faces the teacher with limited
resources, because reading implies texts in books or on handouts. If
you do have a photocopier you can, of course, make a copy of the
text for each learner. But if you don't, how can you use the texts in
this book? Writing a long text on the board for everyone to see is
laborious and time-consuming-and, for all concerned, extremely
boring. The texts in this book are mostly short enough to write on
the board if you need to, but a much better way to present them to
the class is by using reading posters.

A reading poster is simply the text written out in large letters on a
big sheet ofpaper. Ifyou decide to use posters, try to find a cheap
source of sheets of paper. In Madagascar, for example, the teachers
we worked with found the sheets of paper used for wrapping
vegetables in the market were ideal for making posters. A good way
to fix posters to the board is to pin a length of string along the top
of the board like a clothes-line. You can then use clothes-pegs to
pin your posters to the string! Reading posters have the advantage
that you can save them, so you will not have to write the whole text
out again the next time you want to use it. In this way you can
build up quite a library of reading texts at different levels.

Posters are also useful when you use pictures in an activity. Again,
if you have your pictures on posters, it means that you do not have
to draw them on the board every time. This is a particular
advantage ifyou are not very confident about your drawing skills.

An alternative to drawings on posters is drawings on smaller pieces
of card (but still large enough for all the learners to see). These are
usually known as'flashcards'. They are used in 14,'Describing
people'.

The main stage of each activity has six basic steps:

1 Put up the text.

2 Set the'skimming' (reading through very quickly to get an
overall idea of what the text is about) task, or give the 'scanning'
(looking for specific information) questions. Explain clearly
what you want the learners to do and make sure they
understand.

3 Set the'read and respond'task. Again be sure that you explain
clearlS and that the learners understand what they have to do.



Follow-up

lntroduction

Give the learners time to read the text and do the activity
individually. At this stage you will need to walk around the class
and deal with any problems or queries.

When they have finished the activity, it is often a good idea to
ask the learners to compare their answers in pairs. If they
discover that their answers are different, they have an
opportunity to check the text again and perhaps discover the
correct answer for themselves.

Finally, go through the answers with the whole class and discuss
them.

Reading texts are avery good source of new words and expressions.
Many of the follow-up activities in this book are aimed at
extending the learners'vocabulary by focusing on a particular
group of words in the text (often called a'lexical set'), for example,
classroom furniture in 8,'Locating objects', or household objects in
16,'Rooms in a flat'. In many cases, the learners are encouraged to
add more words and expressions to expand the set.

Other ideas

Wall posters
A good way of giving learners extra reading practice is to use texts
they write themselves. You can collect in written work and use it to
make wall posters, either by choosing a few learners'work and
pasting it up on a poster, or if it is badly in need of correction,
writing correct versions yourself and pasting them to posters. The
posters can then be displayed on the wall with a reading activity.
Learners can read the posters in their spare time or if they finish an
activity early. This is a good way of revising structures and
vocabulary you have recently taught.

Reading cards
If you can get hold of a number of different short reading texts but
have no photocopier, /ou c:ln make reading cards. Each card
should have a text and comprehension questions on the front, and
answers on the back or on a separate card. The cards can be kept in
boxes for ease of use and organization. They can be graded
according to the level of difficulty of the text. You will need more
cards than the number of learners in your class. Learners can then
use the reading card box as a lending library, choosing a card at
their level of difficulty and exchanging it for another when they
have finished. It is a good idea to keep a record of which learners
have read which cards.
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Building a lesson
There are four companion bools to this one, PresentingNew

Language, Simple Listening Activities, Simple Speaking Activities, and

Simple Writing Activities. All, of these also contain thirty activities'

and in all five books the topics and the language presented and

practised correspond. So, for example, activity I in all five books is

about'Greetings and introductions'and activity 30 is about
'Describing actions'. The activities in each book are graded,

following a basic structural syllabus. This means that you can

design your own lesson or sequence of lessons using material from

any, or all, of the books, depending on your learners' needs and the

time available.
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LANGUAGE

TECHNIQUE

MATERIALS

Greetings and introductions

Hello. My name's
What's your name?
Nice to meet you.

Read and reorder.

The dialogue below; the pictures below, on a poster or on
board.

the

Lead-in

pREpARArroN Prepare the poster if you are using one.

TrME GUrDE 20 minutes.

7. Show the learners these pictures.

Read and reordel

Ask them what they think the boy and the girl are saying, collect
few suggestions.

Ask the learners to name the boy and the girl. Write the names
under the pictures.

Write the following dialogue on the board. It is in jumbled order:

Hello, My name'g
Nice to meet you too.
What'e your name?
Nice to meet you.
Mv name'a



tf

fvlq nowrets
" Nicetoneefgou.

Greetings and introductions

Get the learners to read the sentences out loud. First get them to
read in chorus and then ask individual learners to read.

Ask the learners to copy the pictures and write the sentences,
including the names they have given the boy and the girl, in the
correct bubbles.

Check the answers with the class.

wlQ.?

Check learners understand the expression'Nice to meet you and
explain that it is quite formal.

Ask them to suggest alternative greetings to'Hello' in English, for
example,'Hi!','Good morning', and'Good afternoon'. In the
learners'own language, discuss when different greetings are used,
and which are formal and which are informal.

You could get learners to suggest actions for the expressions, or
provide them yourself (for example, shaking hands for'Nice to
meet you'). In the learners'own language you could discuss the
differences between these and greetings in their own culture. You
could play a game: two learners perform action and the others
guess what they are saying.

Follow-up



2 The atphabet

LANGUAGE The letters of the alphabet.

TEcHNreuE Read and guess.

MATERTALS About eight abbreviations; the pictures opposite, on a poster or on
the board.

eREIARATIoN Prepare the poster if you are using one.

TrME GUIDE 20 minutes.

Lead-in t Put an abbreviation on the board in your language, for example,
UN (United Nations).

2 Explain what the letters stand for and ask the learners for some
more examples. (If you have a multilingual class, choose one
abbreviation that everyone is likely to know and find the
differences in all the different languages.)

aaaaaa aaaoaoaaaaaaaaaaaaaaa.a.aaaaaaaaaa

Read and guess 3 Write about eight abbreviations on the board, for example:

1 DDC

2HM

3EU

4 NATO

5 UqA

6 rhD

708

O AID)

4 Say three or four ofthem and ask the learners to tell you the
numbers of the abbreviations on the board, for example:

rrecnBn EU
LEARNER Number 3

5 Put the learners into pairs. Ask if they know or can guess what any
of the abbreviations stand for. Give them a short time to do this.
then ask for some ideas around the class.

10



The alphabet

Put up the following pictures and ask them to guess which
abbreviation goes with which picture.

t ( ;x l ( -
\tl(lr
TI( 41

8

Write up the full names, in the examples, these are:

1 Eritieh Eroadcastina Corporation

2 Her/ Hie Majeety

3 Eurooean Union

4 North Atlantic Treaty Orqanization

5 United )tatee of America

6 Doctor of Fhiloeophy

7 Great Britain

B Acquired lmmune Deficiency )yndrome

Check that the learners know what the abbreviations mean. Are
there any differences in their own language?

Divide the class into two teams. Get each learner to think of an
abbreviation in their own language. Tell the teams to take it in
turns to say an abbreviation, spelling it out in the English alphabet.
The team that knows the most abbreviations wins.

Alternatively,learners could invent abbreviations for things in the
classroom, and the others could try to guess what it stands for.
For example:

IE,INNSN T PC

LEARNER z The Poster Corner!

Follow-up

=@

11



LANGUAGE

TECHNIQUE

MATERIALS

PREPARATION

TIME GUIDE

Numbers

Numbers.

Read and correct.

Dialogue and numbers written on the board.

None.

20 minutes.

aaaaaa aaaaaaataaaaraataaaaaaa

Lead-in
aaaaaaaaaaa

aaaaaaaaaaaaaaaaaa aaaaaaaaaaaaaaoaaa.aaaaaataa

2 Write a dialogueRead and correct

Ask a learner for his or her telephone, identity card, or passport
number. Write it on the board with a mistake. Get the other
learners to correct you.

containing numbers in speech bubbles on one side
of the board. All the numbers should be expressed in words. On the
other side, write the numbers in figures, but with mistakes, for
example:

What'e your telephone number?

o27009

It' o ei g ht- eeve n -two - ei 6ht- oh - ni n e.

wnzT6 VOUr AddreSS{

Twe ntv -th ree Ch a rl e e )tre et.

How old are

t2



Numbers

Tell the learners that the person listening wrote down the numbers,
but made mistakes. Ask them to write down the correct figures and
then check their answers in pairs.

Ask for a volunteer to come to the board and rub out the first
number from the speech bubble and replace it with figures, for
example:

It's B72OO9.

Check that it's correct and then ask for other volunteers to correct
the other numbers.

Rub out the answers in the speech bubbles, leaving only the
questions. Put the learners in pairs and get them to ask and answer
the questions using their own numbers.

Or, ask learners to write down three numbers which are important
to them (e.g. telephone numbe6 number of children in their
family, etc.). Put them into pairs and get them to guess why the
numbers are important.

Follow-up

l3



LANGUAGE

TECHNIQUE

MATERIALS

PREPARATION

TIME GUIDE

Telling the time

What time is -?
When -?
Numbers.

Read and complete.

Dialogues in speech bubbles, on a poster or on the board; diary
page, written on the board.

Prepare the poster if you are using one.

30 minutes.

L Ask the class a few questions, for example:

What time is it?
When does this lesson end?
When is lunch?

Put the times in words on the board. Ask how you would write
them in numbers. Ask for volunteers to write the numbers on the
board.

Lead-in

Read and complete 2 Put up these dialogues in speech bubbles:

What time io the party?

Twenty-five to eiqht.

t4



Telling the time

3 Get the learners to skim the dialogues quickly. Ask a few questions
in random order, for example:

What time is the doctor's appointment?
When is the film?
When is the party?

4 Write this diary page on the board: Tell the learners to copy it.

M)NDAY dentiat -

TUE)DAY film -

WEDNE)DAY tennie -

THUKODAY doctor-

FKIDAY parLy -

)ATUKDAY train to London -

SUNDAY return from London -

Ask the learners to read the dialogues and to fill in the missing
times in the diary. They should write the times down in numbers,
not words.

Get them to check their answers in pairs. Then ask for a volunteer
to come to the board and fill in the time in the diary entry for
Monday. Check that it is correct, then ask for volunteers to fill in
the other times.

Follow-up Get learners to write their own diaries for the next couple of days.

Put them in pairs and get them to ask and answer questions about
their appointments.

Put the following words on the board:

the doctor'e appointment the meeting the parLy
the football match the exam the film

Ask the learners to put the words into two groups'duty'and 'fun'.
Then add'What time is -?'to the words on the board to
make a substitution table. In pairs get learners to ask and
answer about their appointments.

15
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\,, Personal information

LANGUAGE My name's
I 'm -.
I'm from

rEcHNreuE Read and correct,

MATERTALS Letter and speech bubbles on a poster, or on the board; magazine
pictures of people (for Follow-up).

eREIARATToN Prepare the poster if you are using one. Collect the magazine
pictures if you are doing the Follow-up.

TrME GUrDE 30 minutes.

Lead-in 7. Ask a learner:

What's your name?
How old are you?
Where are you from?

2 Write the answers on the board making deliberate errors and get
the learners to shout'Stop!'when they see a mistake. Correct the
mistake and go on.

Read and cotlect 3 Put up the following letter and put the speech bubbles underneath.

Hi penpal!

Nice to meet you! Let me introduce

myoelf. My name'a Jane Grey and I'm

15 yeare old, l'm from Toronto, Canada

and I live at 23 Madieon Koad,

Toronto. I'm a dancen and my hobbieo

are playing the quitar and ainging.

Write and tell me all about voureelf!

Jane

16



Follow-up

Personal information

Cover the speech bubbles and get the class to skim the letter
quickly. Ask a few questions, for example:

Who is writing the letter?
Who is she writing to?
Which country is she from?
What does she like doing?

Tell the learners that the sentences in the speech bubbles are
spoken by |ane's pen pal. She is telling her friend about Jane but
she's wrong about some things. Ask them to read the letter and the
speech bubbles and write correct versions of the sentences in the
bubbles.

When they have finished, ask them to compare their answers in
pairs. Check the answers with the whole class.

Put up the magazine pictures of people on the board or round
the room. Ask the learners to choose one and to write about him or
her using the words on the board. If they need help, write these
sentences on the board:

Hie/her name ie
He/ehe'o a -.
Hie/her hobby ie

Go round supplying vocabulary for jobs or hobbies if they need it.

Put learners in groups of three or four. Tell them to take it in turns
to read their description and get the others to guess the picture it
describes.

T7
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O Gountries

LANGUAGE

TECHNIQUE

MATBRIALS

PREPARATToN Prepare the posters.

TrME GUrDE 30 minutes.

'Countries' and'cities' vocabulary area (for example Hong Kong,
Thailand, India, Paris, and London).

Read and draw

Lettet on a poster or on the board; simplified map of the world
on a poster, with countries and cities mentioned in the letter
marked.

Lead-in 1, Put up the map of the world. Ask the learners which countries they
would most like to visit.

2 Ask the learners to copy the map of the world into their books.

.rilAlLAND

Read and draw

u
0

18



Countries

3 Put up the letter.

Dear Joe,

Here I am at last in Hon7 Konq! l've had a lon4 tnp and am
tired. Laat week I waa in Thailand and before that in lndia. I lefL
Canada six weeke a4o and went atraiqhL to London. From there
I went to Farie, and then to Turkey via ltaly. I'm ffyin4 back to
Canada on )unday eo will oee you aoon!

Love from Nataeha

4 Draw a picture of a suitcase with luggage labels on the board.

Tell the learners that the suitcase started in Vancouver and is now
in Hong Kong. Ask them to scan the postcard quickly and fill in the
other labels on the suitcase.

Then ask the learners to read the postcard more slowly and mark
Natasha's route in pencil on their maps.

Get the learners to compare their maps in pairs.

Read out the letter, tracing the route with your finger on the poster
as you read.

Teach more country names by asking which countries the suitcase
passed through on its route, and getting the learners to add these to
their maps.

Alternatively, practise words for nationalities. Tell the learners that
the owner of the suitcase had to get a visa for each country and ask
which embassies he or she had to visit.

6

7

Follow-up

19



7 Nationatities

'Nationalities' (for example, Mexican, French, Chinese) and
'souvenirs' (fan, hat).

Read and match.

Poem, on a poster or on the board; poster of pictures of souvenirs,
poster of a map.

Prepare the poster(s).

30 minutes.

t Put up the poster of the pictures.

Ask the learners if they know what the objects are called. Get them

to guess where each object comes from.

3 Then tell them you are going to give them a poem to read. Put up
the poem.

My uncle wae a eailor
He sailed acroee the eea
And when hie ohip came home at,laat
He brouqht theee qifte for me:

A Mexican hat
A Turkioh mat
Two Dutch clo1e
Three German doaa
A )panieh fan
A Chineae pan
A Japaneoe houee
A little French mouee
A Peruvian llama
And a pair of pyjamae

LANGUAGE

TECHNIQUE

MATERIALS

PREPARATION

TIME GUIDE

ry
ry

Lead-in

Read and match

20



Nationali t ies

Ask the learners these questions:

What was my uncle's job?
\,Vhat did he bring me?

Ask the learners to look at the pictures of the objects and get them
to put write the letters A-| under the pictures in the order the
objects appear in the poem.

Put up the poster of the map.

Ask the learners to copy it and mark the uncle's route . It should
include the following countries in any order (Mexico, Turkey, The
Netherlands, Germany, Spain, China, lapan, France, Peru?).

Ask the learners:

What country do you think the pyjamas come from? (India)

Ask students if they have any objects from other countries (if they
are unlikely to have any, ask them what the uncle would take home
as souvenirs from their countrv).

b
0

Follow-up

2T



B Locating obiects

'Classroom furniture' (for example, picture, desk, board)

Vocabulary area.

Place prepositions.

Read and correct.

A description of your classroom containing errors, on a poster or
on the board.

Prepare a short description of your classroom. Include five or six
errors. Prepare the poster if you are using one.

30 minutes.

7. Ask learners a few'quiz' questions about their classroom, for
example:

It's on the wall near the door. What is it?
It's on the ceiling, in the middle. What is it?
It's on the floor under the window. What is it?

Supply vocabulary if they don't know the names of the objects.
Make sure they know words such as'wall','ceiling','map', and
'picture'.

2 Put up the description of your classroom, describing where objects
are located but containing errors, for example:

There ie a picture ie on the wall near the door. ln front of the
picture there is a deek and a chair. They are the teacher's. At
the back of the classroom there ia a board. At the side of the
claaeroom there ie a window. Above the window Lhere are eome
ehelvee. Next to the shelves io a map of the world and under the
map io a cupboard. There are 20 deeko and chaire on the ceilinq
and a lar4e door in the fioor.

LANGUAGE

TECHNIQUE

MATERIALS

PREPARATION

TIME GUIDE

Lead-in

,^fiator

ewalI

ll ill
Read and coruect

22



Follow-up

Locating objects

Ask the learners to begin reading and to put up their hands as soon
as they see anything wrong.

Ask the learners to read the text and to find all the mistakes. Tell
them to write the correct versions of the sentences where there are
mistakes.

Read the text out to the learners and ask them to shout'Stop!'
when they hear a mistake. Pause and ask them what the correct
sentence should be, then alter the text if you have written it on the
board or, if you are using a poster, write out the correct sentence
on the board.

Put the following list of words on the board (but don't include the
words for things you don't have in your classroom):

board
deak
radiator
chair
fan
nobiceboard
door
window
table
liqht
picture

Ask the learners to sort them into three groups,'On the wall',
'On the floor', and'On the ceiling'.

Ask learners to write 10 sentences about objects in the classroom-
five correct and five incorrect. Put them in groups of three to four
to read each other their sentences. The first person to shout'wrong'
when they hear an incorrect sentence get a point. The winner is the
person in each group with most points.

Alternatively, leave a number of slips of paper with the names of
objects around the classroom in the wrong places, for example,
'board' on a desk,'window' on a door, and so on. Ask the learners
to tell each other the correct locations of the things, and to move
the labels to the right places.

23



9 Feetings

LANGUAGE'Feelings' vocabulary area (for example, sad, lonely, h"ppy).

rECHNreuE Read and correct.

MATERTALs Diary extract on a poster or on the board, a poster with a list of
sentences about feelings on.

pREpARArroN Prepare the poster(s) if you are using them.

rrME GUrDE 30 minutes.

Lead-in 1, Mime some feelings to the class, for example,'huppy'by smiling
and'angry'by frowning. Ask the learners to guess how you feel.

2 Write the following words on the board and ask the learners to
discuss how these things make them feel:

rain
sunshine
work
frienda
lettere
havinq an arqument

Supply or elicit the following words in the discussion:'sad','lonely',
'happy','fed up','bored','an gry', and'tired'.

Read and cottect 3 Put up this diary extract:

MONDAY
Grey rainy day. Feel ead and lonely.

TUE)DAY
Weather better today. Hot oun. Letter from John. Feel happV.

WEDNESDAY
Buey day. Worked hard. Hunqry and thiraty. Tired too.

THUR9DAY
Argument with Dad. Anqry all day.

FRIDAY
Weather cold and rainy. Feel aad and fed-up.

9ATUKDAY
Nothinq to do. Eored.

SUNDAY
Nice day. Frienda came. 1aw John tonight. VERY happy!

Tell the learners this is |ane's diary for last week. Ask them to skim
it quickly.
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Feelings

4 Ask a few questions, for example:

Which days were rainy?
When was lane bored?
When did she see John?

Tell the learners to find the answers as quickly as possible.

5 Write the sentences below on the board, or put up a poster. Ask the
learners to work in pairs and correct the ones that are wrong:

Rain made her fed uo.
The aunahine made her anqry.
A letter made her ead.
Work made her VEKY hupw.
Her father made her thirety.
Doin7 nothin4 made her happy.
Friende made her tired.
John made her bored.

6 Ask the learners to write down the correct sentences and then to
compare them with a partner.

7 Go through the sentences with the whole class and correct them on
the board.

8 Ask the learners what they think'busy' and'argument'mean. Tiy to
get them to guess from the context.

;;ff i i l"" 'o""..r"""";;.; i i ; i i ; .I"g.'vocabulary.Addthefotlowingwordstothelist
you wrote on the board at stage 2:

exama
parEieo
qhooto
thunderetorme

Check the learners understand the words, then ask them to say how
the things make them feel, for example:

Exams make me nervous.
Parties make me excited.

Use the context to teach'nervous','worried','excited', and'scaredl
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1-0 Famities

LANGUAGE 'Families'vocabulary area (for example, mother, father, sister).
Numbers.

Read and reorder.

Posters of a text with sentences in the wrong order, and in the
correct order.

Prepare the posters. Draw the family tree on the board.

30 minutes.

7. Draw a picture of a family tree on the board, without the
relationship words:

ntece
bro{herns
husband
wiPe
Son
rnolf,er
sister
uncle

TECHNIQUE

MATERIALS

PREPARATION

TIME GUIDE

Lead-in

daughte,r

->
Write up the words :'father','m other',' husband','wife','son',
'daughter','brother','sister','uncle','niece'.

2 Ask the learners if they can tell you where to put the words on the
arrows to show the relationships between the members of the
family.

Read and leorder 3 Put up the following text:

Dear Tom,
You wanted to know more about my family.

A My father's name ia Tierre.
ts My mother io only 52.
C They're 14 and 15 and their names are Marc and Guy.
D They still live at home, but my eieher ie married.
E Her hueband ie called Robert and they have a beautiful

baby called Suzanne.
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Famiries gru

F He's 62 yeare old.
G Her name ie Jeanne and ahe'e 20 yeare old.
H Her name ia Beatrice.
I I've qot two brothera.
J 9o l'm an uncle now.

Pleaoe tell me about your family.
Your friend
Hugo.

Ask the learners to respond'true' or'false'to the following
statements:

Hugo is writing a letter. (true)
He's writing to John. (false -Tom)
His father's name is Benedict. (false -Pierre)
He has two brothers (true)

|eanne is 25 years old. (false - 20)

Ask the learners to read the text and put the sentences in the best
order. Then ask them to compare their answers in pairs.

Elicit the correct order and write the letters on the board (A, R B,
H, I, C, D, G, E, J),

Put up the poster showing the correct text and read it aloud with
the learners. Write the people's names on the tree.

Draw in more people on the family tree on the board.

4

Follow-up

Use the extended family tree to teach'grandfather','grandmother',
'grandson','granddaughter','aunt', and'nephew'.
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1t1t Gotours

LANGUAGE 'Colours'vocabulary area (for example, -, and -).
It's -.

rECHNreuE Read and match.

MATERTALs Text, on a poster or on the board; pictures on a poster.

pREpARArroN Preparetheposter(s).

TrME GUIDE 30 minutes.

Lead-in L Ask the learners some questions about birds, for example:

What is the most common local bird?
What colour is it?
What birds do you know?
What colours are they?
What is your favourite bird?

Put up the text.

Seen in qarden:

1 small brown bird with red breast and short tail
2 bird with red breast, black head and win7a, 7rey back
3 larqe black and white bird, hoppinq on path, noiey call
4 qreen bird, yellow on winqe, thick beak, eeen eatin7 seeds
5 oeen in bueh near riven bri7ht blue back and oranqe breaet
6 pinkieh breaat, blue-7rey head, and black and white otriped

win4a, aeen eating eeeda in qarden

Ask the learners who they think wrote the notes.

Put up the pictures.

bl*k

Read and match

red

bro*rt

red

28
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colours *fu -fu

yello

brgK blueor0$3a

4

5

Ask the learners to match the pictures and the descriptions.

Put the learners in pairs to check their answers.

Check the answers with the whole class. Check that they have
understood 'head', 'legs', 'wings', 'beak', 'breast', 'body', and 'tail'
correctly from the context, by drawing a bird on the board and
getting them to help you label the parts.

Get each learner to draw and colour an imaginary bird. Then put
them in pairs and get them to describe their bird to their partner,
but without showing it. Their partner should draw the bird. The
pairs should compare their drawings to see how similar they are.

Tell the learners to draw a picture of their bird and write a
description on a piece of paper. Collect the written descriptions.
Stick the pictures of the birds on the wall or tables around the
room. Give out the descriptions to learners. Make sure they don't
have the one they wrote. Get them to walk around the room and
match their description to a picture on the wall.

Follow-up

blue

blad<avr/,rhila

rinkish
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12 shapes

LANGUAGE 'Shapes'(for example, thin, square, round) vocabulary area.
It's -.

rEcHNreuE Read and guess.

MATERTALS Riddles, on a poster or on the board.

IREIARATToN Prepare the poster if you are using one.

TrME GUrDE 30 minutes.

Lead-in L Ask the learners:

It's big and square, and it's on the wall. You can write on it.
What is it? (a board)

Introduce the unfamiliar words from the text ('metal','glass',
'paper') by showing objects (for example, a key or a book) and
asking students to point to others.

Read and guess 2 Put up these riddles:

1 lt's lonq and thin. You write with it.

2 lL'a brown and oquare with four leqa.

3 lt's round and white.

4 lt's eoft and equare. lt'e on your bed.

5 lt's aoft and aquare and full of money.

6 lt'a sofL and square and white. lt'o in your pocket or your ba4,

7 lt'a round and made of metal. There are a lot in your pocket
or baq,

O lt'e lonq and eharp and made of metal. You cut with it.

9 lt'e thick and equare and made of paper. lnaide if,'o back
and white.

10 lt'o biq and aquare and very thin. lt'e made of qlaae. There
are ... in thia room.

Ask which sentence describes a table. Get them to find the answer
as quickly as they can.

3 Ask the learners to work in pairs to read the riddles and guess the
answers. Elicit suggestions from around the class (answers: pen,
table, plate, pillou purse, handkerchief, coin, knife, book, window).
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shapesL2

caaaaaaaaaaraaaaaaaaaco*taaaaa.aaoaaaaaaaataaa

Follow-up Extend the learners'shape vocabulary by drawing these shapes on
the board and seeing if they know the names:

Practise the names ('rectangle', 'diamond', 'triangle', 'oval', 'square',
and'circle'). Teach the adjectives ('rectangular','diamond-shaped',
'triangular','oval','square', and'round').

A - ia recLanqulan

A - io diamond-ohaped.

A - io Lrianqular.

A - is oval.

A - ia oquare.

A - ie round.

Ask learners to think of objects to fill in the blanks.
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13 Parts of the body

LANGUAGE

TECHNIQUE

MATERIALS

PREPARATION

TIME GUIDE

'Parts of the body' (for example, leg, foot, toe) and'shapes'
(for example, round, square, pointed) vocabulary areas.

Read and draw.

Description, on a poster or on the board.

Prepare the poster if you are using one.

30 minutes.

Lead-in
" "'i";;;;l;li;;; 

"" 
the board (give him flapping ears and a pointed

nose). Ask the learners:

What is strange about the figure in the drawing?
Do you believe there is life on other planets?
How would you feel if you met an alien?

As learners describe the alien, make sure they know parts of the
body and shapes vocabulary (for example, leg, foot, toe) Supply
'flapping' and'pointed'.

2 Put up the following text:

I've juet eeen a very etranqe little man in the etreet outaide. He'a
qot a omall round body with ehort le4o and bi7 feet. Hio feet are
very etranqe because they have only three toeo. And another
etran7e thinq: he'e 7ot eix arma! And three heada! One head ie
emall and round with biq ffappin4 eare. ThaL head hae one eye
riqht in the middle and a oquare mouth. The next head ie biq and
equare with pointed ears. That head has three eyee and a big
mouth with lote of teeLh. The third head io t.rianqular with emall
equare ears. lf, has two eyee, a pointed nose, and a amall round
mouth. He'e cominq f,owards me now. lthink he'o qoin6 to climb in
throu7h my

Tell the learners that this is part of a letter found in someone's
house.

3 Tell the learners to read the first sentence and the last one. Ask
them:

What do you think the man is?
Why isn't the letter finished? What happened?

Read and draw
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Parts orthe body 3ffi

Ask them to read the whole letter and draw the man that the writer
describes. He should look something like this:

Ask for a volunteer to come and draw their alien on the board. Get
the rest of the class to help and correct if necessary.

aaaaaaaaaaaaaaa.aaaaaaaaaaaaaaaaaaaaaaoa

Follow-up

hair

eyee

ear9

noSe

mouth

teeth

body

armS

hande

E0a

feet

Extend vocabulary by listing parts of the body down one side of
the board and adiectives down the other:

round

square

lonq

short

curly

pointed

otraiqht

trian6ular

oval

biq

small

Discuss which adjectives can go with which parts of the bodp for
example, a nose can be'straight','long','short','pointed','big', or
'small'.
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1r4 Describing peopte

LANGUAGE

TECHNIQUE

MATERIALS

PREPARATION

TIME GUIDE

Lead-in

'Describing people' (for example, tall, thin, short) and'parts of
the body' (for example, face, hair, nose) vocabulary areas.

The adjectival suf6x -ish.

Read and reorder.

Police statement, on a poster or on the board; pictures of five
men on flashcards.

Prepare the poster if you are using one. Prepare the flashcards.

30 minutes.

L Tell the learners that they are standing outside a bank when they
see this man running out. Hold up one of the flashcards of the
men and show it to the class for a couple of seconds. Tell them
that the man was a robber and ask them to try and describe him.
Use the discussion to make sure they know vocabulary for parts
of the body (face, eyes, etc) and physical description (tall, thin,
short, fat)

2 Tell the learners that a woman saw the robbers as they came out

the bank and down the street. Put up her statement to the police:

There were five men. The firet waa tall and thin. He had a
equare face with blue eyeo and curly fair hair. The eecond wae
short and fat with a roundiah face and ohort otraiqht dark hair.
The third waa of medium build. I didn't eee hia face but he had
lon1ioh dark hair. The fourth man waa quite thin, medium hei7ht,
He had a lonq thin face with a big noee. Hia hair was dark and
curly and he had a mouetache and a beard. The last. man wao
short and plumpiah with very ahort blond hair.I didn't aee hie
face, but I remember hia earo. They were very bi6!

Ask them:

How many men were there? (5)
How many were thin? (2)
How many had dark hair? (3)
How many had big ears? (1)

Get them to scan through the text looking for this information as
quickly as possible.

Read and reordel

of
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Describing peopre K @

3 Put up the five flashcards.

4

5

Ask learners to read the text and write down the letters of the
flashcards in the order that the men appear in the text.

Tell them to compare their answers in pairs.

Check the answers with the whole class and rearrange the pictures
in the correct order (B, D, E, C, A).

Get them to tell you what they think'-ish' means. If they have
problems, explain that it is added to an adjective to mean'quite'or
'not exactly but nearly'. Ask the learners to make up words to mean:

She is quite small-'smallish'
He's got quite big ears-'biggish'
He's quite a tall man-'tallish'
She has hair that is between red and f161sn-'lgddish or
brownish'
He's wearing a shirt that is between blue and green-'bluish or
greenish'

Ask for volunteers to describe another learner in the class without
saylng who he or she is. Get them them to use'-ish'. The rest of the
class must guess who they are describing.

l'"il"i,Jiii

E
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15 Gtothes

LANGUAGE 'Clothes' (for example, shirt, tie, skirt) vocabulary area.

rEcHNIeuE Read and draw.

MATERTALS Poem, on a poster or on the board.

nREIARATIoN Prepare the poster if you are using one. Practise drawing the house
and garden.

rrME GUrDE 30 minutes.

L Draw a quick sketch of a house and garden, talking as you do so:

This is my house-two windows and a door ldraw housel. Here's
the sky ldraw sky with cloudsl. Here's the cat sitting by the door

ldraw catl and here's the back garden fdraw garden]. This is the
washing line where I hang my clothes [draw washingline with
clothes) and the vegetable garden where I grow mybeans ldraw
beansl. My garden's not very beautiful-there are no flowers, just a
lot of dirt ldraw mudl and some puddles [draw puddles], and a few
old boxes [draw boxes).

Make sure the learners understand the new vocabulary, ('beans',
'dirt]'puddle','mud', and'boxes').

2 Tell them to copy the picture.

Read and dlaw 3 Put up the poem. Cover all of it but the first line. Ask the learners
what they think happened. Collect suggestions.

4 Uncover the rest of the poem. Rub out the clothes from the
washing line.

;ij:
/  \ \

rFa 

--

-J 5.

. -  , \

L= rEA Bec
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crothesgS

Oh dear!

I came home on a windy day
To find the waohin7 waa blowin7 away.

Dad'e ahirt and his tie
1ailed up in the oky.

My eieter'e red akirb
Fellinto the dirL.

Three of my eocka
Were in an old box

And five or six more
Hun7 over the door.

My brother'o blue jeano
Ended up in the beane.

Mum'a old woolly hat
Looked qood on the cat,

And allin a muddle
ln a big muddy puddle

Were my ehirt and my eweater
G etti n 4 w ett e r 

: .'.0 
":it:";",,.. and wetter!

Ask the learners to read the poem and draw the clothes in the
correct places in their pictures.

5 Get them to compare their pictures in pairs, then ask a learner to
come and draw the shirt and tie. If everyone agrees they are in the
correct place, ask another learner to come and draw the skirt.
Continue in this way until all the clothes are drawn in on the
picture on the board.

Follow-up Ask the learners if they can guess the meaning of the words from
the poem:

sailed (sail)
fell (fall)
hung (hang)
muddle
wetter (wet)

Ask them to show by gesture, mime, or explanation what the words
mean, or do this yourself if the learners cannot guess.
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L6
LANGUAGE

TECHNIQUE

MATERIALS

PREPARATION

TIME GUIDE

Rooms in a flat

'Rooms' vocabulary area (for example, kitchen, living-room,
bedroom) and'household objects' vocabulary area (for example,
knife, forh plate).

Read and draw.

Plan of a flat, on a poster or on the board; text, on a poster or on
the board.

Prepare the posters, if you are using them.

40 minutes.

7. Put up the plan ofa flat.LeaGin

Tell the learners that you had a burglary last night. Ask them to
guess where the burglar came in and what he took. Use the
discussion to elicit and supply vocabulary for rooms ('kitchen',
'living-room','bedroom', etc) and common possessions ('radio',
'camera','watch','bracelet', etc) Ask the learners to copy your plan of
the flat.

Read and draw 2 Put up the following text. Tell the learners it is from a letter you
wrote to a friend.

We think the bur4lar came in throu7h the kitchen window: the qlaoo
was broken. He took our knivea and forks and eome of our plateo
from the kitchen. He muet have qone into the livin4-room, where he
took a radio and a camera, and then throuqh t'he hall into the
bedroom, where he took a watch and a bracelet. Then he took a rug
from the hall and left by the front door. He took my bicycle, which
was outeide the front door. We think he qob away on it!

l iving-roorn

dining
foom

balhroorrr
beArootw
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Rooms in a nat $- ffi

Tell the learners to read the first and last lines of the text. Where
did the burglar come in? Where did he leave the flat?

Tell the learners to draw the burglar's route through the flat and to
write down in each room the things that he took.

Tell them to compare their answers in pairs, then ask for a
volunteer to come to the board and draw the route according to the
class's instructions. Ask for another volunteer to write in the things
taken.

Extend the'household objects'vocabulary in the text by asking the
learners what a burglar could take from each room. Go through the
different rooms in the flat and collect suggestions. Explain or
translate words learners don't know, or encourage them to use
dictionaries.

Alternatively, write a sentence-frame letter on the board for the
learners to complete, for example:

Laet niqht we had a burqlary!The burqlar came in throuqh the
He Look a - from the He went into the _

and took a - , He took a - from the _ and left bv
the

Follow-up

kih"h;
living roonr

dining
r00trl

halL-----r ' -

battt-om \ \
\ . ,

bedroom
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L7 Furniture

LANGUAGE 'Furniture'vocabulary area (for example, cooker, cupboard, sofa).
Place prepositions (for example, next to, at one side of,
opposite).

rEcHNreuE Read and draw

MATERTALs Letter, on a poster or on the board.

eREIARATIoN Prepare the poster if you are using one.

rrME GUrDE 30 minutes.

Lead-in L Ask the learners to imagine they have a new flat that is empty.
Which three pieces of furniture do they need most? Tell them to
discuss this in pairs, then ask for suggestions from the class.

Read and draw 2 Put up this letter.

Dear Mum,

Well, here I am in my new fiat! lt'e qreat!The kitchen is on the
riqht ae you come in. It'a emall, but bri4ht. There ie a cooker
and a aink and lote of cupboardo. The livin7-room is next to
the kitchen. There's a sofa and an armchair and a smalltable
at one side of the room. 0n the other eide there is a table and
two chaira. 0n the wall oppoeite the window there'e a
bookoaae. There'o a bathroom at the end of the hall and my
bedroom ie oppoeite the livinq-room. There's a wardrobe and a
little deok. )nly one problem-there ian't a bed! I'llhave to
eleep on the fioor toniqht!

Love, Anya

3 Ask the learners to read the letter and to draw a plan of the flat.
Tell them to label the rooms.

4 Put them in pairs to compare their drawings.

5 Ask for a volunteer to come up and draw the plan on the board.
Ask for other volunteers to label the rooms. Explain any
unfamiliar words.
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Follow-up

Furniture 17

Extend the furniture vocabulary by asking the learners what else
they think Anya needs in each room. Collect their suggestions and
write them on the board, e.g.

cuahion
ru0

cheat of drawera

radio fridge

Get the learners to write or improvise a telephone conversation
between Anya and her mother. Write a blank-fill text like the one
below on the board ifyou feel they need support.

MUM la there an5rthinq you need for your ffat?

ANYA Lote of thin1e!

MUM What thin7o?

ANYA Well, in the kitchen I need a -, a -, and a -.

MUM What about Lhe living-room?

ANYA In the livin7-room Ineed a -and a -.

MUM And the bedroom?

ANYA ln the bedroom I need a -and a -.

bookcse r .
l\cnorfs

belrooYt

Kitchan
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18 In town

LANGUAGE

TECHNIQUE

MATERIALS

PREPARATION

TIME GUIDE

Lead-in
' ' i ' ' ' ;;;;;;i l;;;or 

a town centre.
- - - r \

, r
t C.or Ae-vt ;

t

'Town'vocabulary area (for example, hotel, greengrocer, post
office).
Place prepositions (for example, next to, opposite, behind).
On the right; on the left.

Read and reorder.

Simple plan of a town centre, on a poster or on the board;
description, on a poster or on the board.

Prepare the posters if you are using them.

30 minutes.

r=
Hdtcl

Tell the learners to imagine they are walking down the street.
Ask:

What's on the left?
What's on the right?
What's next to the hotel?
What do you come to after the greengrocer's and the post office?
Go across the crossroads. What's on the right?
What's opposite that?
What's at the end of the street?

Use the discussion to make sure thev know the'town'vocabulary in
the text.

f - l^

I- lGracngroczrS
l - - f  

-eeoO-

E church

roccrs

'gtreonti
I

(@.!,
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Read and reorder 2 Put up. this text from a guidebook about the town they have looked
at on the map:

A walk down Main ?treet

1 Next to the hoEel is a qreen7rocer'o ehop, and oppooite that ia a
poet office,

2 Eehind the hotel ie a larqe park with a aLream and a emall lake.
It'o a very reotful place to sit for a while.

3 Next Lo the church, at the end of the atreet, ie a amall qarden.
It's anoLher qood place to eit and rest.

4 Afterthe croeeroade, you come to a bank on the left and a very
qood Chineee reetaurant on the right.

5 Ae you walk down Main Street there'e a cinema on the left and
an old hotel on the righL.

6 There'a a pleaoant little cafd next to the bank-a 4ood place to
have a coffee. Oppoeite the cafb ia a lovely old church.

Get the learners to skim quickly through the text. Ask them some
scanning questions, for example:

What is next to the bank?
Is the food in the restaurant good or bad?
Where's a good place for coffee?

3 Ask the learners to look at the plan and then write down the
numbers of the sentences in the correct order to make a logical
description. If necessary, help them with vocabulary.

4 When they have finished, put them in pairs to compare their answers.

5 Check the answers with the whole class (5, 2, I,4,6,3).

Follow-up Extend vocabulary by talking about the activities you can do in
each place. Write the lists of places and activities below on the board
and ask the learners to say which activiry or activities, you can do in
each place (in some places you can do more than one activity).

hotel have a coffee
poot office have a meal
park buy otampo
cinema eit and reat for a while
reetaurant pray
qarden qet a room for the ni4ht
cafd buy eome applee
church/ moeque chanqe 6ome money
bank eee a film

6reen4rocer'e
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Lg Directions

LANGUAGE

TECHNIQUE

MATERIALS

PREPARATION

TIME GUIDE

lead-in

'Landscape'vocabulary area (for example, path, river, wood).
Prepositions of movement (for example, along, through, round).
Imperatives.

Read and sort.

Maps, on a poster or the board; text, on a poster or the board.

Prepare the posters if you are using them.

40 minutes.

L Put up the maps.

BigRiver lstarnd 8ig Mouffain lslavrd

Tell the learners that the maps show where treasure is buried
(marked X) on the islands. Discuss what the treasure is (for
example, gold or diamonds) and who put it there (for example,
pirates). Tiace the routes for them from START to X. Ask them to
describe the routes as you trace them. Teach any words they don't
know, for example,'path','bridge]'hill', and'mountain'.

2 Put the following text on the board. Tell the learners to read the
first two sentences and the last two sentences. Ask:

Are the messages about the same map?
Which maps are they about?

1 Go alon4 the path until you 4et to the riven
2 Go throu7h the wood untilyou come to a river.
3 At the bottom of the hill ie a emall lake.
4 ln front of you there is a mountain.
5 Climb the mountain.

Read and sort
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6 Croea the river and turn left at the lake. Go round the lake.
7 Go acrosa the brid7e and walk alonq the riqht bank of the

river until you come to a small wood. Go throu4h the wood
and over the hill.

B Walk alon4 the lefL bank of the river for abouL ten minutea
untilyou come to a emall bridqe,

9 The treaoure is buried on the ialand tn Lhe middle of the lake.
You'll have to awtm!

10 The treaaure ia under a rock on top of the mountain.

Tell the learners that the tvvo messages have been mixed up. Ask
them to look at the maps and read the text and try and sort them
out into'Big River Island'and'Big Mountain Island'.

Tell the learners to compare their answers in pairs, then check the
answers with the whole class (Big River Island: l, 8, 7 ,3, 9; Big
Mountain Island: 2, 6, 4, 5).

5 Read out the texts as two separate messages.

Big River Island
Go along the path till you get to the river. Walk along the left bank
of the river for about ten minutes until you come to a small bridge.
Go across the bridge and walk along the right bank of the river
until you come to a small wood. Go through the wood and over the
hill. At the bottom of the hill is a small lake. The treasure is buried
on the island in the middle of the lake. You'll have to swim!

Big Mountain Island
Go through the wood until you come to a river. Cross the river and
turn left at the lake. Go round the lake. In front of you there is a
mountain. Climb the mountain. The treasure is under a rock on
top of the mountain.

Follow-up Get the learners to draw their own islands and to write instructions
for finding treasure. You can give them a substitution table like the
one below:

Go
Climb
Swim
Walk

alonq
throu4h
acroe9
over
uP

path
wooa
rIVET

mountain
brid4e
hill
lake
ieland

Turnl lef t  lut
I ri4ht I
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20
LANGUAGE

TECHNIQUE

MATERIALS

PREPARATION

TIME GUIDE

In the market

'Food'vocabulary area (for example, eggs, milk, oil).
Imperatives.

Read and complete.

Recipe, on a poster or on the board.

Prepare the poster, ifyou are using one.

30 minutes.

7. Ask the learners what they had for dinner last night. Ask what
ingredients went into the dish. Then draw this picture of a
cupboard on the board with a loaf of bread, three tomatoes, and a
bottle of oil in it.

Tell them this is their cupboard at home. What could they cook?

Put the following recipes on the board.

Take aix eqqe. Ereak them into a bowl and add a little milk. Mix
to1ether. Heat a little oil in a pan and add the eqqe and milk. Add
aalt and pepper. 5lice three tomatoee and qrate some cheeoe.
Add theee when the e00e are nearly cooked. Cook a little lonqer
until the cheese hae melted then turn it onto a plate. Serve wiLh
potatoee and aalad.

Lead-in

Read and identify
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lnthemarket 2O

3 Tell the learners that they are going to make the dish. Ask them to
read the text rapidly and tell you what the dish is (omelette).

4 Point to the picture and tell the learners that this is what is in their
cupboard. Ask them to read the recipe and then in pairs make a list
of what they need to buy in the market.

5 Ask for a volunteer to write the shopping list on the board.

aix eqqe
milk
?dI I '

PePPer
cheese
potatoee
salad

6 Ask the pairs if they have the same items.

Follow-up Enlarge vocabulary by teaching some verbs used in recipes, for
example:

take heat
break elice
add grate
cook turn
eerve fry
etir bake
mix

Read out the recipe and ask the learners to mime the actions, for
example:

Break the eggs into a bowl.
Slice the tomatoes.
Add salt and pepper.

Ask the learners what their favourite meal is. Do they know the
recipe? Can they tell the class in English how to make it?
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21, shopping

LANGUAGE'Containers' and'food and drink' vocabulary areas (for example,
bag of flour, packet of tea, bottle of wine).

rEcHNreun Read and sort.

MATERIALs List of ingredients for a simple local dish.

pREpARArroN Prepare the list of ingredients.

TITVIE GUIDE 30 minutes.

Lead-in L Write a short shopping list on the board. The list should be of
ingredients necessary to cook a simple local dish. Ask the learners
what they think you are going to cook.

2 Write this shopping list on the board.

2 oniona
bag of ffour
packet of tea

bottle of red wine
baq of rice
baq of eu7ar
bottle of milk
6 e44o

tin of Lomatoee
chicken

6 cans of beer

packet of butter

bottle of cookinq oil
bar of chocola0e

Get the learners to skim it quickly. Ask questions about it, for
example:

How much rice is on the list?
How many eggs are on the list?
How much wine is on the list?

3 Tell the learners that two different shopping lists have been mixed
up. One belongs to an old lady who is planning to invite a friend
for tea and cake. The other belongs to a young man who is going to
cook dinner for some friends. Ask them to sort out the two lists
and write down what they think is in each list. Tell them that there
are seven things in each.

Read and sort
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Ask for volunteers to write the two lists on the board.

2 oniono ba7 offlour

bottle of cookin4 oil packet oftea

bottle of red wine ba7 of ouqar

baq of rice botble of milk

tin of tomatoea 6 eqqe

chicken

6 cane of beer

Ask the learners:

packet of butter

bar of chocolate

Follow-up

What is the young man going to cook?
(Suggestion: chicken in tomatoes with rice)

What kind of cake is the old lady going to make?
(Suggestion: chocolate cake)

Write the two lists below on the board. Ask the learners to match
containers and food and drink vocabulary.

of jam

of peao

of wine

of rice

of biacuito

of chocolate

of yoghurt

a bottle

a baq

a packet

a tin

a jar

a Pov
a bar

Get the learners to draw pictures of five of the items. Put them in
pairs and get them to guess what each other's items are. If
necessary give them help in the form of speech bubbles, for
example:

Have you qot a jar of jam?
No,l haven't.
Yes, I have.
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22 Food and drink

'Food and drink' (for example, green tea, rice, vegetables)
vocabulary area.

Read and complete.

Letter, on a poster or on the board.

Prepare the poster if you are using one.

40 minutes.

7. Ask learners what they usually have for breakfast,lunch, and
dinner. Ask about the different seasons and whether they eat any
special food in particular seasons. Ask what they eat on special
occasions, for example birthdays and festivals. Elicit or supply
fo o d vo cabulary from the text:'tea','rice','vegetables','pork',
'chicken','soup','duck', fi sh','mangoes','p eaches', and'melons'.

2 Put up the text below Cover all of it except for the first sentence.
Ask the learners what they think people eat and drink in China.
List their suggestions on the board.

Dear Svetlana,

You asked me to tellyou what we eat and drink here in China.
Well, for breakfast I uoually have green tea and rice porridqe.
For lunch I have rice and ve7etables and more tea, and for
dinner I have rice aqain, uoually with some pork or chicken, I
ueually drink tea-aqain! And we finioh the meal with eome
ooup. 0n epecial occasiona we have duck or fish for dinner-l
Iike duck, but I don't like fieh very much-and in the oummer
we ofLen have fruit, like manqoeo or peachee or melone. I love
manqoeo! At Chineee New Year we have my favourite meal-
dumplin7e! ?leaee write and tell me about food in your
country,

5ona Lin

Uncover the text. Did the learners suggest any of the kinds of
food and drink in the letter?

LANGUAGE

TECHNIQUE

MATERIALS

PREPARATION

TIME GUIDE

Lead-in

Read and complete
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4 Put up this chart and tell the learners to copy it.

Breakfast Lunch Dtnner Special
occaatons

9ummer New Year

5 Tell them to complete the chart with the foods Song Lin eats at
different times. Tell them to put a tick against those she especially
likes. If necessary, explain 'New Year' and'special occasions'. Check
learners know what all the different foods mentioned are before
they fill in the chart.

6 Get them to compare their completed charts in pairs.

7 Ask for a volunteer to come and complete the list on the board by
asking the rest of the class what to write.

Dreakfast Lunch Dinner 9pecial
occa6iona

9ummer New Year

qreen tea rice flce / duck / manqoeo / dumplinqe

rice porrid4e veqetableo pork fieh peachea

tea chicken melons

Yea

souP

I Get the class to try to guess what rice porridge and dumplings
might be.

Follow-up Write the following headings on the board.

Fruit Ve1etablea Dairy producto Meat

Explain to the learners that they are categories of food. Give them
an example of what goes in each category (for example, 'apple' in
the'fruit' category and'cheese' in the'dairy products' category). Ask
the learners to put the different kinds of food in their charts in the
correct categories. Then tell them to think of more kinds of food to
put in each category.
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23 Leisure activities

LANGUAGE 'sports' (for example, football, tennis, volleyball) vocabulary area.
Simple present.

rECHNreuE Read and match.

MATERTALS Text and task, on a poster or on the board.

pREpARArroN Prepare the posters if you are using them.

TrME GUrDE 40 minutes.

Lead-in L Write five sports on the board, for example:

football Lennia volleyball baaketball ruqw

(Choose sports that your learners are likely to be familiar with.)

2 Mime each sport, telling the learners something simple about it, for
example:

In this sport the players hit the ball over a net.

lmime hitting with a racquetl

In this sport the players run carrying the ball.

lmime running holding a balll

In this sport the players kick the ball through a goal.

lmime kicking)

In this sport the players hit the ball with their hands.

lmime volleyballl

In this sport the players throw the ball through a net.

fmime shooting a goal in basketballl

Ask the learners to identifr the sport after each mime.

Read and match 3 Put up the following texts:

1 - ie played with two teama and a larqe ball. There are eleven
playero in a team who muat krck the ball into a larqe net called a
qoal. There are two qoala, one at each end of the pitch.

2 - io played with two teame and a large oval ball. There are
fifteen playere in each team, and Lhey play on a pitch with a goal
at each end. The playere kick the ball or run, carryinq it,

3 - io played with two or four playero who have racqueta and a
emall ball. The playera hit the ball with racqueto over a net in the
middle of the court.

4 - ie played on a court with a lar7e ball. There ie a net called
a basket at each end of the courL. There are five or oix playere tn
each team who must throw the ball throuah the baeket,
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5 - ie played on a court with a hiqh net in the middle. lt ia
played with six playero in each team. They muet hit a larqe ball
over the net with their hande.

Ask'Which number is tennis?' See how quickly the learners can
find the answer.

4 Ask the learners to read the information and identifr each sport.

Follow-up

Get them to check their answers in pairs, then check the answers
with the whole class (1 - football; 2 - rtgby;3 - tennis; 4 -
basketball; 5 - volleyball).

Put up these pictures:

Tell the learners to copy and
descriptions.

label them, using words in the

Write the words below on the board. Check that the learners know
the meanings.

playere goal kick run
ball net hit carry
kick baeket racquet throw
team pitch court

Write up the headings below on the board:

?eople playing
the game

?laceo where
the qame
ie played

Actions Thinqo people
uae tn
the 6ame

Tell the learners to copy them and to list the new vocabulary under
the correct headings. Give the answer to the first one, by writing
'players'under the first heading. They can work either individually
or in pairs. Then go through the lists with the whole class.
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24 Daity routines

LANGUAGE 'Everyday actions'vocabulary area (for example, get up, wash, have
breakfast).

Telling the time.

TEcHNreuE Read and reorder.

MATERIALS Text, on a poster or on the board; sheets of paper of all the
learners.

pREpARArroN Prepare the poster ifyou are using one.

TIME GUrDE 40 minutes.

aaaaaaaaaaa

Lead-in L Write up the following list of everyday actions:

have breakfaat
qeL dreooed
qet up
brush teeLh
waeh

Ask the learners to write down the actions in the order in which
they do them in the morning. Discuss variations in their daily
routines, for example:

Who has breakfast before getting dressed?
Who brushes their teeth after breakfast?

Read and le-ordel 2 Put up this text. The sentences are in the wrong order.

A Then I qet dreeeed and go downetaira.
B I waoh and brush my teeth and then I wake the children.
C I 4et up at aeven.
D ln the afhernoon I do the ehoppinq or clean the houae.
E I make sure the children qet waahed and bruah their teeth.
F My hueband dreases the children.
G I work until one and then I have lunch.
H I pick the children up from echool at four o'clock.
I Then my huoband takes the children to achool.
J We play or read toqether until my huaband come6 back from

worK.
K I make breakfast for everyone.
L After they've qone to bed we read or talk or write lettera.
M Then we all have dinner.
N We ueually qo to bed around eleven o'clock.
O I catch the bus at half paot ei7htto qo to work.
F The children qo to bed at ei1ht o'clock.
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like:

Dairy routines 2 4-

the learners to skim the text quickly. Ask scanning questions

Who takes the children to school?
What time is the bus to work?
When do the children go to bed?

See how quickly the learners can find the answers.

Give each learner a sheet of paper. Put them in pairs and tell them
to copy the text. One learner in a pair should copy sentences A to
H, and the other sentences I to P. When they have copied the
sentences, they should cut their sheets of paper into strips with one
sentence on each strip.

Tell the pairs to lay out their strips of paper and to rearrange the
sentences in the correct order.

When the pairs have finished, ask them to tell you the order of the
sentences (C, B, E, R A, K, I, O, G, D, H, L M, R L, N). They can
rearrange their sentence strips if they have any in the wrong order.

4

6

Follow-up Put times of day in three circles on the board and ask the learners
to copy them.

Get the learners to put verbs from the text in the three circles
according to what they do at different times of day for example,
'get up' in the'early morning' circle and'write letters' in the
'evening'one. Ask the learners to add other activities to their
circles, for example'go dancing'and'watch TVi Supply vocabulary
when learners request it.

Earlg
Mornivrg

Eveni^s
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, /^4v Jobs

'Jobs' (for example, nurse, farmer, postman) vocabulary area.

Read and complete.

Descriptions of jobs, on a poster or on the board; )obs chart, on the
board.

Prepare the posters if you are using them. Draw the jobs chart on
the board.

40 minutes.

t Ask learners what their job is, or what their father's or mother's job
is if they are still at school. Ask more questions like:

Do you/Does he/she get up early?
When do you/does he/she start work?
Do youiDoes he/she wear a uniform?
Do you like your job/Does he/she like his/her job?

2 Put up these descriptions of jobs:

A I etart work at Len at ni4ht. I arrive and put on my uniform
then I 4o up to the ward. Firet of allthere ie a meetinq to
discues the patiente, f,hen I qo round the ward to check all the
patiente. After that-it dependa! )ome ni4hte are very quiet,
eome are very buoy. )ometimee I have to deal with emerqencieo.
I finish work at aix in the morninq and 4o home juot a6 everyone
elee io goinq to work. I have breakfaet with my family and then I
qo to bed. lt'e a hard job, bu| I like workinq with people. lt'a very
rewardin4.

B I etart work at five in Ehe mornin7. lt'e a very buoy job. FireL of
all I have to milk the cowe, then I feed allthe other animale.
Then I qo to the fielde. Myjob depende on the seaeon. ln eprin4
I have to plou4h the fielda and aow the aeed, then in aummer I
have to do the weedinq. Autumn io very buoy-thaL'e harveaL
time. ln winter I can relax a bit! The reet of the year I work until
eeven or eiqht at niqht! Eut I enjoy workinq outdoore.

C My job starte at aix in the morninq. Firet I have to qo to Lhe
main office to sort the lettere for my round. Then at about half
paot oeven, I qet on my bicycle with my ba4 of lettero and qo
round the houaea. It'a a nice job. I know everyone on my round
and they're alwayo pleaeed to oee me-eapeaally the old
people! They love to qet lettere. I deliver letters until about ten,
then I qo back to Lhe office and aort lettera aqain. I do a
second round of deliveriee at about midday, then aL two o'clock

LANGUAGE

TECHNIQUE

MATERIALS

PREPARATION

TIME GUIDE

Lead-in

Read and complete
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my work ie over. I like my afternoono. IL'e nice to be free when
everyone else is workinq.

Ask learners to scan the texts quickly and to decide what jobs the
three people do (A-nurse; B-farmer; C-postman).

Teach key vocabulary at this stage, for example: 'ward','checks', and
'patients'in A;'milks','ploughs', and'sows seed' in B, and'sort',
'deliver' and'round' in C.

3 Write up this chart on the board. Tell the learners to copy it.

Ask the learners to read the text again and fill in the missing times
and words.

4 Go through the chart with the whole class asking for answers and
filling it in.

Comment If the descriptions are too Iong for your class, use only one or two
of them and adapt the chart.

ara..araraaraaa

Write the following three groups of words on the board:

bue driver qrow6 peoplee'teeth
author drivea a bue
police officer helpo 6ick people
dentiet writes criminale
doctor arrests planto
qardener looko after booka

Get the learners to make sentences with words from the three
groups, for example:

A gardener grows plants.

Follow-up

Nurae Farmer Fostman

)tarDe work 5 a,m.

Jobe diecuee patiente

check

dealwith

COW9

other animala

olouah

aow

weedinq

sort

del iver _ aqain

lellers

second round

Finiehee work 6 a.m,
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26 Housework

LANGUAGE

TECHNIQUE

MATERIALS

PREPARATION

TIME GUIDE

'Housework'vocabulary area (for example, wash up, sweep the
bedroom, scrub the stairs).
Present simple tense.

Read and reorder.

Text, on a poster or on the board.

Prepare the poster ifyou are using one.

40 minutes.

Lead-in
" "'i";;k 

,il;learn;;; . close their eyes and think of all the housework
their mother or father does, or ihey do, in a typical day. Get them
to open their eyes. Collect suggestions from the class. Elicit or
supply key housework vocabulary from the text ('wash','feed',
'scrub','carry out rubbish', etc) by asking questions, for example,
'Who carries out the rubbish?' (mime if thev don't understand)

2 Put up the text below.

1 Feed the baby, qet up, call the five children, waah the
children.

2 ?ut the children to bed, tidy up, aweep the kitchen, feed the
baW.

3 Give huaband and the children their eupper, fetch more water
from the yard, waoh up.

4 5crub the etaire and hall, go out and buy food for the day.

5 Give hueband and the children their breakfaat, huaband 4oeo to
work, aend the children to echool, have own breakfaat.

6 Clear away and waah up the breakfaet thinqe, carry down
rubbieh and carry up water from the yard, waoh the clothea,
hang the clothee out to dry, oweep the bedroom, waeh and
drese the baby, feed him.

7 Have lunch, feed the baby, mend clothea, waah and iron clothes.

B Children come back from achool, feed the baby, hueband comes
back from work, cook everybody'e 6upper.

9 Go to bed.

Tell the learners that this is a day in the life of a housewife in 1900.
She lived in London in two rooms and had six children.

Read and re{rdel
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Housework 26

3 Ask some questions, for example:

How many times does she feed the baby?
How many meals does she cook?
How many times does she have to fetch water?

Get the learners to scan the text and find the answers as quickly as
possible.

4 The first and last lists of actions are in the right place but the
others are in the wrong order. Tell the learners to read the text
more slowly and write the numbers of the lists in the right order.

5 Then ask them to compare their answers in pairs. Check the
answers with the whole class (1, 5,6,4,7,8,3,2,9).

Follow-up Ask the class how this day compares with their own or with their
mother's and father's. Is life easier now? Extend vocabulary by
teaching the names of household objects and gadgets. Ask the
learners to match a piece of equipment in list A with a'use'verb
from list B. (Some uses need more than one item.)

E

wash the clothee

cook the dinner

dry the clothee

waoh up

duebpan and bruah polioh t.he furniture

A

clothes line

oroom

bowl

cooker

moP

Pans
dusLer

bin

ocrubbin4 bruah

iron

clean the ffoor

contains rubbieh

ecrub the floor

iron the clothes

Alternatively, get the learners, in pairs, to write the day in the life of
a man or woman working at home in the present day. Discuss how
things have changed, if at all, over the years. If appropriate you
could elicit/teach the following vocabulary:

vacuum cleaner elecricitv

raPs 4ao
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27 Abitities

Abilities' (for example, climb, run, drive) and'qualities' (for
example, adventurous, energetic, ambitious) vocabulary areas.

Read and guess.

Texts, on a poster or on the board.

Prepare the poster if you are using one.

40 minutes.

Pre-teach the following vocabulary:

adventurous
energetic
ambitious
entertaining
patient
fit
healthy

Ask the learners to discuss in pairs which qualities they have or
haven't got. Can they think of a job that would suit the qualities
they have got, for example, explorer-adventurous and energetic;
teacher-patient and entertaining?

Write these words on the board:

climb read
lie play the 7uitar
lauqh act
run knit
drive

Explain any that learners don't understand. Again ask them to
discuss what they can and can't do and what jobs these abilities are
useful for.

3 Put up the following texts on a poster or on the board:

I  5UE
I am a4ed 2B and very fit. I am
adventuroue and I like travellinq,
eepecially qoinq on very lon4
journeyo. I can play the quitar and
ein6 ao I can entertain everyone
on the way!

LANGUAGE

TECHNIQUE

MATERIALS

PREPARATION

TIME GUIDE

Lead-in t

2

Read and guess
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Follow-up

Abil i t ies 27

AMY
I am youn4, fit, and healthy. I can
cook, oew, knit, read, oinq, dance,
paint, act, clean, and entertain. I
can make everyone lau7h and I am
very patient. I can eolve probleme
and end quarrelo.

RON
I am 34 yeara old and have a loL of
experience in thie work. I have 4ood
eyeei4ht and am fit, healthy, and
thin. I can climb trees - and
drainpipee I I can run very faet and
drive very fast when I need to.

Ask scanning questions, for example:

Who likes adventure?
Who can cook and sew?
Who can sing?

Get the learners to scan the texts as quickly as possible to find the
answers.

Write the following jobs on the board:

mother aetronaut bur7lar

Tell the learners that the text is parts of letters applying for jobs. Tell
them to match the jobs with the texts. Get them to work in pairs.

Check the answers with the class.
(1 Sue-astronaut; 2 Amy-mother; 3 Ron-burglar.)

Write these words in two columns on the board:

Qualitiea Jobs

adventuroue explorer
enerqetic eoldier
ambitioua doctor
entertaininq clown
amuainq footballer
fit teacher
patient nuroe

Ask learners which qualities the different people should have. Get
them to think of other appropriate qualities, for example,'brave'
(for a soldier or explorer),'intelligent' (for a doctor), and'kind' (for
a nurse). If they don't know the word in English, translate it for them.
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28 Rures

LANGUAGE

TECHNIQUE

MATERIALS

PREPARATION

TIME GUIDE

Lead-in

Must, mustn't.
No -ing.
Imperatives.

Read and guess.

Notices, on a poster or on the board.

Prepare the poster if you are using one.

30 minutes.

1, Draw these traffic signs on the board.

Ask the learners what they mean. Tell them the English words if
they don't know them. Then ask the learners where you might see
these signs.

2 Put up the poster below:

KEE P OFF
THE GRASS

NO

OVERTAKING

Read and guess

v r s lToRs
ARE NOT

ALLOWED
TO SMOKE

NO ENTRY

!'s,c
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DOGS
NOT

ALLOWED

Ru'es 2E

SI LE NCE
NO

TALKING
IN HERE

VISITORS
MUST NOT
FEED THE
ANIMALS

Ask the learners to scan the texts quickly and tell you which of the
rules apply in the classroom.

Tell the learners to work in pairs and decide where you might see
these notices (for example, in a hospital, on a road, in a park, in a
library, at the zoo, in an art gallery or museum).

Ask the pairs to tell you their suggestions. Write them on the board.

NO EATING
OR DRfNKING

DO NOT TOUCH

vf stroRS
MUET LEAVE

BY 5.oO PM

4

Follow-up
, ' o " " 

;;;#;;;;;'y by putting these actions on the board:

drop litt'er
eat and drink
emoke
pick flowera
run
ehout
touch
lean out of the window
talk loudly

Ask the learners to put the actions into three categories:

Thingo you muetn't do in a park
Thinqe you muetn't' do in a library
Thinqo you muetn't do in a train
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29 Describing actions 1

LANGUAGE 'Actions' (for example, digging, fighting, climbing) vocabulary area.
Present continuous.

rECHNreuE Read and sort.

MATERTALS Text, on a poster or on the board; sheets of paper for all the
learners.

IREIARATToN Prepare the poster if you are usrng one.

TrME GUrDE 40 minutes.

Lead-in 1- Write these words on the board:

di4qinq feedinq rabbita
fiqhtinq choppin4 veqetablea
climbinq oleepin7
eweepinq

Ask the learners to divide them into two groups,'indoor'and
'outdoor'. Some words can be included in both groups.

Read and sort ' ' ' ' ' ' " " ; ' ' ; ; ; ; ; i l ; . , i r , , " r , . " r '

A lt'e a lovely aunny day and my family are all outeide. My parenta
are both workin4 hard.

D My family are all at home at the moment, ln fact they're all in
the kitchen.

C My father ie workin7 in the qarden-he'o dig4in7 the ve7etablea
and my moLher ie han4inq out the waehinq. Everyone ie enjoyinq
themeelves.

D As for the reet of the family-oome are helpinq and some are
juot beinq lazy. One of my brohhera ia reading a book in the
corner near the door.

E Two of my brothere are playin7 football,
F Another brother ia waahinq the diehee,
G lt'e really crowded! My mother ie cookinq while my father ia

eweepinq the floor.
H and the other Lwo are fi7hLing under the table.
I another io climbinq a tree,
J My older sieter ie feedin4 the rabbits-ahe haLee doin7 Lhie!

)nly one peraon ian't busy:
K and the two youn4eat.are playin4'catch', with my youn7er

aiater.
L My aistere are choppinq veqetableo and talkinq about the

dance laet ni6ht,
M and my 4randmother ia tellinq everyone what to do as uaual.
N my qrandmoLher is eleepinq peacefully in the eunshine.
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Ask the learners to read rapidly and say how many families are
described. Give each learner a sheet of paper and ask them to work
in pairs. Tell one learner in each pair to copy A to G, and the other
learner to copy H to N.

Tell the learners to cut up their sheets of paper into strips so that
each piece of text is on a strip. They should then put all the strips
on the desk, and try to sort them into two different descriptions.

When they have finished, ask them for the letters of the pieces of
text in the first description in the correct order (A, C, E, I, K, J, N).
If the learners have any sentences in the wrong order, they can
rearrange them as they listen. Go through the description, asking a
few comprehension questions, for example:

How many brothers and sisters are mentioned?
What is grandmother doing?

Read the description aloud, and then do the same procedure with
the second (B, G, D, R H, L, M).

It's a lovely sunny day and my family are all outside. My
parents are both working hard. My father is working in the
garden-he's digging the vegetables and my mother is hanging
out the washing. Everyone else is enjoying themselves. Two of
my brothers are playing football, another is climbing a tree, and
the two youngest are playing'catch'with my younger sister. My
older sister is feeding the rabbits-she hates doing this! Only
one person isn't busy: my grandmother is sleeping peacefully
in the sunshine!

My family are all at home at the moment. In fact they're all in
the kitchen. It's really crowded! My mother is cooking while my
father is sweeping the floor. As for the rest of the family-some
are helping and some are just being lazy. One of my brothers is
reading a book in the corner near the door. Another brother is
washing the dishes, and the other two are fighting under the
table. My sisters are chopping vegetables and talking about the
dance last night, and my grandmother is telling everyone what to
do as usual.

at.*3.  aaaaaaraaa.araaa

Follow-up Extend vocabulary for actions. Write these words on the board:
)weepinq the floor eatin7
diq7in4 watering
weeding ocrubbin4
waehinq up laying the table

Ask learners to divide them into two groups-'Things you do in
gardens'and'Things you do in kitchens'.

plantinq eeede
dryinq the dishes
cuttinq the graee
choppinq veqeLableo
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'Town' (for example, sidewalk, subway, elevator) vocabulary area.
Present continuous.

Read and draw.

Poem, on a poster or on the board.

Prepare the poster if you are using one.

40 minutes.

7- Write these words on the board:

sidewalk crowd
eubway hurry
elevator qrumpy
taxi

Teach any that the learners do not know. Tell the learners that the
words come from a poem called'Sing a song of people'. Ask them
to predict what the song will be about.

2 Put up the poem. Cover everything but the title and the first two
and the last two hnes.

5ing a oong of people

)inq a son7 of people
Walkin4 fast or olow
Feople in the city
Up and down they qo.

Teople on Lhe oidewalk
Feople on the bue
People paooinq paooin4
ln back and front of ua
?eople on the oubway
Underneath the qround
Feople ridin4 taxie
Kound and round and round.

Teople with their hate on
Goinq in the doora
People with umbrellae
When it raine and pour6
?eople in tall buildin4e
And in ohopo below
Kidinq elevators
Up and down they 4o.

LANGUAGE

TECHNIQUE

MATERIALS

PREPARATION

TIME GUIDE

Lead-in

Read and draw

Teople walkinq ein4ly
Feople in a crowd
Feople oayin7 nothing
?eople talkinq loud
Feople lauqhinq, emilinq
Grum?y people too
Teople who juet hurry
And never look at you!

9in4 a eon4 of people
Who like to come and go
5in4 of city people
You eee but never know!
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Ask the learners to read the lines which you have left uncovered.
Discuss some of the things the city people might be doing. Write
the learners'suggestions on the board.

Uncover the whole poem. Read it aloud with the learners, then ask
them to draw a picture of the people in the poem. Get them to
compare their pictures with a partner.

Ask for a volunteer to come to the board and draw something-
anything-from the poem. Ask for other volunteers to add to the
picture until all the things in the poem have been illustrated.

Comment This poem is about an American city.'Sidewalk','subway' and
'elevator' are allAmerican English words. The British English
equivalents are 'pavement', 'underground', and 'lift'.

Extend vocabulary with the following exercise. Put these words on
the board:

Follow-up

pavement
office block
road

zebra croaeinq
ehope
litter bin

buo otop
traffic li7hta
lamp-poot

Draw this picture of a street on the board.

SUPERfVIARKET

Ask the learners to copy it and label the picture using the words on
the board.

Ask the learners to draw five stick people on their own pictures.
These people can be doing any actions. Put the learners in pairs
and get them to describe their pictures without showing them to
each other. They should draw in their partner's people on their
picture.
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This book contains thirty activit ies at elementary level, all of them
dealing with topics which form part of everybody's daily lives,for
example,families and leisure activit ies.The only materials the teacher
and class need are the board, paper, and pens.The instructions are
clear and easy to follow and the authors have provided additional
methodological support in a short Introduction.

Pictures and texts for teachers to copy
Tips on producing reading texts
Suggestions for reading with large classes
ldeas for expanding vocabulary
Adaptable activities
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