
CHAPTER1

STUDYINGACHILD’SWORLD

THESTUDYOFCHILDDEVELOPMENT:BASICCONCEPTS

THESTUDYOFCHILDDEVELOPMENT:THENANDNOW

•ChildDevelopment→Scientificstudyofprocessesofchange&stability

inhumanchildren.

•Quantativechange→Changeinnumber/amount

→egheight,sizeofvocabulary,frequencyofcommunication

→ tendstobecontinuous

•Qualitativechange→Changeinkind,structure&organization

→Discontinuous

→Markedbytheemergenceofnewphenomena

thatcannotbeeasilyanticipated

onthebasisofearlierfunctioning.

→egchangefromnon-verbaltoverbalcommunication

•Constancy→Mostpeopleshowunderlyingstabilityincertainaspects

EARLYAPPROACHES



•BabyBiographies→Forerunnersofscientificstudy

→Journalsrecordingthedevelopmentofasinglechild

→Speculativenature

•Darwin→1stemphasizeddevelopmentalnatureofinfantbehavior

→Gavebabybiographiesscientificrespectability
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DOMAINSOFDEVELOPMENT

•PhysicalDevelopment→Growthofbody&brain

→Developmentofsensorycapacity&motorskills

→Health

•CognitiveDevelopment→Change&stabilityinmentalabilities

eglearning,memory,language,thinking,

moralreasoning,creativity.

•PsychosocialDevelopment→Change&stabilityinpersonality,emotions&

socialrelationships.

Alltheseinfluenceeachother



INFLUENCESONDEVELOPMENT

HEREDITY,ENVIRONMENT&MATURATION

•Heredity→Inborntraitsinheritedfrombiologicalparents

•Environment→Worldoutsideself,beginninginthewomb

→Thelearningthatcomesfromexperience

Includessocialization:Thechild’sinductionintothevaluesystemofaculture

•Maturation→Unfoldingofatypical,universal,naturalsequenceof

physicalchanges&behaviorpatterns.

(includingareadinesstomasternewabilities)

→Maturationalprocessesactinconcertwithheredity&theenvironment

CONTEXTSOFDEVELOPMENT

•Humanbeingsaresocial→Developinasocial&historicalcontext

•Immediatecontext→Family

→Neighborhood

→Community

→Society
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Family



•NuclearFamily→2-generationalkinship,economic&householdunit

→1or2parentswiththeirbiological/adopted/step-children

→DominantunitinWesternsocieties

•ExtendedFamilies→Multigenerationalkinshipnetwork

→Adultsoftensharebreadwinning&childraising

→Childrenareresponsibleforyoungersiblings

→Oftenheadedbywomen

→espinAsia,Africa&Latin-America

SocioeconomicStatus(SES)&Neighborhood

•SES→Income,education&occupation

→Relatedtodevelopmentalprocesses&outcomes

→Affectsdevelopmentaloutcomesindirectly,throughassociatedfactors:

○Kindsofhomes&neighborhoods

○QualityofNutrition,medicalcare,supervision&schooling

○Availableopportunities

•Poverty→Harmfultophysical,cognitive&psychosocialwell-being

→Kidsmorelikelytohaveemotional&behavioralproblems

→Cognitivepotential&schoolperformancesuffers

→Harmcanbeindirectviaemotionalstateofparents&parentingpractices

•Richkids→Underpressuretoachieve&oftenunsupervised



→Substanceabuse,anxiety&depression

•Compositionofaneighborhood→Influenceshowkidsturnout
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Culture&Race/Ethnicity

•Difficulttopresentacomprehensivepictureofculturaldifferences:

→Minoritiesareunderrepresentedindevelopmentalresearch

→Complicationsindefiningcultural&ethnicidentities

•Culture→Asociety/group’swayoflife

→Customs,Traditions,Laws,Beliefs,Values,Language,Physicalproducts

→Allofthebehaviors&attitudesthatarelearned,shared&transmitted

amongmembers

•Ethnicgroup→Apeopleunitedbyculture,ancestry,religion,

languageand/ornationalorigin.

∴Senseofsharedidentity

•Ethnicity&cultureaffectschilddevelopmentthrough:



○Composition&resourcesofthehousehold

○Howmembersacttowardseachother,think&perceivetheworld

○Howtheylearn&thegameskidsplay

○Occupationsadultsengagein

•Overtimepeopleacculturate

•Thereiswidediversitywithinculturalgroups

•Race→Asocialconstruct(Notabiologicalcategory)

→Mostgeneticvariationoccurswithinraces,notamongthem.

→Asasocialcategoryitremainsveryinfluential

•Categoriesofculture,ethnicity&racearefluid

→Continuouslyshaped&redefinedbysocial&politicalforces

TheHistoricalContext

•Certainevents,tiedtoatime&place,affectthecourseofchildren’slives
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NORMATIVE&NON-NORMATIVEINFLUENCES

•Normative→Aneventthatoccursinasimilarwayformostpeopleinagroup



•Normativeage-gradedinfluences→Similarforpeopleinanagegroup

→Includesbiological&socialevents

•Normativehistory-gradedevents→Significanteventsthatshapethebehavior&

attitudesofahistoricalgeneration.

→Groupofpeoplewhoexperiencetheevent

ataformativetime

•Agecohort→groupofpeoplebornataboutthesametime

•HistoricalGeneration→Cancontainmorethanonecohort

Cohortsareonlypartofahistoricalgenerationiftheyexperiencemajor,shaping

historicaleventsataformativetimeintheirlives.

•NonnormativeInfluences:

○Unusualeventsthatimpactanindividual

○Causesstressbecausetheyareunexpected

○Typicaleventsatanatypicaltime

○Atypicalevents(canalsobehappyevents)

○Oneparticipatesinyourowndevelopmentbyinstigatingnonnormativeevents

TIMINGOFINFLUENCES:CRITICALORSENSITIVEPERIODS

•CriticalPeriod=Aspecifictimewhenagivenexperience,oritsabsence

hasaspecificimpactondevelopment.

•Lengthofacriticalperiodisnotabsolutelyfixed



∴“sensitiveperiods”(Becausemanyaspectsofdevelopmentshowplasticity)

Seetable1-1onP11
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CHAPTER2

ACHILD’SWORLD:HOWWEDISCOVERIT

ERIKERIKSON:PSYCHOSOCIALDEVELOPMENT

•Exampleofthepsychoanalyticperspective.

•ModifiedFreud’stheorybyemphasizinginfluenceofsociety

•Pioneerofthelifespanperspective→Egodevelopmentislifelong

•Stages→8lifestagesinthetheoryofpsychosocialdevelopment

→Eachinvolvesa“crises”toresolve

→Amajorpsychosocialthemeimportanttothatstage

→Eachstagerequiresthebalancingofapositive&anegativetrait

→Successfuloutcomeofeachstageisthedevelopmentofaparticular“virtue”



orstrength.

•NBbecauseoffocusonsocial&culturalinfluences,

aswellasdevelopmentbeyondadolescence

AGE BALANCE VIRTUE

Birth-12/18mnths Basictrust vs Mistrust Hope

12/18mnths-3years Autonomy vs Shame&Doubt Will

3-6years Initiative vs Guilt Purpose

6-Puberty Industry vs Inferiority Skill

Puberty-YA Identity vs Identityconfusion Fidelity

YoungAdulthood Intimacy vs Isolation Love

MiddleAdulthood Generativityvs Stagnation Care

LateAdulthood Integrity vs Despair Wisdom

∴Acrisesoccurs

whenthematurationoftheindividualgivesrisetonewneeds&abilities

andsocietyhascertainexpectations,

andoffersopportunitiestotheindividualaccordingly.
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JEANPIAGET’SCOGNITIVE-STAGETHEORY

•Anexampleofthecognitiveperspective



•Cognition→Howweacquireinformationabouttheworld

Howwetransform&representsuchinformationasknowledge,

&howwestore,retrieveandusethatknowledgetodirectourbehavior

∴Cognition►Theprocesses&productsofourminds.

•Cognitive-stagetheory

○Consideredacognitive-structuralapproach

→Describesthestructureofcognition@differentstages

○Forerunneroftoday’s“cognitiverevolution”

•Piaget→Vieweddevelopmentorganismically

∴ Developmentistheproductofchildren’seffortstounderstand

&actontheirworld.

→Usedtheclinicalmethodofcombiningobservationwithflexible

questioning

→Suggestscognitivedevelopmentbeginswithaninbornabilitytoadaptto

theenvironment.

→Developmentoccursin4qualitativelydifferentstageswhichrepresent

universalpatternsofdevelopment.

→Ateachstageachild’sminddevelopsanewwayofoperating

Cognitivegrowthoccursthrough3interrelatedprocesses:

1.Organization→Creationof“systemsofknowledge”



→Tendencytocreateincreasinglycomplexcognitive

structures/”schemes”

→Aschildrenacquiremoreinformation,theirschemesbecomemore

complex.
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2.Adaptation→Howchildrenhandlenewinfointhelightofwhattheyalreadyknow

→Involves2steps:

→Assimilation-Takinginnewinfo&incorporatingitintoexisting

cognitivestructures

→Accommodation-Modifyingone’scognitivestructuresto

include

newinformation

3.Equilibration→Tendencytoseekbalanceamongcognitiveelements

→Dictatestheshiftfromassimilationtoaccommodation

→Disequilibriumoccurswhennewexperiencescannotbehandled

with

existingstructures.

∴Newmentalpatternsmustbeorganizedtointegratethenew

experience



•Criticism→Piagetunderestimatedtheabilitiesofyoungkids

→Developmentseemsmoregradual&continuousratherthan4distinctstage

→Itdoesn’tseemlikethinkingdevelopsinauniversalprogressionleadingto

formalthought:

○Content&contextofaproblem+kindsofinformation&thoughtaculture

considersimportantplaysalargeroll.

Sensorimotor Birth-2years Gradualabilitytoorganizeactivities

inrelationtotheenvironmentthroughsensory

&motoractivity

Preoperational 2-7Years Developsarepresentationalsystem

&usessymbols,

manifestedbylanguage&imaginativeplay.

Nologicyet

Concrete 7-11Years Cansolveproblemslogically

Operations iftheyarefocusedinthehere&now.

Cannotthinkabstractly

Formal 11years-Adult Personcanthinkabstractly

Operations dealwithhypotheticalsituations&

thinkaboutpossibilities

LEVVYGOTSKY’SSOCIOCULTURALTHEORY



•Focusesonthesocial&culturalprocessesthatguidechildren’scognitive

development.

•Alsostresseschildren’sactiveinvolvementwiththeirenvironment

•Cognitivegrowth→Acollectiveprocess(collaborative)

∴Childrenlearnthroughsocialinteraction

Acquirecognitiveskillsaspartoftheirinductionintoawayoflife

•Sharedactivities→Helpkidsinternalizetheirsociety’smodesofthinking&behaving

•Language→Notonlyanexpression

→Anessentialmeanstolearning&thinkingabouttheworld

•ZPD→ZoneofProximalDevelopment

→Gapbetweenwhatakidcando&isnotquitereadytodobyhimself

→Withtherightguidancetheycandothetasksuccessfully

•Responsibilityfordirecting&monitoringlearninggraduallyshiftstothechild.

•Scaffolding→Temporarysupportgivenuntilachildcandothetaskbythemselves

•Testswouldtestpotentialforlearning,ratherthanwhathasalreadybeenlearned

THEINFORMATIONPROCESSINGAPPROACH(p35)

•Explainscognitivedevelopmentbyanalyzingthementalprocessesinvolvedin

perceiving&handlinginformation

•ComparebraintoPC→Sensoryinput/Behaviorasoutput

→Inferswhathappensbetweenstimulus&response



•Analyzethestepskidsgothroughingathering,storing,retrieving&usinginformation

•Generallydonotproposestagesofdevelopment:

○Donoteage-relatedincreasesin

speed,complexity&efficiencyofmentalprocessing.

andinamount&varietythatcanbestoredinmemory

•Practicalapplications→Canestimateaninfant’sintelligencefromefficiencyof

sensoryperception&processing.

→Test,diagnose&treatlearningproblems

→Helpchildrenlearn

DEVELOPMENTALRESEARCHDESIGNS

CROSSSECTIONALSTUDY

•Childrenofdifferingagesareassessedatthesametime

eg:askabunchof3,5&7yearoldsthesamequestions

BUTyoudon’tknowwhatthe7yearoldswouldhaveansweredwhentheywere

3or5

•Advantages→Speed&economy

→Datacanbegatheredquicklyfromalargeamountofpeople

•Disadvantages→Mayoverlookindividualdifferencesbylookingatgroupaverages

→Resultscanbeskewedbycohortdifferences

→Yieldsmisleadingdataondevelopmentalchanges



LONGITUDINALSTUDY

•Studythesamechildrenmorethanonce

•Canlookatasingleaspect,oratseveraltofindrelationships

∴cantrackindividualpatternsofcontinuity&change

BUT →astudydoneononecohortmaynotapplytoanother

→Thesestudiesaretime-consuming&expensive

→Problemofattrition=Participantsdie,moveordropout

→Tendstobias→Thosewhostickwiththestudytendtobeaboveaveragein

intelligence&socioeconomicstatus.

→Resultscanimprovewithrepeatedtestingduetofamiliaritywithprocedure
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SEQUENTIALSTUDY

•Asequenceofcross-sectionaland/orlongitudinalstudies



•Complexstrategydesignedtoovercomedrawbacksofeachmethod

•Permitsresearcherstoseparateage-relatedchngesfromcohorteffects

1.Assessacross-sectionalsampleon2ormoreoccasions

tofindouthowmembersofeachcohorthavechanged

2.Asequenceoflongitudinalstudies,

runningconcurrentlybutstartingoneaftertheother

•Acombinationofbothprovidesamorecompletepicture

•Drawbacks=Time,effort&complexity

MICROGENETICSTUDIES

•Overshorttimespan,participantsareexposedto

astimulusforchange/opportunityforlearning.

∴Researcherscanseeandanalyzetheprocessesbywhichchangeoccurs

(Vygotskyusedsuchexperimentstoseehowmuchchildren’sperformancescouldbe

improvedinabriefinterval)



CHAPTER3

FORMINGANEWLIFE:

CONCEPTION,HEREDITY&ENVIRONMENT

NATURE&NURTURE

MEASURINGHERITABILITY

•Heritability=AStatisticalestimateofhowgreatacontributionhereditymakes

towardsvariationsinatraitwithinagivenpopulation

∴Notanindividual

→Expressedasavaluebetween0.0-1,0,

1Meaninggenesare100%responsibleforthetrait.

→Cannotbemeasureddirectly,so3typesofresearchareused:

Family,Adoption-andTwinstudies:



○Closefamilymembersaremoregeneticallyalikethandistantones

○Adoptedkidsaregeneticallymoresimilartotheirbioparents

○Monozygotictwinsaremoregeneticallyalikethandizygotic

∴Ifheredityplaysalargeroleinatrait:

○Siblingswouldbemorealikethancousins

○Adoptedkidswouldsharethetraitwiththeirbiologicalfamilymembers

○Identicaltwinswouldbemorelikelytosharethetraitthannon-identical

•FamilyStudies→Attempttomeasurethedegreetowhichrelativessharetraits

→Doesclosenessoffamilialrelationshipreflectdegreeofsimilarity

→Cannotruleoutenvironmentalinfluences

•AdoptionStudies→Compareresemblancetoadoptive&biologicalfamilies

→Showsinfluenceofheredityvs.environment

•TwinStudies→Comparesmonozygotictwins&same-sexdizygotictwins

→Monozygotictwinstwiceasgeneticallysimilarasdizygotic

∴Whenmonozygotictwinsaremoreconcordantforatrait

weseetheeffectsofheredity.

•Concordant→Haveastatisticallygreatertendencytoshowthesametrait

•Twin&AdoptionStudies→Supportmoderatetohighhereditybasis

formanynormal&abnormaltraits.

•CriticsofBehavioralGenetics→Claimitsassumption&methodsmaximize



hereditary

&minimizesenvironmentaleffects.

→Thereisagreatvariationinfindings

dependingonthesourceofthedata.

eg:Twinstudiestendtoshowhigherhereditability.

estimatesthanadoptionstudies.

∴“Nofirmconclusionscanbedrawn”

•BehavioralGeneticists→Recognisethattheeffectsofgeneticsarerarelyinevitable,

especiallyonbehavioraltraits.

→Environmentcanhavesubstantialimpact(even50%)

→Environmentalinterventioncansometimesovercome

geneticallydeterminedconditions.

HOWHEREDITY&ENVIRONMENTWORKTOGETHER

•Nowadays→Solelyquantativeapproachtoheredityvs.environmentistoo

simplistic

→The2forcesareseenasfundamentallyentwined.

Bothformpartofacomplexdevelopmentalsystem

•FromBirth→Arangeofconstitutional,social,economic&culturalfactors

shapedevelopment.



ReactionRange&Canalization

•ReactionRange→Rangeofpotentialexpressionsofahereditarytrait

→egBodySize:Geneticallyregulated,butenvironmentallyinfluenced

BUTithaslimitsthataregeneticallydetermined

(Nomatterhowgoodthediet,aColumbiangirlwon’tgrowto6foot)

→Hereditycaninfluencewhetherareactionrangeiswideornarrow

egamildlyretardedchildwillrespondtotreatmentmorethana

severelyretardedone.
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•Canalization→Heredityrestrictstherangeofdevelopmentforsometraits

→Highlycanalizedtraits=littleopportunityforvariation

egeyecolour

→Somebehavior→Alsohighlycanalized

→ittakesextremeenvironmentalimpacttoinfluencethese

→egbehaviorsthatdependonmaturation.

→Experiencecanalsocanalizedevelopment

→egNativelanguage

•CognitionandPersonality→Moresubjecttovariationinexperience

Genotype-EnvironmentInteraction

•Theeffectsofsimilarenvironmentalconditionsongeneticallydifferentindividuals.



ORGeneticallysimilarindividualscandevelopdifferentlyindifferentenvironments

∴Theinteractionofheredity&environmentalfactors.

Genotype-EnvironmentCorrelation

•Also→Genotype-Environmentcovariance

•Whengenetic&environmentalinfluencesworkinthesamedirection

tostrengthenthephenotypicexpressionofagenotypictendency:

1.PassiveCorrelations:

○Childdoesnotcontrolit

○Parentswhoprovidegenesforatrait

willtendtoprovideasupportiveenvironment.

egamusicalfamilywillexposeachildtomusic

2.Reactive/EvocativeCorrelations:

○Childrenwithdifferinggeneticmake-upevokedifferentresponsesfromadults

egaskingformusiclessons

3.ActiveCorrelations:

○Aschildrengetolder,theyhavemorefreedomtochoose

○Theytendtochooseactivities/experiencesconsistentwiththeirgenetic

abilities
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WhatMakesSiblingssoDifferent-TheNonsharedEnvironment



•Geneticdifferences→Leadtodifferentresponsestothesameenvironment

→Needdifferentkindsofstimulation

•NonsharedenvironmentalEffects→Experiencesnotsharedbysiblings

eg:outofthehome

→Bigeventshappenatdifferentagesforeachchild

•Thereisabalancebetweenshared&nonsharedenvironmentaleffects

•Genotype-Environmentcorrelations→Mayplayaroleinnonsharedenvironment

egashychildplaysalonemoreoftenandaathleticchildismoresocial

Epigenesis:EnvironmentalInfluenceonGeneExpression

•Epigenesis=thephenomenonwherethereisamechanismthatcontrolsthe

expressionofgenes,withoutaffectingtheirDNAstructure.

→Also“EpigeneticFramework”

→Chemicalmoleculesattachedtoagene,

alteringthewayacell“reads”DNA.

•EverycellinheritsthesameDNA

∴Epigeneticmarkers→Differentiatetypesofbodycells

→Byswitchinggenesonoroffduringembryonicformation

•Epigeneticchanges→Canoccurthroughlife

→Inresponsetoenvironmentalfactors(egnutrition&stress)

→Somemaybeheritable



•Examplesofeffects→Onetwingetscancer,theothernot

→Onetwindevelopsadiseaseearlierthantheother

→35%epigeneticdifferenceinasampleoftwins.

SOMECHARACTERISTICSINFLUENCEDBY

HEREDITY&ENVIRONMENT

PHYSICAL&PHYSIOLOGICALTRAITS

•Somemedicaldisorders→Highbloodpressure&heartdisease

→Stroke&epilepsy,arthritis&ulcers

•Lifespanisinfluencedbygenes

•Obesity→40%-70%oftheriskisgenetic

→Onegene,GAD2onchromosome10,controlsappetite

∴Abnormalitiescanstimulatehunger&overeating

→Culturalimpactisseenintypicaldiet&activitylevels

Intelligence

•HeredityInfluences→GeneralIntelligence(asmeasuredbyIQtests)



→Specificabilities(egverbal&spatialabilities)

→Evidencedbyadoption&twinstudies.

•Hereditabilityforspatialabilitiesisabout50%:

∴Geneticdifferencesexplainabouthalftheobservablevariationina

population

•However→Enrichedorimpoverishedenvironmenthasasubstantialeffect

•Geneticinfluence→Increaseswithage

•Nonsharedenvironment→Influentialthroughoutlife

→Responsibleforchangesincognitivebehavior

Personality

•Somegenesaredirectlylinkedtopersonalitytraits(egneuroticism)

•Heritabilityofpersonalitytraits→Between40%&50%

→Littleevidenceofsharedenvironmentalinfluence

•Temperament→Aperson’scharacteristicstyleofapproaching&reactingto

situations

→Largelyinborn&consistentovertheyears

→Itmayrespondtospecialexperiences&parentalhandling.

•GeneticinfluenceNBon→Activity,Sociability&Emotionality

•Religiousness→Bothgenetic&environmental

•Parenting&familylifehavethestrongestinfluenceinchildhood

geneticinfluencesbecomemorepredominantfromadolescenceon.

Psychopathology



•Stronghereditaryinfluenceonsomementalillnesses

→Schizophrenia,Depression,Autism

BUTnotheredityalone→Aninheritedtendencycanbetriggeredby

environmentalfactors.

•Schizophrenia→Consideredanneurologicaldisorder

→Lossofcontactwithreality+hallucinations&delusions

→Riskis10xhigherforoffspring&siblingsofschizophrenics

→Hereditabilityashighas80-85%

→Nosinglegeneisresponsible

→Lackofchemical(reelin)thathelpspositionnervecellsinthe

developingbrain.

Environmentaltriggers→Exposuretoinfluenzain1sttrimester

maternalrubella

&respiratoryinfectionsin2nd&3rdtrimesters.

→Birthinurbanareasorinlatewinterorearlyspring

→Motherhadobstetriccomplications

→Fetalmalnutrition

→Advancedpaternalage

•Genotype→Complexblendofgeneticinformationthatdeterminesourspecies,

andalsoinfluencesouruniquecharacteristics.

•Phenotype→Obvioussimilaritiesinphysicalcharacteristicsandbehaviorbetween



people.

→Dependsispartongenotype,butalsoonenvironmentalinfluences

CHAPTER4

PREGNANCY&PRENATALDEVELOPMENT

ENVIRONMENTALINFLUENCES

MATERNALFACTORS

•PrenatalenvironmentISthemothersbody

∴almosteverythingthataffectsherwillaffecttheinfant

•Tetratogenic→Capableofproducingbirthdefects

→Timingofexposure,dose,duration&

combinationwithotherTetratogenicfactorscanmakeadifference.

Nutrition&MaternalWeight

•Pregnantwomenneed→300-500extracaloriesperday



→Extraprotein

→Womenofnormalweight→Leastriskiftheygain25-35pounds

•Obesityincreasesriskof→Stillbirthordeathin1stweekoflife

→Neuraltubedefects&heartproblems

→Complications&miscarriage

→Labourdifficulty&caesarian

•Fish→HighinDHAlevels=good(tuna,salmon)

→Highmercurylevels=bad

•FolicAcid→NBtopreventspinabifida&anencephaly

→Supplements+freshfruit&veg

→5mg/daybeforepregnancy&during1sttrimester

Malnutrition

•Parentalmalnutrition→Longtermeffects:

○Deathinearlyadulthood

○Strokes&Schizophrenia

•Nutritionaldeficiencyin2nd&3rdtrimester:

○Influencesbraindevelopment→Antisocialpersonalitydisorders@age18

•LowVitDlateinpregnancy→Lowbonemineralcontent

•Lowzinc→Babieswithlowbirthweight&smallheadcircumference.

PhysicalActivity&StrenuousWork

•Moderateexercise→Preventsconstipation



→Improvesrespiration,circulation,muscletone,skinelasticity

∴morecomfortablepregnancy+easier,saferdelivery

→Guidedbyownabilities&stamina

→Don’traiseheartrateabove150

•Work→Isfineaslongasstrenuousworkingconditions&longhoursareavoided

DrugIntake

•Drugsmaycrosstheplacenta

•Vulnerabilityisgreatestwhilegrowthismostrapid→earlymonths

MedicalDrugs

•Usedtobeconsideredsafe(fetusprotectedbyplacenta)untilThalidomide

•Drugsthatcanbeharmful:

○TheantibioticTetracycline

○Certainbarbiturates

○Opiates&othercentralnervoussystemsuppressants

○Severalhormones

○Someanticancerdrugs

○ACE-inhibitors

○Accutane

○NSAID’s(ibuprofen&naproxen)



•DES→In40’s&50’s

→Supposedtopreventmiscarriage

→Femalebabiesdevelopedvaginal&cervicalcancer@puberty

+doubletheriskofbreastcancer

→Malebabies:Malformationofthegenitaltract

•Antidepressants→Disruptedneurobehavioralactivity

→Increasedriskofsevererespiratoryfailure

∴NOmedicationforpregnant/breastfeedingwomenunlessabsolutelyessential

Alcohol

•FAS→FetalAlcoholSyndrome(5in1000inUS)

→Retardedgrowth,facial&bodilymalformations

→Mentalretardation&hyperactivity

•Prenatalalcoholexposure→Mostcommoncauseofmentalretardation

→LeadingcauseofpreventablebirthdefectsinUS

→Riskfactorofalcoholdisordersinyoungadulthood

•Noknownsafelevelofdrinking

Nicotine

○Lowbirthweight ○Miscarriage

○Growthretardation ○Stillbirth

○Colic ○Hyperkineticdisorder



○Smallheadcircumference

○Suddeninfantdeathsyndrome

○Long-termrespiratory,neurological,cognitive&behavioralproblems

•Separateeffectsofprenatal&postnatalexposure

•Byschool-goingage

○Poorattentionspan,hyperactivity,anxiety

○learning&behavioralproblems

○Perceptual-motor&linguisticproblems

○PoorIQscores,lowgrades

○Neurologicalproblems

Caffeine

•CaffeineisNOTateratogenforhumanbabies

BUT 8ormorecupsaday→Dramaticincreaseinfetaldeath

4ormorecupsaday→Increaseinsuddeninfantdeath

Mixedresultsforconnectionbetweencaffeine&miscarriage
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Marijuana

•Mixedfindings

•HeavyUse→Birthdefects,lowbirthweight&withdrawalsymptoms



→Attentiondisorders&learningproblems

→Impairedattention,impulsivity&

difficultyinuseofvisual&perceptualskillsafterage3.

∴Impliesitaffectsfunctioningofthefrontallobe

•InMice→Marijuanause@timeofconceptiontendstopreventimplantation.

Cocaine

•Associatedwith →SpontaneousAbortion

→Delayedgrowth,lowbirthweight,smallheadsize

→Birthdefects&impairedneurologicaldevelopment

→Newbornscanexperiencewithdrawal&sleepdisturbances

→Childhoodbehavioralproblems

Somestudies→Findnoadverseeffectsthatcouldnotalsobeattributedtootherrisk

factors

Methamphetamine

•Associatedwithfetalgrowthrestriction

HIV/AIDS

•PerinatalTransmission→Virusmaycrossovertofetusthroughtheplacentaduring

pregnancy,labourordelivery.



→Orthroughbreastmilkafterbirth

•Biggestriskfactor=Motherunawareofherpositivestatus

•AZT&otherretroviralsdiminishrisk
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OtherMaternalIllnesses

•Anyinfectionscanbedangerous

•Pregnantwomen →Shouldbescreenedforthyroiddeficiency

→Canaffectcognitiveperformance

•Rubella →Germanmeasles

→Before11thweekalmostcertaintocausedeafness&heartdefects

•Diabetes→2-5timesmorelikelytodevelopbirthdefects,espofheart&spinalcord

→Highbloodglucoselevelsdeprivetheembryoofoxygen

→Multivitaminsbeforepregnancy&during1sttrimesterhelps

•Toxoplasmosis→Infectioncausedbyaparasiteincattle,sheep,pigs&cats

→Eitherasymptomatic,orsymptomslikethecommoncold

→BUTexposurein2nd/3rdtrimester:

○Fetalbraindamage,seizures

○Blindnessorseverelyimpairedsight



○Miscarriage,stillbirth,deathininfancy

→9outof10canappearnormal@birthbutlaterdevelop

○eyeinfections,hearingloss&learningdisabilities

→Treatmentwithtwoantiparisiticdrugsin1styearoflifecanreduceeye

&braindamage.

MaternalStress

•Chanceofmiscarriageorstillbirthriseswithage

→90%forwomenover45

•Morelikelihoodof→Prematuredelivery

(30-35+) →Retardedfetalgrowth

→Birthdefects

→Chromosomalabnormalities&Down’sSyndrome

•Ininvitropregnancieswithdonatedovumrisksofabnormalities&miscarriage

consistentwithdonorage.
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•Adolescents→Tendtohaveprematureorunderweightbabies

→Heightenedriskof:

○Deathin1stmonth

○disabilities&healthproblems



OutsideEnvironmentalFactors

•Airpollution,chemicals,radiation,exposuretodisinfectionby-products

→Allrisk-enhancing

•ContaminatedGroundwater→Childhoodcancer

•Lowlevelenvironmentaltoxins→Astma,allergies,lupus

•Lead→LowIQlevels

•Radiationinweeks8-15:

○Mentalretardation

○Smallheadsize

○Chromosomalmalformations,Down’sSyndrome

○Seizures

○LowIQscores

PATERNALFACTORS

•Abnormal/Poorqualityspermduetoexposureto:

○Leadorradiation

○Marijuanaortobaccooralcohol

○DES,pesticides&highozonelevels

•DiagnosticX-rayswithinaYEARpriortoconceptionhaveaneffect

•Menwhosmoke→Cantransmitgeneticabnormalities



•Olderfathers→Significantsourceofbirthdefects

→Increasedriskofseveralrareconditions,includingdwarfism

→Canbeafactorinschizophrenia&autism
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CHAPTER5

BIRTH&THENEWBORNBABY

STATESOFAROUSAL&ACTIVITYLEVELS

•Stateofarousal=Degreeofalertness

→Periodiccyclesofwakefulness,sleep&activity

→Inborn&highlyindividual

•ChangesinState→Coordinatedbymultipleareasinthebrain

→Accompaniedbychangesinvirtuallyallbodysystems

•Newborns→Sleep75%/18hoursaday

→Wakeupevery3-4hourstofeed

→Sleepalternatesbetweenregular/quietsleep&irregular/activesleep

•ActiveSleep→Appearsrhythmicallyincyclesofabout1hr

→50%ofnewborns’sleeptime



→EquivalentofREM

→Declinesto30%byage3&decreasesthroughoutlifespan

•Nighttimesleeplengthens&totalsleepdiminishes

•By6months,6hrsstraightsleepingisnormal

•Briefnighttimewakingisnormal

•2yo→Sleeps13hrsaday,includinganafternoonnap

•Babies’sleeprhythmsvaryacrosscultures

•Soothing→NBforlowbirth-weightbabies(quietbabiesmaintaintheirweightbetter)

→Steadystimulation(Rocking,Walking,Rhythmicsounds)

SeeStatesofArousaltableonp126

NEWBORNSANDTHEIRPARENTS

ChildbirthandBonding

•Mother-Infantbond→Connectionbetweenmother&infant

•Ethologicalapproach→Considershumanbehavior(asthatofanimals)

tobebiologicallydetermined,



&emphasizecritical/sensitiveperiods

fordevelopmentofcertaintraits.

•Animals→Imprinting

•Unlikeanimals→Criticalperiodforbondingdoesnotexistforhumans

•Fathers&Mothers→Bothbondwithinfants

•Parentalbonding→mechanismtoensureparentsinvestthenecessaryeffort

•EvolutionaryDevelopmentalPsychologists:

○Childrearingisabalancingact

betweentheneedsoftheparentsandtheneedsofthechild

○bondingensuresthebenefitsfortheparentsareworththecost

WhatdoNewbornsNeedfromtheirMothers?

•HarryHarlow→Monkeyexperiments:Separateinfantmonkeysfromtheirmothers

andprovidethemwithwireorcloth“mothers”:

○Allpreferredtheclothmother,eventhosefedbyawireone

○Thosewithclothmothersshowedmoreexploringinanewenvironment

○Afterayear,thosewithclothmothersrememberedthemothers

○Nonegrewupnormally,&nonecouldnurtureownoffspring

•Rats→Babieslickedmorefrequentlybymothers:

○Lessanxious&fearful,&lessstresshormones

○Maternallickingactivatedagenethatrelievesstress



∴Mothering→Morethanfeeding

→ClosebodilycontactNB

∴NTheFather’sRole

•FatheringRole→Socialconstruction

→Differentmeaningsindifferentcultures

→Ischanging

→Canbeshared/takenoverbysomeoneotherthanthebiologicalfather

Botswana→Motherstayswithherownfamily

∴Herbrothertakestheroleoffathertoherkids

Vietnam→Grandfatherplaysdad

Huhot→InnerMongolia,menalmostneverholdinfants

China→One-childpolicyleadstomoreinvolvementbyfathers

Aka→CentralAfrica.Showsmostpaternalinvolvementofall

WesternCountries→Paternalinvolvementincreasingsince70’s

whenmoremothersbegantoworkoutsidethehome

•Frequent,positivepaternalinvolvement

→Isdirectlyrelatedtothechild’sphysical,cognitive&socialdevelopment

InfantCare:ACross-CulturalView



•Infantcarepracticesvariesgreatly

•Bali→Infantsareancestorsorgods

∴Treatedwithdignity&respect

•Beng→(WestAfrica)Thinkbabiesunderstandalllanguages

•MicronesianatollofIfaluk→Thinkthatbabiesdon’tunderstandatall

∴Don’tspeaktothematall

•Insomesocietiesinfantshavemultiplecaregivers:

Efe→(CentralAfrica)Infantsreceivecarefrom5ormorepeopleinanhour,

&areregularlybreastfedbywomenotherthanthemother.

Gusii→(westernAfrica)Infantmortalityishigh

∴Babiesarekeptcloser,fedondemand&respondedtoquickly
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CHAPTER7

COGNITIVEDEVELOPMENTDURINGTHEFIRSTTHREE

YEARS

SIXAPPROACHESTOSTUDYINGCOGNITIVEDEVELOPMENT

1.BehavioristApproach:



○Studiesthebasicmechanicsoflearning

○(fallsinthedomainofcognitivedevelopment)

○Howbehaviorchangesinresponsetoexperience

2.PsychometricApproach

○Measuresquantitativedifferencesincognitiveabilities

○Usingteststhatindicateorpredictsuchabilities

3.PiagetianApproach

○Looksatchanges/stagesinqualityofcognitivefunctioning

○Howthemindstructuresitsactivities&adaptstotheenvironment

NewerApproaches:

4.TheInformation-ProcessingApproach

○Focusesontheprocessesinvolvedin

perception,learning,memory&problemsolving

○Whatdochildrendowithinfofromwhentheyencounterittowhentheyuseit

5.CognitiveNeuroscienceApproach

○Examinesthe“hardware”ofthecentralnervoussystem

○Seekstoidentifywhichbrainstructures

areinvolvedwithwhichaspectsofcognition.

6.Social-ContextualApproach

○Examinestheinfluenceofenvironmentalaspectsofthelearningprocess

○Especiallytheroleofparents&caregivers.
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INFANTMEMORY

•InfantileAmnesia→Inabilitytorememberearlylifeevents

•StudiesbyCarolynRovee-Collier

○Operantconditioningtoactivateamobilebykicking

2-6months→Repeatthekickingdaysorweekslater

→Kickingmorewhentheyseethemobile,

eventhoughtheirfeetarenolongerattachedtoit

∴showingthatrecognitionofthemobiletriggeredthememory

○Topressalevertomakeatraingoroundatrack

Retainbehavior→2daysfor2-montholds

→13weeksfor18-montholds

2-6monthsold→Onlyifitisthesametrain

9-12months →Wouldtryitonadifferenttrain,

butonlyifnomorethan2weekshavepassed

@3,9&12months→Couldrecognizethetraininadifferentsetting,

butnotafteralongdelay.

○Periodicnonverbalreminders→Briefexposuretooriginalstimulus

→Cansustainamemoryfromearlyinfancyto1½-2years



•Someresearchers→Claimconditionedmemoriesarequalitativelydifferentfrom

memoriesofolderchildren&adults

→Infancy=atimeofgreatchange

∴Retentionofspecificexperiencesisnotuseful

PSYCHOMETRICAPPROACH:

DEVELOPMENTAL&INTELLIGENCETESTING

•Intelligentbehavior→Goal-oriented&adaptive

•Intelligenceenablespeople→Toacquire,remember&useknowledge

→Tounderstandconcepts&relationships

→Tosolveproblems

•IQtestsbegan→Early1900’s

→AlfredBinet,inParis

→DeviseawaytoIDkidswhoneededspecialacademicinstruction

•Goalsofpsychometrictesting:

○Tomeasurequantativelythefactorsthoughttomakeupintelligence

(egcomprehension&reasoning)

○&sotopredictfutureperformance

•IQtests→Questionsortasksthataredesignedtoshow



howmuchofthemeasuredabilitiesapersonhas

bycomparingperformancewiththatofothertest-takers.

TESTINGINFANTS&TODDLERS

•CannottestinfantIQ→BUTcantestcognitivedevelopment

•Developmentaltests→Comparethebaby’sperformance

withnormsofwhatmanykidscandoatcertainages.

•BayleyScalesofInfant&toddlerdevelopment:

○Assesskidsfrom1monthto3½years

○Test5developmentalareas

1.Cognitive

2.Language

3.Motor

4.Social-Emotional

5.AdaptiveBehavior

○(AnoptionalBehavior-ratingscale,partlybasedoninfofromcaregiver,can

alsobecompiled.)

○DQ’s→DevelopmentalQuotients

→Aseparatescoreforeachscale

→Mostusefulfordetecting-emotionaldisturbances

-Sensory,Neurological&environmentaldeficits



+Helpingplanforachild’sneeds

ASSESSINGTHEIMPACTOFTHEHOMEENVIRONMENT

•HOME→HomeObservationforMeasurementoftheEnvironment

→Observersinterviewtheprimarycaregiverinthehome

&rateonachecklisttheobservedsupport&intellectualstimulation.

→Forinfants&toddlersitlastsabout1hr

→Scoresafteragetwoaresignificantlycorrelatedwithmeasuresof

cognitivedevelopment.

→Assessesparentalresponsiveness(NB)

(givescreditforkissingatoddler/praisingapreschooler/answeringanolderchild’squestion)

→Assessesnoofbooks,toysthatencouragedevelopment

andparents’involvementinplay.

•Alongitudinalstudyfoundpositivecorrelationsbetween:

parent’sresponsivenessto6montholdsand

IQ,achievementtestscores&teacher-ratedbehavioratage13.

•Learningstimulationassociatedwithkindergartenachievementscores,

languagecompetence&motor&socialdevelopment.

•Cannotassumecause-and-effect:

○Passivegenotype-environmentcorrelation



(smartparentsinteractmorewiththeirkids)

•7Aspectsofthehomeenvironmentthatenablepsychosocial&cognitive

development

&helpskidsprepareforschool:

1.Encouragingexplorationoftheenvironment

2.Mentoringinbasiccognitive&socialskills

3.Celebratingdevelopmentaladvances

4.Guidanceinpracticing&extendingskills

5.Protectionfrominappropriatedisapproval,teasing&punishment

6.Communicatingrichly&responsively

7.Guiding&limitingbehavior

FOSTERINGCOMPETENCE(Table7-2,p184)

1.Providesensorystimulation

2.Createanenvironmentthatfosterslearning

3.Respondtobabies’signals

4.Givebabiesthepowertoaffectchanges

5.Givebabiesfreedomtoexplore

6.Talktobabies

7.Enterintowhattheyareinterestedin,insteadoftryingtoredirecttheirattention



8.Arrangeopportunitiestolearnbasicskills

9.Applaudnewskills,andhelpbabiestopractice&expandthem

10.Readtothemfromanearlyage

11.Usepunishmentsparingly.

PIAGETIANAPPROACH:THESENSORIMOTORSTAGE

•1STOFPiaget’s4stages=Sensorimotorstage

•Birthtoage2

•Babieslearnabouttheworldthroughdevelopingsensory&motoractivity

•Changefromrespondingreflexively&randombehavior

togoal-orientedtoddlers

•6Substagesastheschemesbecomemoreelaborate

•Schemes→Organisedpatternsofthought&behavior

•1st5stages→Learntocoordinateinputfromtheirsenses&organizetheiractivities

inrelationtotheirenvironment

→Throughorganization,adaptation&equilibration

•6thstage→Progressfromtrial-and-errorlearning

touseofsymbols&conceptstosolveproblems

•Circularreactions→Infantslearntoreproducedesiredoccurrences

thatoriginallyoccurredbychance.

→Originalchancebehaviorisorganizedintoanewscheme



1stSubstage→Birthto1month

→Somecontroloverinbornreflexes

→Engageinbehaviorevenwhenstimulusisnotpresent

→eg,suckingwhennothungry

2ndSubstage→1-4months

→Primarycircularreaction

→Repeatabehaviorthatwasdiscoveredbychance

→egthumb-sucking

→Turnstowardssounds,showingabilitytocoordinatedifferentkindsof

sensoryinformation

3rdSubstage→4-8months

→Manipulatingobjects&learningabouttheirproperties

→SecondaryCircularreactions

→Intentionalactionsrepeatedtogetresultsoutsideownbody

→egShakingarattle/cootomakeafacestaylonger.

4thSubstage→8-12Months

→Coordinationofsecondaryschemes

→Builtontheschemestheywerebornwith



→Generalisefrompastexperiencetosolvenewproblems

→Candistinguishmeansfromends

→Tryout,modify&coordinatepreviousschemestofindonethatworks

→Marksthedevelopmentofcomplexgoal-directedbehavior

5thSubstage→12-18months

→Experimentwithnewbehavior

→Tertiarycircularreactions

→Varyinganactiontogetasimilarresult

→egSqueezearubberduckthatsqueakedwhensteppedon

→Usetrial-and-errortofigureoutbestwaytoreachagoal

6thSubstage→18months-2Years

→Mentalcombinations

→Transitionintopreoperationalstageofearlychildhood

→Representationalability

→Canmentallyrepresentobjects&eventsthroughsymbols

→Freeschildrenfromimmediateexperience

→Enablesthemtopretend

(representationalabilityaffectssophisticationofpretending)



→Canthinkaboutactionsbeforetakingthem

→Canproblem-solvewithouttrial-and-error

•Duringsensorimotorstageinfantsdevelop:

→Specificabilities(egimitation)

→Knowledgeaboutthephysicalworld(objects&spatialrelationships)

•Someoftheseabilities(includingrepresentationalability)occurmuchearlierthan

Piagetbelieved.

DOIMITATIVEABILITIESDEVELOPEARLIERTHANPIAGETTHOUGHT?

•InvisibleImitation→Imitatingwithbodypartstheinfanthimselfcan’tsee

→Piagetthoughtthisdevelops@9months

→Butsomeresearchersfoundtonguesticking-outimitationas

earlyas72hrs,disappearingafter2months.

•DeferredImitation→Imitationofanactseensometimebefore

→Piagetthoughtthisdoesn’thappenbefore18months

→Butbabiesasyoungas6weeksimitateanadultsfacial

expression24hrslaterwhentheyseethesameadultagain.

→Ofnovel&complexevents→Beginsat6-9months.



→Thesefindingsagreewiththoseonoperantconditioning.

•ElicitedImitation→Induceinfantstoimitateaseriesofactionstheyhaveseen,

butnotdone,before.

→After1month,over40%of9montholdscanrepeata2-stepprocess.

→Muchmorereliablein2ndyearoflife:

8outof10toddlers13-20monthsoldcanrepeatanunfamiliar,

multistepsequence.

(asmuchasayearlater)

→Priorpracticehelpsrecall

•4Factorsdeterminingyoungchildren’srecall:

1.Numberoftimesthesequencehasbeenexperienced

2.Whetherthechildparticipatesorobserves.

3.Whetherthechildisgivenverbalremindersoftheexperience

4.Whetherthesequenceoccursinalogical,causalorder.

DEVELOPMENTOFKNOWLEDGEABOUTOBJECTSANDSPACE(p189)

•ObjectConcept→Theideathatobjectshaveindependentexistence,characteristics

&

locationsinspace.

→Alatercognitivedevelopment



→Fundamentaltoanorderlyviewofreality

→Thebasisfortheawarenessthattheselfexistsapartfromobjects

&others

WhenDoesObjectPermanenceDevelop?

•ObjectPermanence→Realizationthatanobject/personcontinuestoexistwhenout

ofsight.

→Developsgraduallyduringsensorimotorstage.

•3rdSubstage→4-8Months

→Babywilllookforsomethingthatwasdropped,butiftheydon’tseeit,



carryonasifitdoesn’texist

•4thSubstage→8-12Months

→Willlookforanobjectinthe1stplacewheretheyfoundit

afteritwashidden-eveniftheylatersawitbeingmoved.

→“AnotB-error”

•5thSubstage→12-18Months

→Searchforanobjectinthelastplacetheysawithidden

•6thSubstage→18-24Months

→ObjectPermanenceisfullyachieved

∴lookforanobjecteveniftheydidn’tseeithidden.

↑Supportedbyastudyof4814montholds(5thsubstage)

Theyfoundabellwheretheysawithiddenafter24hrs

BUTcan’tfinditiftheroomchanges,evenifitisintheopen.

•EstherThelen→DynamicSystemstheory

→NewinterpretationofA-not-Berror

→Notesthatthechild’schoiceofwheretosearchisaboutwhattheydo,

notwhattheyknow.

•Also,Piaget’stestingmethodswereperhapsnotage-appropriate

∴Babiescouldknowwhereanobjectis,butlacktheco-ordinationtouncoverit.

→Whenmoreage-appropriatemethodsareused,3rdstageinfantsdowell



→eg:Hideobjectsbydarknessonly,

orlookatlookingbehaviorforverysmallinfants.

SOCIAL-CONTEXTUALAPPROACH:

LEARNINGFROMINTERACTIONWITHCAREGIVERS

•InfluencedbyVygotsky’ssocioculturaltheory

→Studyhowculturalcontextsinfluenceearlysocialinteractions

•GuidedParticipation→Mutualinteractionswithadults

thathelpstructurechildren’sactivities

&bridgethegapbetweenchild’sunderstanding&adult’s

→Oftenoccursinsharedplay&everydayactivities

inwhichkidslearnskills,knowledge&valuesofownculture.

•Moreruralcultures→Kidsplaywitholdersiblingswhilemotherworksnearby

→Mostlynonverbalinitialdemonstrationofaskill

thenkidstakeover&adultisathandifneeded

(egtyingshoelaces)

•US→Full-timemomsordaycare

→Interactionismoreinthecontextofthechild’splay

thantheparent’swork/socialworlds.

→Caregiversspeaktokidsaspeers&motivatelearningwithpraise&excitement.

∴Directadultinvolvement→Betteradaptedtomiddleclassurbanlife

caregivers→havemoretime,greaterverbalskills



&possiblymoreintrestinchildren’splay&learning

LANGUAGEDEVELOPMENT

Thereisaconnectionbetweenlanguage&cognitivedevelopment

CLASSICTHEORIESOFLANGUAGEACQUISITION:

THENATUREVSNURTUREDEBATE

•BFSkinner→Proponentofthelearningtheory(social-learningtheory)

→Childrenlearnlanguagethroughoperantconditioning.

→Meaningfulsoundsarereinforced,thenrepeated,etc

•Chomsky→Nativism

→Observation,imitation&reinforcementcannotfullyexplainlanguage



○Wordcombinations&nuancesaretoomany&toocomplex

○Adultspeechisnotareliablemodeltoimitate

○Doesn’texplainimaginativemade-upwords

→Nativismemphasizestheactiveroleofthelearner

→HumanBrainhasaninnatecapacityforacquiringlanguage.

•LAD→LanguageAcquisitionDevice

→Programschildren’sbrainstoanalyzelanguage&figureoutit’srules.

•SupportforNativistapproach:

○Newborn’sabilitytodifferentiatesimilarsounds

○Almostallchildrenmasterlanguageinsomeage-relatedsequence

○Human’sbrainsarelargerononeside

BUT

○Doesn’texplainhowthemechanismworks

○Whychildrendifferinlinguisticskill&fluency

○Whydoesspeechdevelopmentdependonhavingsomeonetotalkto

•Deafbabieslearnsign-languageinthesameway&sequenceashearingkids.

•Inabsenceofasignlanguage,theymakeoneup

→Showsthatimitation&reinforcementalonedoesnotaccountforlanguage.

•Currentopinion→Nature&Nurtureintertwined

→Inborncapacitytoacquirelanguagewhichmaybeactivatedor

constrainedbyexperience



SOCIALINTERACTION:THEROLEOFPARENTS&CAREGIVERS

PrelinguisticPeriod

•BabblingStage→Adultshelpbyimitatingbaby’ssounds,babyimitatesthemback.

○Thisaffectstheamountofinfantvocalization+paceoflanguagelearning

○Helpslearnsocialaspectsofspeech

egconversationmeanstakingturns→graspedatage7½to8months.

•Caregiverscanhelpbabiesunderstandspokenwords

•Mothersresponsivenesstovocalizationpredictedtimingoflanguagemilestones.

VocabularyDevelopment

•Boostvocabularybyrepeatingbaby’s1stwords&pronouncingthemcorrectly

•Strongrelationshipbetween:

○Frequencymotheruseswords&orderinwhichthechildlearnswords

○Mother’stalkativeness&sizeoftoddler’svocabulary

•MotherwithhigherSES→Richervocabulary&longerutterances

→2yearoldshavelargervocabularies(upto8timeslarger)

BUT

○Sensitivety&responsivenessmaycountmorethanthenoofwordsthemotheruses.

○Studyoflow-incomehouseholds→Sensitivity

+positiveregardforthechild



+cognitivestimulationduringplay

predictedvocabulary&cognitivedevelopment@ages2&3

•Bilingualhouseholds→Thesamelanguagemilestonesarereached

onthesameschedule

askidsfrommonolingualhouseholds.

•Codemixing→Useofelementof2languagesinthesameutterance

•CodeSwitching→Changinglanguagetomatchthesituation
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PreparingforLiteracy:TheBenefitofReadingAloud

•3Stylesofreading

1.DescriberStyle →Focusesondescribingwhatgoesoninthepictures,

&invitingthechildtodoso

→Bestforvocabulary&printskills

2.ComprehenderStyle→Encouragesthechildtolookatthemeaningofthestory

&tomakeinferences&predictions.

3.Performance-Oriented →Readsthestorystraightthrough

→Introducingthemesbefore&questionsafter.

→Bestforkidswhostartoutwithlargevocabularies

•DialogicStyle→SharedReading



→Parentsaskchallenging,open-endedquestions

(thatrequiremorethanyes/noforananswer)

→Followupanswerswithmorequestions

→Repeat&expandonwhatthechildsays

Correct,andofferalternatepossibilities

→Thismethoddoesn’ttendtocomenaturallytoparents

CHAPTER8



PSYCHOSOCIALDEVELOPMENTDURINGTHEFIRST

THREEYEARS

TEMPERAMENT

•Apersonscharacteristic,biologicallybasedway

ofapproaching&reactingtopeopleandsituations

•Affectshowachildregulatesitsemotional,mental&behavioralfunctioning

•Relativelyconsistentandenduring

•Formsthecoreofthedevelopingpersonality

STUDYINGTEMPERAMENTALPATTERNS:TheNewYorkLongitudinalStudy

•NYLS→Followed133infantsintoadulthood

→Lookedat:○Activitylevels

○Hunger/Sleep/Bowelhabits

○Howreadilytheyacceptednewpeopleandsituations

○Intensityofresponses

○Sensitivitytostimuli,etc

•EasyChildren→40%

→Generallyhappy,withrhythmicbiofunctioning

→Acceptingofnewexperiences



•DifficultChildren→Moreirritable&hardtoplease

→10%

→IrregularBiorhythms

→Intenseinexpressingemotions

•Slow-To-Warm_upchildren→15%

→Mild,butslowtoadapt

•35%→Mixofreactions

→Sovariationisalsonormal

HowStableIsTemperament?

•Temperament:

○Largelyinborn,probablyhereditary

○FairlyStable

○Stronglinksbetweeninfanttemperament&personality@age7

temperamentatage3predictspersonalityatage18&21

○BUTitdoesdevelopandchangeinresponsetoexperiences

isinfluencedbyparentaltreatment&culture

Temperament&Adjustment:GoodnessofFit

•Goodnessoffit=Matchbetweentemperamentand

environmentaldemands&constraints.

•Caregiverswhothinktheyhavelittlecontrol:



→Aremoredirectivetowardstheirkids

→Aremorelikelytoconsidertheirkids“difficult”

•Ifcaregiversrecognizeachild’stemperament:

→Lesslikelytofeelguilty,hostile,rigidorimpatient

→Cananticipatereactions&helpthechildadapt

DEVELOPMENTALISSUESININFANCY

DEVELOPINGTRUST

•Erikson→1ststageofpsychosocialdevelopment=basictrustvsmistrust

→Infancyto18months

→Developasenseofthereliabilityoftheirworld

→Trust -Letsthemformintimaterelationships

Mistrust-Enablesthemtoprotectthemselves

→Iftrustpredominates:

○Childrendevelophope+Thebeliefthattheycanfulfilltheirneeds

○Canletmotheroutoftheirsightbecauseshebecomes

“aninnercertaintyaswellasanouterpredictability”

p224

DEVELOPINGATTACHMENTS

•Attachment→Reciprocal,enduringemotionaltiebetweeninfant&caregiver

→Bothcontributetothequalityothebond



•Ethologicaltheory→Infants&Parentsarebiologicallypredisposedtobecome

attachedtooneanother.

StudyingPatternsofAttachment

•JohnBowlby→Ethologist,1sttofocusonthemother-infantbond

•Strangesituation=AnexperimentdevisedbyMaryAinsworth

○Designedtoassessattachmentpatterns

○Sequenceof8episodes,takeslessthan30minutes

○Motherleavesbabyalonewithastranger,thensheleavesthebabyalone,

andastrangercomesinbeforethemotherdoes.

○Checkespeciallyforthebaby’sresponseuponmother’sreturn

•SecureAttachment→60-75%oflow-riskbabiesfallintothisgroup

→Protestswhenmotherleaves

→Greetsherhappilywhenshereturns

→Usesherasasecurebasefromwhichtoexplore

→Usuallyco-operativeandanger-free

•AvoidantAttachment→15-25%

→Rarelycrieswhenmomleaves

→Avoidsherwhenshecomesback

→Angry&doesn’treachout

→Dislikebeingheld,dislikesbeingputdownmore



→Aninsecureattachment

•AmbivalentAttachment→(Resistant)

→10-15%

→Anxiousevenbeforethemomleaves,&veryupsetwhenshedoes

→Seekscontactwhenshereturns,butalsoresistsitbykicking

→Doesverylittleexploring&isdifficulttocomfort

→Aninsecureattachment

•Disorganised-DisorientedAttachment→Indentifiedlater

→Babieslackacohesivestrategytocope

→Showscontradictory,repetitiveormisdirectedbehavior

→Seemconfused&afraid

→Mostlikelyifmotherisinsensitive,intrusive,abusiveor

hassufferedunresolvedloss

→temperamentisnotafactor

→Occursinatleast10%oflow-riskpopulation,moreinat-riskgroup

→Riskfactorforlaterbehavioralproblems

•AttachmentPatterns→Universalacrosscultures

→Butpercentagesdovary

•AttachmentBehaviors→Vary

•Babiesseemtodevelopattachmenttobothparentsatthesametime

&securityofattachmentissimilartobothparents



HowAttachmentIsEstablished

•Baby’sworkingmodel→Basedoninteractionswithmom

→Modelofwhatcanbeexpected

→Themodelholdsupaslongasthemother’sbehaviorisconsistent

ThisisrelatedtoErikson’sideaofTrust

•Securebabies→Trusttheirownabilitytogetwhattheyneed

•NB →Respondedtowhencrying

→Motherissensitive7responsive,warm&caring

→Mutualinteraction,stimulation&emotionalsupport

TheRoleofTemperamentp226

•Mother’ssensitivity+Baby’stemperament→Influencesattachment

•Neurological&physicalconditionsmayplayarole

•Temperament→Playsanindirectrolethroughitseffectontheparents

•Irritablebaby→Makesattachmentdifficult

→Butnotifthemotherhastheskillstocope

StrangerAnxiety&SeparationAnxietyp228

•Before6months→Babiesdon’treactnegativelytostrangers

•8-9months→Itbecomescommonforbabiestoreactnegativelytostrangers

→more&moresoduringtherestofthefirstyear



→Thismayreflectcognitivedevelopment:Increasedmemoryforfaces

•Separationanxiety→Mayreflectonqualityofsubstitutecare

•StabilityofcareNB→Continuity&Consistency

•Fearofstrangers&intenseprotestwhenmotherleaves

→Isnolongerseenassignsofsecureattachment

LongTermEffectsofAttachment

•Attachment→Affectsemotional,social&cognitivecompetence

→Abilitytoformgoodrelationships

→Breedstheconfidenceneededtoactivelyengage

•Attachedkids→Larger,morevariedvocabularies

→Positiveinteractionswithpeers

→Lessfear,distress&anger(morejoyful)

ages3-5→Morecurious,confident

Empathetic&resilient

Formcloserfriendships

Betteratresolvingconflict

Morepositiveself-image

•InsecurelyAttached→Inhibitions&negativeemotionsastoddlers

→Hostilitytowardsotherkids@age5

→Dependencyduringschoolyears



•Disorganisedattachment→Behaviorproblemsatalllevels

→psychiatricdisorders@age17

HOWEVER→Effectsofparentingismoreimportant:

→insecureattachment+improvedparenting=improvedbehavior

BUTsecurelyattachedkidshavelessproblemsevenifparentingdeteriorates

IntergenerationalTransmissionofAttachmentPatternsp229

•AAI→AdultAttachmentInterview

→Asksadultstorecall&interprettheirownchildhoodattachment

→Clarity,coherence&consistencyofresponses

predictthesecurityoftheirownchildren’sattachments.

•Thewayadultsremembertheirownexperiences→Influencestheirwellbeing

∴Influenceshowtheyrespondtotheirchildren

DEVELOPMENTALISSUESDURINGTODDLERHOOD

THEEMERGINGSENSEOFSELFp232

•Self-concept=Ourimageofourselves

→Ourtotalpictureofourowntraits&abilities

•Children→Incorporatewhatothersreflectintotheirownself-image

•When&Howdoesself-conceptdevelop?

○Fromajumbleofisolatedexperiences,theinfantbeginstoextractpatterns



○4-10months→Senseofpersonalagency:Grasping,reaching,eyc

→Developself-coherence:

Thesenseofbeingaphysicalwholewithboundaries.

(peek-a-bootypegamesenhancesthis)

•Self-Awareness→Consciousknowledgeofselfasadistinct,identifiablebeing

→Buildsonthisperceptualdiscriminaton

→Conceptualself-awarenessdevelopsbetween15&18months

→Testedbystudyingself-recognitioninamirror(18-24months)

•20-14Months→Toddlersstarttouse1stpersonpronouns

•19-30Months→Descriptive&evaluativetermsappliedtoself.

DEVELOPINGAUTONOMY

•Erikson→Secondstageofpsychosocialdevelopment

→18months-3years

→AutonomyvsShame&Doubt

→Shiftfromexternalcontroltoselfcontrol



→Toddlersbegintosubstitutetheirownjudgmentfortheircaregivers’

→Virtue/Strenghthatemerges=Will

•Stepstoautonomy→ToiletTraining

→Language

•Limits→Needed

→Shame&doubthasitsplace.

•Negativism→Tendencytosay‘no’justtoresistauthority

→Beginsbeforeage2,peaksat3½-4,declinesbyage6

•Caregivers→Shouldseeexpressionsofwillasnormal&healthy,notstubborn

→Canhelpteachkidsself-controltoavoidexcessiveconflict

•TerribleTwos→Notauniversaloccurrence

DEALINGWITHTHETERRIBLETWOS

1.Beflexible

2.Thinkofyourselfasasafeharbor

3.Makeyourhomechild-safe

4.Avoidphysicalpunishment

5.Offerachoicetogivethechildsomesenseofcontrol

6.Beconsistent

7.Don’tinterruptanactivity

8.Ifyoumustinterrupt,giveawarning

9.Suggestalternativeactivities

10.Suggest,don’tcommand



11.Linkrequestswithpleasurableactivities

12.Remindthechildofwhatyouexpect

13.Waitafewmomentsbeforerepeatingarequest

14.Usetime-outstoendconflicts

15.Expectlessself-controlduringtimesofstress

16.Expectittobehardertocomplywith“do’s”than“don’t”s

17.Keeptheatmosphereaspositiveaspossible.

MORALDEVELOPMENT:SOCIALIZATION&INTERNALIZATION

•Socialization→Processbywhichchildrendevelophabits,skills,values&motives

that

makethemproductive,responsiblemembersoftheirsociety.

→1ststep=Compliancewithparentalexpectations

→Restsoninternalization-Makingsociety’sstandardstheirown.

DevelopingSelf-Regulation

•Self-regulation→Controlofbehaviortoconformtocaregiversdemands,

evenwhenthecaregiverisnotpresent

→Foundationofsocialization

→Linksalldomainsofdevelopment(Physical,social,cognitive,emotional)

•Emotionalcontrol→NBforself-regulation

•Childrenneedtobeabletocontroltheirattentionalprocesses

ANDtomodulatenegativeemotions.



Soenablingthedevelopmentofwillpower&theabilitytocopewithfrustration.

•Growthofself-regulation→Parallelsdevelopmentofself-conscious

&evaluativeemotions

(empathy,shame,guilt)

→Requirestheabilitytowaitforgratification

→Resistingtemptation&makingamendsforwrongdoing

•Fulldevelopmentofself-regulationusuallytakesatleast3years

OriginsofConscience:CommittedCompliance

•Conscience=Discomfortaboutwrongdoing

ANDtheabilitytorefrainfromtheaction

→Dependsonabilitytodorightbecauseofpersonalbelief

→Inhibitorycontrol-Consciousholdingbackofimpulses

-Mechanismofself-regulation

-Contributestoconsciencebyenablingcompliance
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•Committedcompliance →Followorderswithoutreminders,

evenwhencaregiverisoutofsight

→Relatedtointernalizationofparentalrules

→Morelikelyingirls



→Morelikelyinthosewhorespondedto“no!”at18months

→Increaseswithage

•SituationalCompliance→Needprompting

∴Compliancedependsonongoingcontrol

→Tendstoyieldtotemptationwhenparentsareoutof

sight

→Decreaseswithage

FactorsintheSuccessofSocialization

•Parent’smanner,child’stemperament,qualityofrelationship

∟Influenceshowhard/easysocializationwillbe

○Securityofattachment ○Observationallearning

○Mutualresponsiveness ○Socioeconomic&culturalfactors

∟Allplayapartinmotivationtocomply

•Secureattachment+warm,mutuallyresponsiverelationship

∟Fosterscommittedcompliance&consciencedevelopment

•Mutuallyresponsiverelationshipsleadto→MoralEmotions

→MoralConduct

→MoralCognition

•Constructiveconflict→Negotiationreasoning&resolution

→Helpchildrendevelopmoralunderstanding



byenablingthemtoseeanotherperson’sPOV.

•Childrenwhosemothers,atage2½explainedrequests,compromised&bargained

werebetterabletoresisttemptationatage3

•Discussionofemotionsinconflictsituations

•ReceptiveCooperation→Goesbeyondcommittedcompliance

→Child’seagerwillingnesstocooperatewiththeparent

inavarietyofdailyinteractions.

HOWDIFFERENTAREBOYSANDGIRLS

GENDERDIFFERENCESININFANTSANDTODDLERS

•Boys→Abitlonger&heavier Girls→Lessreactivetostress

→Brains10%bigger →Morelikelytosurviveinfancy

→Physicallymorevulnerable

•Both→Situp,teethe&walk@sameages

→Equallysensitivetotouch

•Betweenage1&2→Preferencefortoys,play-activities&playmatesofsamesex

→Boysplaymoreaggressively(17months)

•Betweenages2&3→Saymorewordspertainingtoowngender

•25months→Boysspendmoretimedoingboy-tasks(gender-typedactivites)



→Girlsimitateactivitiesfrombothgendersequally

HOWPARENTSSHAPEGENDERDIFFERENCES

•ParentsinU.S.→Thinkbabyboys&girlsdiffermorethantheyreallydo

•Mothers→Expectboystobebetteratcrawlingdownslopesthangirls

→Talkmore,andmoresupportivelytogirls

•Fathers→Promotegender-typingmorethanmothersdo

→Spendmoretimewithsonsthandaughters

→Playmoreroughlywithsons&showmoresensitivitytodaughters

•Physicalstyleofplay→Aculturalthing

→German,Swiss&manyAfricanfathersdonotplayinthis

mannerwithinfants.
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CONTACTWITHOTHERCHILDREN

SIBLINGS

•Probablythelongestlastingrelationshipapersonwilleverhave



ArrivaloftheNewBaby

•Largevarietyofreactionstoanewsibling

•Factorsthathaveaninfluence →Ageofolderchild

→Qualityofrelationshipwithmother

→Familyatmosphere

•Attachmentoftenbecomestemporarilylesssecure

•Olderboysespshowtemporarybehaviorproblems

•Arrivalenhancesoldersibling’slanguagedevelopment

HowSiblingsInteract

•Siblingrelationships→Playimportantroleinsocialization

→Conflictsbecomeawaytounderstandsocialrelationships

→Lessonsarecarriedovertootherrelationships

•Moresecurelyattachedtoparents=Getalongbetterwitheachother

•18months→Conflictswithsiblingsincrease

•Ascognitiveunderstandinggrows,siblingconflictbecomesmoreconstructive

SOCIABILITYWITHNON-SIBLINGS

•Infants&toddlers→Interestedinotherstheirsize

•+/-1year→Biggestfocusisonwalking&manipulatingobjects



→Ashorttimeofpayingmoreattentiontothingsthanpeople

•Toddlers→Learnbyimitatingeachother

→Leadingtomorefrequentverbalcommunication

•2-3Years→Cooperativeplaydevelopsassocilunderstandinggrows

•Sociability→Influencedbytemperament&experience(Exposure)

EFFECTSOFMATERNALEMPLOYMENT

•Ifmotherworks30hrsormorebymonth9:

negativeeffectsoncognitivedevelopment@15months-3years

•Low-incomekids→Benefitmorefromadvantagesofmother’sadditionalincome

•Economic&socialbenefitsmayoutweighdisadvantages.



CHAPTER10

COGNITIVEDEVELOPMENTINEARLYCHILDHOOD.

PIAGETIANAPPROACH:THEPREOPERATIONALCHILD



•Preoperationalstage→Secondmajorstageofcognitivedevelopment

→Notyetabletoengageinlogicalmentaloperations

→Approx.age2-7

→Characterisedbygreatexpansioninuseofsymbolic

thought/representationalability.

ADVANCESOFPREOPERATIONALTHOUGHT

Advancesinsymbolicthought→Understandingofcausality,identities,categorization

&

Number.

TheSymbolicFunction

•SymbolicFunction=Abilitytousesymbols/mentalrepresentations.

→Helpschildrenthinkabout&rememberthingsthatarenot

present.

•PreschoolKids→Showsymbolicfunctionin:

○Deferredimitation

○Pretendplay

○Language

•DeferredImitation→Basedonkeepingamentalrepresentationofanobserved

action

→Becomesmorerobustafter18months.
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UnderstandingofObjectsinSpace

•Untilage3→Mostkidscan’tunderstandmaps/models/picturesandtheir

relationship

toobjectstheyrepresent

•OlderPreschoolers→Canusesimplemaps

•90%of5y-olds/60%of4yolds,coulduseamaptoplaceanobjectonalargershape.

CognitiveAdvancesduringEarlyChildhood

1.Useofsymbols •Kidscanthinkaboutthingstheycan’tseeatthat

moment.

•Canimagineobjects/peoplehaveotherproperties

thanwhattheyhave.



2.UnderstandingofIdentities •Kidsunderstandsuperficialchangesdeosn’t

change

thenatureofthings.

3.Understandingcause&effect •Kidsrealizeeventshavecauses.

4.UnderstandingofNumber •Kidscancount&dealwithquantities.

5.TheoryofMind •Childrenbecomemoreawareofmentalactivity

&functioningofthemind.
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ImmatureAspectsofPreoperationalThought(Piaget)

Centration/ •Kidsfocusononeaspectofasituation&neglect



InabilitytoDecenter others

Irreversibility •Failtounderstandsomeactionscanbereversedto

restoretheoriginalsituation.

Focusonstatesrather •Kidsfailtounderstandthesignificanceofthe

thantransformations transformationbetweenstates.

TransductiveReasoning •Seecausewherenoneexists

Egocentrism •Assumethateveryonethinks,perceives&feelstheway

theydo

Animism •Attributelifetoinanimateobjects

Inabilitytodistinguish •Childrenconfusewhatisrealwithoutwardappearance

appearancefromreality
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UnderstandingofCausality

•Piaget→Preoperationalchildrencannotreasonlogicallyaboutcause&effect.

•Transduction→Mentallylink2events(Espiftheyarecloseintime)

→evenifthereisnocausalrelationship



•BUT→Whentestedonsituationstheyunderstand,youngkidsdograspcause&

effect.

•InNaturalisticobservations→2-5yoldsshowedflexiblecausalreasoning,

appropriate

tothesubject.

→Typesofexplanations-Physicaltosocial-conventional.

•Causalstatementsmorefrequentamongolderchildren.

•Preschoolers-Viewallcausalrelationshipsasequallyandabsolutelypredictable.

UnderstandingofIdentitiesandCategorization

•Identities→Conceptthatpeople&thingsarethesameeveniftheychangeinform,

sizeorappearance.

→Underliesemergingself-concept.

•Categorization=Classification

→Requiresachildtoidentifysimilarities&differences.

→Kidsusethistoordermanyaspectsoftheirlives

∴Categorizationisacognitiveabilitywithsocialimplications.

•Onetype→Abilitytodistinguishlivingfromnon-livingthings

○Piaget’squestionswereaboutcloudsetc

○Whenaskedaboutmorefamiliarthings,childrenansweredcorrectly.

○Culturecanaffectsuchbeliefs.



Number

•4½months→Rudimentaryconceptofnumber.

•Ordinality→Conceptofcomparingquantities(more/less)

→Begins12-18months.

•Byage4→Mostkidshavewordsforcomparingquantities.

•CardinalityPrinciple→Knowingwhatanamountisinsteadofjustsayingthenumber

-

Names

→Onlyconsistentlyappliedfrom3½

→Canbeusedbykidsayoungas2½ inpracticalsituations.

•Age5→Mostkidscancounttoatleast20,andknowtherelativesizesof1to10

•BasicNumbersense→Usuallydevelopedbyschool-goingage.

○Counting

○Ordinality/Numberknowledge

○Numbertransformations/simpleaddition&subtraction

○Estimation

○Recognitionofnumberpatterns
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IMMATUREASPECTSOFPREOPERATIONALTHOUGHT



•Centration=Tendencytofocusononeaspectofasituation&neglectothers.

→Preschoolerscometoillogicalconclusionsbecausetheycannot

Decenter.

→Limit’syoungchildren’sthinkingaboutphysical&socialrelationships

Egocentrism:

•FormofCentration

•Youngkidsaresointoownview,theycannotimaginesomeoneelse’s(Piaget)

•ThreeMountaintask→ChildmustdescribethreemoundsfromthedollsPOV

→Fail

→Taskmaysimplybetoounfamiliarandabstract

•Whensametestisdonewithmorefamiliarthings,childrenbetween3½&5cansee

otherperson’sPOV.

∴Childrenmaydisplayegocentrismprimarilyinsituationsbyondtheirimmediate

experience.

Conservation

•Thefactthattwothingsthatareequalremainsoiftheirappearanceisaltered,as

longasnothingisaddedortakenaway.

•Piaget→kidsdon’tfullygraspthisuntilthestageofconcreteoperations.

•Preoperationalchildren→Can’tgraspheightandwidthatthesametime.

→Focusonsuccessivestates



∴Theylookatthingsasifatsuccessiveslides

∟Don’trecognizethetransformationofonestateto

another.

•Irreversibility→Alsolimitstheabilitytoconserve

→Failuretounderstandthatanoperation/actioncangoin2ormore

Directions.
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CheckTable10-4,p274

DOYOUNGCHILDRENHAVETHEORIESOFMIND?
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•Theoryofmind=Awarenessofmentalprocessesofself&others.

•Piaget→Firsttoinvestigateyoungchildren’stheoryofmind

→ Concludedthatchildrenyoungerthan6:

-don’thavetheoryofmind

-cannotdistinguishbetweenthoughts/dreamsandrealphysicalentities.

→Hiquestionsweretooabstract

→Heexpectedkidstobeabletoputunderstandingintowords.

•Contemporaryresearchers→Observeeverydayactivitiesorgiveconcreteexamples.

∴3yoldsknowthedifferencebetweensomeonewhohasacookie&someone

whoisthinkingofone.



KnowledgeAboutThinkingandMentalStates

•Age3-5 →Understandthinkinghappensinthemind

→itcanbeaboutrealorimaginarythings

→Someonecanthinkofonethingandlookatordosomethingelse.

→Someonewhoseeyes&earsarecoveredcanthinkaboutobjects

→Someonewholookspensiveisprobablythinking

→Thinkingisdifferentfromseeing/talking/touching&knowing.

•Preschoolers→Thinkthinkingstartsandstops

→Havenoawarenessthatpeoplethinkinwords

→orthatpeoplethinkwhilelooking/reading/listening/talking

→Believetheycandreamaboutanythingtheywish.

•5yolds→Understandthatexperiences,thoughts&emotionscanaffectcontentof

dreams

•Only@11→Fullrealizationthattheycannotcontroltheirdreams.
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•SocialCognition=Recognitionthatothershavementalstates.

→accompaniesthedeclineofegocentrism&developmentofempathy.

age3 →Knowthatsomeonewillbehappyorsaddependingoniftheygetwhat



theywant.

age4 →Begintounderstandthatpplehavedifferentbeliefs,&theseaffect

theiractions.

FalseBeliefsandDeception

•Tounderstandthatpeoplecanholdfalsebeliefs→

Must1stunderstandthattheyholdmentalrepresentationsofreality→

andtheserepresentationscanbewrong.

•3yolds→Don’tunderstandthis.

→Ifcloseto4thbday(notearlier)theysometimesgetitiftheirresponses

aregiveningesturesratherthanwords.

∴Gestures-mayhelpchildrenonthevergeofgraspingtheideaoffalse

belieftomaketheconceptualleap.

→Failuretorecognizefalsebeliefs-stemsfromegocentrism

-believeeveryoneknowswhattheyknow.

•@4yo→Understandthatpeoplewhoseedifferentversionsofthesameeventwill

comeawayw/differentbeliefs.

•only@6→Understandthatpeoplewhoseethesamethingcaninterpretitdifferently.

•Deception→Deliberateefforttoplantfalsebelief

→Differentstudiesfindkidscapableofdeceptionatdifferentages.

→2/3or4/5



→Meansofdeceptionchildrenareexpectedtouseinfluencesfindings.

•Piaget→Maintainedchildrenregardallfalsehoodsaslies

BUTresearchshows3yoldshavesomeconceptofroleofintentindeception/

deceptionvsmakingamistake.
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DistinguishingBetweenAppearance&Reality

•Piaget→Kidsonlyunderstandthedistinctionbetweenwhatseemstobe&whatisat

5/6

→Researchseemstosupportthis,thoughsomeshowsthisabilitybefore

4yo

•3yolds→Theirdifficultyindistinguishingbetweenappearance&realitymayitself

be

moreapparentthanreal.

→Whentasksareputinacontextofdeception,theycanunderstand

somethingisotherthanitappearstobe

→Whenansweringwithgesturestheyusedisguisedobjectscorrectly,even

thoughtheymakemistakesinwords.

DistinguishingBetweenFantasy&Reality

•Between18months&3years→Kidslearndifferencebetwreal&imaginedevents.



•3yOlds→Knowdifferencebetweenarealdogandadreamdog

→Betwsomethinginvisible&somethingthatdoesn’texist

→Betwsomeonewhoistryingtodosomething&someonewhois

pretending.

→Theycanpretend&tellifsomeoneispretending.

→Theyknowpretenseisintentional.

•Linesdoblur,&itsdifficulttoknowifkidsanswerwhattheyreallythink,orare

keeping

upthepretense.

•MagicalThinking→Doesn’tstemfromconfusionbetweenfantasy&reality(age3+)

→Waytoexplaineventswithnoobviousexplanation

→Awareoffantasynature,butwillingtoentertainthepossibility

thattheymightbereal.

→Declinesneartheendofthepreschoolperiod.

∴YoungchildrenprobablyhaveaclearerpictureofrealitythanPiagetthought.
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InfluencesonIndividualdifferencesinTheory-OfMindDevelopment



•Somekidsdeveloptheory-of-mindabilitiesearlierthanothers.Factorsinfluencing

this:

○BrainMaturation&generalimprovementsincognition

○Socialcompetence&languagedevelopment

○Ratinghighonsocialskills→betteratrecognizingfalsebelief/seeotherpov

○Hearingtalkofothersmentalstates&familiesthatencouragepretendplay

•Bilingualkids→Betteratsometheory-of-mindtasks

→Knowthatanobjectcanmerepresentedlinguisticallyinmorethan1

way,thishelpsunderstandingthetdifferentpeoplehavedifferent

perspectives.

→Needawarenessofpartnertomatchlanguagetopartner

→Havebetterattentionalcontrol.

INFORMATION-PROCESSINGAPPROACH:MEMORYDEVELOPMENT

•Youngkids→Don’trememberaswellasolderones

→Tendtofocusondetailsofasituationratherthanthegistofwhat

happened.

→Havelessknowledgeoftheworld&somissesimportantaspectsofa

situation,thatcouldalsolaterhaveservedasreminders.



BASICPROCESSESANDCAPACITIES

•Information-processingtheorists-Thinkofmemoryasafilingsystemwith3steps

→Encoding,storage,retrieval

•Encoding→Attachesacod/labeltoinfromtaionsoitcanbefoundwhenneeded

→Eventsareencodedalongwiththecontextinwhichtheyoccur.

•Retrieval→Accessingtheinformationatalatertime.

•Wayofstoringinfo=Universal

BUTefficiency-variesfrompersontopperson
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•Sensorymemory→Temporary“storehouse”forincominginfo.

→Littlechangefrominfancyonwards

→Withoutencoding,sensorymemoriesfadequickly.

•WorkingMemory→Containsinfobeingencodedorretrieved.

→Shorttermstorehouseforinfothepersonisactivelyworkingon

→Locatedpartlyintheprefrontalcortex

→Efficiencyislimitedbycapacity.(Capacityincreasesrapidly)

•ExecutiveFunction→Consciouscontrolofthoughts/emotions/actionsto

accomplish

goals/solveproblems.

→Developmentpermittedbygrowthofworkingmemory

→Enablespeopletocarryoutgoal-directedactivities.



→Emerges@endof1styearandgrowsinspurts.

→Changesbetweenage2&5enablekidstomake&usecomplex

rulesforsolvingproblems.

→Controlsprocessingoperationsinworkingmemory

→ordersinfoencodedforlongtermmemory&retrievesinfofrom

longtermmemory

→Cantemporarilyexpandthecapacityofworkingmemoryby

movinginfointotwosubsidiarysystems

(oneforverbalinfoandoneforvisual/spatialtasks)

RECOGNITIONANDRECALL

•Typesofretrieval

•Recognition=Abilitytoidentifysomethingencounteredbefore.

•Recall=Abilitytoreproduceknowledgefrommemory

→easierwithmorefamiliaritems

→dependsonmotivation&strategiesusedtoenhanceit.

•Recognitioniseasierthanrecall,butbothimprovewithage.

•Youngkidsforgettousestrategiesforrememberingunlessreminded,olderkidsget

betteratthis.
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FORMINGANDRETAININGCHILDHOODMEMORIES



Earlymemories:ThreeTypes

•GenericMemory→Beginsatage2

→Producesascript/generaloutlineofafamiliar,repeatedevent

withoutdetailsoftimeorplace.

→Containsroutinesforsituationsthatcomeupagain&again.

→Helpskidknowwhattoexpect&howtoact.

•Episodicmemory→Awarenessofhavingexperiencedaparticularevent/episode

Thatoccurredinaspecifictime&place

→Enablesthemtobuildapictureoftheworldbyorganizing

experiencesaroundevents.

→Temporary-duetolimitedcapacity.Fewweeks/months

→neweventsarerememberedmoreclearly.

•AutobiographicalMemory→Typeofepisodicmemory

→Referstospecific,long-lastingmemoriesthatformalifestory

→Emergesbetweenage3&4

→Becomescontinuousaround4½ (thoughsomepplerecall

isolatedeventsfromage2)

•Theorytoexplainlatearrivalofautobiographicalmemory→Childrencannotretain

memoriespertainingtotheirownlivesuntiltheydevelopaconceptofselfaround

whichtoorganizethosememories.



InfluencesonMemoryRetention

•Factorsthatmakememorieslastlonger:

○Uniquenessoftheevent

○Children’sactiveparticipation.

○Talkingaboutpastevents(Autobiomemorylinkedtodevelopmentoflanguage)

○Thewayadultstalkaboutasharedexperience(Elaborativeratherthan

repetitivestyle)

•Elaborativetalk→Coversdifferentaspectsofanevent,7asksquestionscontaining

moreinfo.

→Adultsmorefocusedonconversation&affirminganswersthan

testingmemory.

→Afewdaysaftertheevent(beforeorduringeventitmakesno

difference)

→Helpsachildencodeinformationbyprovidinglabels

&creatingboundariesaroundthementalrepresentationofthe

event.

•Autonomy-support→Parentfollowschild’slead,encouragingchildtotalk&expand

onwhatheissaying.

→Leadstobettermemory

∴Autonomy-supportiveandelaborativestylesbetterformemoryinkids.
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ConstructingSharedMemories:TheRoleofCulture

•SocialInteractionModel→ConnectedtoVygotsky’ssocioculturaltheory

→Childrencollaborativelyconstructautobiographicalmemories

as

theytalktoadultsaboutsharedevents.

→Adultprovideslinguisticscaffoldthathelpschildorganizeand

focusamemory.

→Adultdemonstrateshowmemoriesareorganizedinnarrativein

theirculture.

•Culture→Affectswhatchildrenrememberaboutanexperience

→Affectshowadultstalktothemabouttheexperience.
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ImplicitMemory

•Unconsciousrecall,generallyofhabitsandskills

•Alsocalledproceduralmemory
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INFLUENCESONMEASUREDINTELLIGENCE



•IQScore→Notafixedquantityoinbornintelligence

Measureshowwellachildcandocertaintasksinacertaintime,

comparedtoothers.

•Testscoresinindustrializedcountriesarestedilyrising.

•Influences:

○Temperament

○social&emotionalmaturity

○Eseintestingsituation

○Pre-literacyorliteracy

○Socioeconomicstatus

○ethnicity&culture

○Matchbetweentasksposed&kid’scognitivestyle.

•Influenceoffamilyenvironment→Uncertain

→Strongerwhenchildisyoung,butthetestsweredonewithwhile

middle-classfamilies.

•CorrelationbetweenSESandIQiswelldocumented.

•Kidswithoutgoingtemperament,warmmothers&stimulatinghomesdobetter,even

ifpoor.(Perhapsbecausetheparentsaresmarter)

p282

LANGUAGEDEVELOPMENT



PRIVATESPEECH:PIAGETVSVYGOTSKY

•PrivateSpeech→Speakingtoone’sself

→Accountsfor20-50%ofwhatkidsage4-10say

•2-3yolds→“CribTalk

→Playingwithsounds&words

•4-5yolds→Privatespeechtoexpressfantasies&emotions

•Olderkids→Thinkoutloudormutterinalmostaudibletones
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•Piaget→Privatespeechisaformofegocentrism/signofcognitiveimmaturity

→Kidscan’tseeother’spov,∴Can’tcommunicateproperly,

justsayswhat’sontheirminds.

→Kidscan’tdistinguishbetweenwords&theactionsthewordssymbolize.

→Privatespeechisdiscardedaskidsbecomelessegocentric.

•Vygotsky→Alsosaysprivatespeechhelpskidsintegratelanguagewiththought.

→Notegocentric,ratheraspecialformofcommunication-withself.

→Helpstransitionfromearlysocialspeech(intheformofadultcommands)

&innerspeech(thinkinginwords

∴Transitiontowardstheinternalizationofsociallyderivedcontrolofbehavior.

•ResearchsupportsVygotsky:

○mostoftheremarksby3-5yoldswerenotegocentric

○Mostsociablechildrenusedmostprivatespeech.



•PrivateSpeech→Playsaroleinself-regulation

→Increaseswhenkidstrytoperformdifficulttasks,espwithoutadult

supervision.

•Widerangeofindividualdifferencesinuseofprivatespeech.

PREPARATIONFORLITERACY

•EmergentLiteracy=Pre-readingskillsneededforliteracy

•2Types:

○OralLanguageskills→Vocabulary,Syntaxnarrativestructure

&understandingthatlanguageisusedto

communicate.

→NBforreadingcomprehension

○Skillsthathelpdecodetheprintedword(Inclthesephonologicalskills

Phonemicawareness→Realizingwordsarecomposedofdistinct

phonemes

Phoneme-graphemecorrespondence→abilitytolinksoundswith

graphicrepresentations

NBfordevelopingwordrecognition.

•Hereditydoesplayarole

•SocialInteraction→Canpromoteemergentliteracy

→Conversationalchallengeshelps



→ReadingtokidsNB

→ModerateeducationalTVcanhelp,especiallyifparentsdiscu

content.



CHAPTER11

PSYCHOSOCIALDEVELOPMENTINEARLYCHILDHOOD.

THEDEVELOPINGSELF

THESELF-CONCEPTANDCOGNITIVEDEVELOPMENT

•Self-Concept→Ourtotalpictureofourabilities&traits

→aCognitiveconstruction

→Asystemofdescriptive&evaluativerepresentationsabouttheself

→Hasasocialaspect-incorporatinghowwethinkothersseeus.

ChangesinSelf-Definition:The5to7Shift



•Self-Definition→Clusterofcharacteristicsusedtodescribeoneself

→Reflectself-conceptdevelopment

→Changesbetweenage5&7

•Age4→ Concreteobservablebehaviors,possessions&familymembers

→Particularskillsratherthangeneralabilities.

→Unrealisticallypositive

•Byage7→Generalizedtraits(smart/dumb/popular)

→Canhaveconflictingemotions

→Canbeself-criticalwhileholdingpositiveoverallself-concept.
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•3Stepstothe5-7shift:

○SingleRepresentations

→One-dimensionalstatements

→Thinkingjumpsfromparticulartoparticular

→Can’timaginehaving2emotionsatthesametime



→Cannotdecenter

∴can’tconsider2aspectofselfatthesametime.

→Thinkingaboutselfisall-or-nothing

→Can’tacknowledgethatrealselfisnotequaltoidealself.

→Sodescribesselfasfullofvirtue&ability

○RepresentaionalMappings

→Age5or6

→Beginstomakelogicalconnectionsbetweenoneaspectofself

andanother.

→Stillpositive,all-or-nothingterms

→Can’timaginebeinggoodatsomethingsbutnotothers.

○RepresentationalSystems

→MiddleChildhood

→Begintointegratespecificfeaturesofselfintoageneral,multi-

dimensionalconcept.

→becomesmorebalanced&realistic.
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SELFESTEEM

Theevaluativeaspectofself-concept.Judgmentonoverallself-worth.

DevelopmentalChangesinSelf-Esteem

•Conceptofself-worth→Usuallyonlyarticulatedbyage8

→Youngerchildrenshowtheyhaveonethroughbehavior.

•Before5-7shift→Kidsbaseself-esteemonjudgmentofadults

→Oftenoverratetheirabilities.

→Self-esteemalsotendstobeall-or-nothing.

•Becomesmorerealisticinmiddlechildhood:Personalevaluationsofcompetence

basedoninternalizationofparental&societalstandards

begintoshape&maintainself-worth.

ContingentSelf-Esteem:The“Helpless”Pattern

•Ifself-esteemiscontingentonsuccess:



○Childseesfailure/criticismasindictmentoftheirworth

○feelhelplesstodobetter

○don’tpersevere;don’ttrynewstrategiestosucceed

○repeatfailedstrategiesorgiveup,ashamed

○don’tthinktheywillsucceed,sotheydon’ttry

○attributepoorperformance/socialrejectiontopersonalitydeficiencies,which

theybelievetheycan’tchange.

○olderkidsbelievethemselvestobe“dumb”preschoolersthinktheyare“bad”

•Non-contingentself-esteem:

○Childblamesfailureonfactorsoutsidetheself,ortheneedtotryharder

○Persevere&trynewstrategies

○Parentstendtogivespecific,focusedfeedback,ratherthancriticizethechild

asaperson.
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ERIKSON:INITIATIVEvs.GUILT

•Thirdstageofpsychosocialdevelopment→InitiativevsGuilt

•Conflictbetweenwantingtodothings,andwantingapproval.

•Childrenwholearntoregulatetheseopposingdriveslearn→Purpose

•Purpose=couragetoenvisionandpursuegoalswithoutbeingundulyinhibitedby

guilt



orfearofpunishment.

•Failure→Anadultwhoisconstantlystrivingforsuccess/showingoff

→impotence/psychosomaticillnesses

•Childrenshould→haveampleopportunitiestodothingsontheirown

→underguidance&consistentlimits

→todevelopbalance&avoidoverdoingcompetitionorguilt.
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GENDER

GenderIdentity=One’sawarenessofownmale/femaleness&allitimplies

GENDERDIFFERENCES

•Psychological&behavioraldifferencesbetweenmales&females.

•Gendersimilaritieshypothesis→Boys&girlsonaveragemorealikethandifferent.

•Moredifferencesafterage3,butnotmuch.

•Boys→Superiormotorperformance(espafterpuberty)

→Moderatelygreaterpropensityforphysicalaggressionbeginsage2

→Moreactive7takemorepleasureinphysicalactivity

•Girls→Betterabletopayattention&inhibitinappropriatebehavior.

•Intelligence→ equal

○Boys→Verbalanalogies,mathematicalwordproblems&memoryforspatial



configurations

○Girls→Verbalfluency,mathematicalcomputation,memoryforlocationsof

objects.

•Girlsusemoreresponsivelanguage.

•Differencesareaveragesforgroups,cannotpredictaparticularchild’sbehavior.

PERSPECTIVESONGENDERDEVELOPMENT

Aspectsofgenderidentitythatmayaccountorgenderdifferences:

•GenderRoles→Behaviors,interests,attitudes,skills&personalitytraitsacuture

considersappropriateformales&females.

•GenderTyping→Theacquisitionofagenderrole

→Happensinearlychildhood.

→Extentvariesgreatlyamongchildren.

•GenderStereotypes→Over-generalizationsaboutmale/femalebehavior.

→Appearatage2/3,peaksatage5

CognitiveApproaches

•Kohlberg’scognitive-developmentaltheory

○Genderknowledgeprecedesgenderedbehavior

○“IamaboysoIdoboythings”

○Childrenactivelysearchforgendercuesintheirsocialworld

○adoptingbehaviorstheyseeasconsistentwithbeingmaleorfemale.



•GenderConstancy→Alsocalledsex-categoryconstancy

→Realizationthatsexwillalwaysbethesame.

→servesasmotivationtoadoptgender-appropriatebehavior.

→Developsin3stages:

1.GenderIdentity→Betweenages2&3

→Awarenessofowngender&thatofothers

2.GenderStability→Genderdoesn’tchange

∴Girlwillbecomeawoman&boywillbecomeaman

→Butdependonsuperficialcharacteristicstodetermine

gender

3.GenderConsistence→Somewherebetween3&6(orlater)

→Womaninpantsw/shorthairisstillawoman.

•Oncekidsrealizebehavior&dresswon’taffecttheirsextheymaybecomelessridgid

infollowinggendernorms.
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•Today→Recognisedthatgenderconstancydoesn’thavetoprecedegender-typing

→Gender-typingmaybeheightenedbymoresophisticatedunderstanding

broughtaboutbygender-constancy.

•Gender-SchemaTheory

○Alsoviewskidsasactivelyextractinggender-infofromtheirenvironment

before

engagingingender-typedbehavior.



○Placesmoreemphasisontheinfluenceofculture.

○Childrenmatchtheirbehaviortowhatboys&girlsintheircultureare

“supposed”todo.

•GenderSchema→Amentallyorganizednetworkofinformationregardinggender

thatinfluencesbehavior.

→Developwithageinresponsetoexperience

→Startsbeforetheycantalk,becausetheyobservesociety

classifies

peopleintogenders.

•Gender-Stereotyping→Tendstoriseandthenfalls

→Ages5-7,veryrigidstereotypes.

→Around7/8,schemasbecomemorecomplex&kidsbecome

moreflexibleintheirbeliefsaboutgenderroles.

TheRoleofSocialization

•Socialization→Beginsininfancy

→Standardsofbehaviorbecomesinternalized.

•Betw3&4→Shiftfromsociallyguidedcontroltoself-regulatedgender-related

behavior.

•FamilyInfluences→Familyusuallyreinforcesgender-typicalbehavior

→Boysmorestronglygender-socializedconcerningplaypreferences



→Girlshavemorefreedominclothes,toys&playmates

→Fathersroleespimportant

→Siblingsalsohaveaninfluence,espolder,same-sexsiblings

→First-bornsmoreinfluencedbyparents
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•PeerInfluences→Majorinfluence

→Kidsplayingender-segregatedgroupsfromasyoungas3

→Reinforcinggender-typedbehavior.

→Peergroupsdisapprovemoreofboyswhoactlikegirlsthanviceversa

•CulturalInfluences→TVintheUSisamajorchannelforcultural;messages

→TVtendstoreinforcegenderstereotypes.

∴MoreTV=strongergender-typing

→Children’sbooksalsoshowstronggenderstereotyping

PLAY:THEBUSINESSOFEARLYCHILDHOOD

•Play→Contributestoalldomainsofdevelopment

○Healthydevelopmentofbody&brain

○enableskidstoengagewithworld

○Useimagination



○Discoverflexiblewaystosolveproblems

○Prepareforadultroles

○Negotiateconflict&workingtogether

•Childrenneedplentyoftimeforfreeexploratoryplay.

•Physicalplay→Infantsmakerhythmicmovements

→Preschoolersrun/jump/hop/throw

→Middlechildhoodprefersrough&tumbleplay

•Playcanbecategorizedaccordingto→Cognitivecomplexity

→SocialDimension
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COGNITIVELEVELSOFPLAY

•Fourlevelsofplayshowincreasingcognitivecomplexity:

○Functionalplay→Locomotorplay

→Repeatedpracticeinlargemuscularmovements

○ConstructivePlay→Objectplay

→Useofobjects/materialstomakesomething



○DramaticPlay→Fantasyplay/pretendplay/imaginativeplay

→Make-believeobjects/actions/roles

→restsonthesymbolicfunction

○Formalgameswithrules

•Pretendplay→@age2-largelyimitative

→byage¾-moreself-initiatedandimaginative

→involvescomboofcognition,emotion,language,&sensorimotor

behavior.

→Mayenhancedevelopmentofintenseconnectionsinthebrain

strengthenlatercapacityforabstractthought.

→Helpsbuildliteracyskills

→Mayfurtherdevelopmentoftheory-of-mindskills

peakofpretendplayisalsopeakforacquiringskillslike

recognizingfalsebeliefs.

•TV-watching→Reducesquantityandqualityofpretendplay



HOWGENDERINFLUENCESPLAY

•Boys→Morephysicalplay

→Alsoplaywithobjects,butmorevigorously

→Activeoutdoorplayinlargemixed-agegroups

→Playspontaneouslyanywhere

→ T̀heirpretendplayinvolvesdanger,discord,competition&dominantroles

→Morestronglygender-stereotyped

→Morelikelytouseobjectsasweapons

•Girls→Useobjectsformakingthings

→Preferquiet,harmoniousplaywithoneplaymate

→Choosemorestructuredadult-supervisedactivities

→Engageinmoredramaticplay,thatfocusonsocialrelationships&nurturing,

domesticroles.

•Peer-group→seemstoinfluencegenderdifferencesinplaymorethanbiology,

genderidentificationoradultreinforcement.

→Inmixed-sexgroups→playtendstorevolvearoundmasculineactivities.

→becauseboysarestrongergender-typed.



PARENTING

FORMSOFDISCIPLINE

•Discipline=Methodsofmoldingcharacter&teachingself-controlandacceptable

behavior.

Toolforsocializationwiththegoalofdevelopingself-discipline.

ReinforcementandPunishment

•Reinforcement→Moreeffectivethanpunishment

→Externalreinforcementcanbetangibleorintangible

→Eventuallygoodbehaviorshouldbeitsown,internalreward

→Shouldbeexperiencedasdesirable,&bereceivedfairlyconsistently.

•Punishment→Mustbeconsistent,immediate&clearlytiedtotheoffense

→Shouldbeadministeredcalmly&inprivate

→Shouldaimtocreatecompliance,notguilt.

→Mosteffectivewhenaccompaniedbyashort,simpleexplanation

•Harshpunishment→Canbecounterproductive

→Cancausechildrento:

○Havetroubleinterpretingother’sactions&words



○Attributehostileintentionswherenoneexist

○Actaggressively

○Becomepassivebecausetheyfeelhelpless

•CorporalPunishment=Useofphysicalforcetocausepain,butnotinjury

forthepurposeofcontrolling/correctingbehavior

→Usedmorefrequentlywithaggressive,hard-to-managekids

(unlikeabusewhichhasnoconnectionw/child’spersonality)

•PsychologicalAggression→Verbalattacksthatmayresultinpsychologicalharm

→Yelling,threateningtospank,swearingat,threateningto

sendthechildawayorcallingthechilddumborlazy.

PowerAssertion,InductionandWithdrawalofLove

•Powerassertion→Physicalorverbalenforcementofparentalcontrol

→demands,threats,withdrawalofprivileges,spanking

→Oftenusedtostopplaythatgetstoorough

•InductiveTechniques→Reasoningwithachild

→Settinglimits,demonstratinglogicalconsequences,explaining,

discussing,gettingideasfromthechildaboutwhatisfair

→Oftenusedtogetthechildtoshowconcernforothers

•Withdrawaloflove→Ignoring,isolatingorshowingdislikeforthechild.

•Methodofdisciplinemustfitthemisdeed,thepersonalitiesandthecognitivelevelof



thechild,andmatchthefamilyculture.

•Childreninterpret&respondtodisciplineinthecontextofanongoingrelationship

w/theparent.

PARENTINGSTYLES

DianaBaumrind&theEffectivenessofAuthoritativeParenting

•AuthoritarianParents:

○Valuecontrol&unquestioningobedience

○Trytomakekidsconformrigidlytoasetstandardofconduct

○Punishthemforviolatingthis,oftenusingpower-assertivetechniques

○Tendtobemoredetached&lesswarmthanotherparents.

○Children→Morediscontented,withdrawn&distrustful

→Socontrolledtheystruggletomakeindependentchoices

•PermissiveParents:

○Valueself-expression&self-regulation

○Makefewdemands&letkidsmonitorthemselves

○Consultw/kidsoverdecisions&rarelypunish

○Warm,non-controlling,undemanding&evenindulgent

○Pre-schoolkids→Immature,leastcontrolled&leastexploratory

→Lackofguidanceleadtouncertainty



•AuthoritativeParents:

○Valueachild’sintegrity,butalsostresssocialconstraints

○Guidechildren,butalsorespecttheirindependence

○Loving&accepting,butalsodemandgoodbehavior&firminmaintaining

standards

○Imposelimited,judiciouspunishmentinthecontextofasupportive

relationship

○Usemostlyinductivediscipline

○Children→secureinknowingtheyareloved&whatisexpected

→Pre-schoolersaremostself-reliant,assertive,exploratory&content

○Sensibleexpectations&realisticstandards

•Neglectful/UninvolvedParents:

○Focusonownneedsratherthanthatofthechild

○Linkedwithavarietyofbehavioraldisorders.

SPECIALBEHAVIORALCONCERNS

PROSOCIALBEHAVIOR

•Anyvoluntarybehaviorintendedtohelpothers

•Altruism→Motivationtohelpotherswithnoexpectationofareward

→Attheheartofprosocialbehavior

•Beginsbeforeage2



•Shy/withdrawnkidstendtobelessprosocial

•Genes&environmentbothcontributetoprosocialtendencies

•Motivesforprosocialbehaviorchangeaskidsgrowolder

•Culturesvaryinthedegreetowhichtheyfosterprosocialbehavior

AGGRESSION

•Instrumentalaggression→usedtoreachagoal

→egroughlysnatchinganobject

→mostcommontypeofaggressioninearlychildhood

→Surfacesmostlyduringsocialplay

•Kidswhofightthemosttendtobemostsociable&competent

•Showingaggressiongraduallyshiftsfromphysicaltoverbal

GenderDifferencesinAggression

•Boysaremoreaggressivethangirls

○Fromage2

○inallcultures

•Boys→Moreovert/directaggression(physicalrverbalaggressionopenlydirectedat

thetarget)

→Evolutionary:Doesn’tnurturekids,thuscantakemorerisks

•Girls→Morerelational/socialaggression



→Damaging/interferingw/relationships,reputationorpsychologicalwell-being

→Usesteasing,manipulation,ostracism,bidsforcontrol

→Canbeovertorcovert

InfluencesonAggression

•Temperament→Intenseemotions+lowself-control=aggression

•Physicalaggression=moreheritable(50-60%)

Socialaggression=Moreenvironmentallyinfluenced(only20%genetic)

•Parentalbehaviorstronglyinfluenceaggressiveness:

○Lackofmaternalwarmthininfancy

○Manipulativebehavior(withdrawaloflove&causingshame/guilt)fosters

social

aggression

○Stressful&unstimulatinghomeatmosphere+harshdiscipline+lackof

maternalwarmth&socialsupport+exposuretoaggressiveadults&

neighbourhoodviolence+transientpeergroups(preventingstablefriendships)

•Witnessingviolenceleadstoaggression

•Parentscanmodulatetheeffectsoffrustrationbymodelingnonaggressivebehavior

FEARFULNESS



•2-4y/oldstendtobeafraidofanimals,espdogs

•byage6-fearofthedarkiscommon

•Youngchildren’s’fearsstemfromarichfantasylife&atendencytoconfuse

appearancew/reality.

•Fearsdisappearaschildrenlosetheirsenseofpowerlessness

•Morelikelytofearsomethingthatlooksscarythansomethingthatpresentsreal

danger

•Olderchildren’sfearsaremorerealistic&self-evaluative

•Parentscanallayfearsbyinstillingasenseoftrust&normalcaution.

→Ridicule,coercion&logicalpersuasionarenothelpful;

•Systematicdesensitizationcanhelp
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RELATIONSHIPSWITHOTHERCHILDREN

•Inearlychildhood→Relationshipswithotherkidsbecomemoreimportant

→Almosteverycharacteristicactivity&personalityissueinvolves

otherkids

•Sibling&peerrelationshipsstrengthensocialcognition&provideameasuringstick

for

self-efficacy.



Brothers&Sisters

•Earliestsiblingdisputesregardproperty

•Disputes&theirsettlementareopportunitiesforsocialization,soisjoint

dramatization

•Siblingrivalry→Notthemainpatternbetweensiblingsinearlylife

•Same-sexsiblingsarecloser&playmoresociablythanboy-girlcombo’s

•Oldersiblingstendtodominate,∴therelationshipqualitydependsmoreonthe

emotional&socialadjustmentoftheolderchild

•Friendships&siblingrelationshipsinfluenceeachother

•Apositiverelationshipwitheitherafriendorasiblingcanbuffernegativeeffectsofa

negativerelationshipwiththeother

TheOnlyChild

•Performslightlybetterin→occupational&educationalachievement

→selfesteem&motivation+verbalintelligence

•Nodifferencein→emotionaladjustmentsociabilityorpopularity

•Perhapsduetoreceivingmoreinput&effortfromparentsthankidswithsiblings

ChoosingPlaymatesandFriends

•Friendshipsstartataboutage3

•Preschoolersprefer→friendsofownage&sex

→prosocialplaymates(rejectthemeanones&ignoretheshyones)



•Youngerchildrenrateappearanceandsizehigherthanaffection&support

•Well-likedpreschoolers→Sociallycompetent&copewellwithanger

→Responddirectlyinwaysthatminimizeconflict

→Avoidinsults&threats.

CHAPTER12

PHYSICALDEVELOMENTANDHEALTHINMIDDLE

CHILDHOOD

MOTORDEVELOPMENTANDPHYSICALPLAY

•Childrentoday→moresedentary

→Spendmoretimeonschoolwork,TV&computeractivites

•Ruralkids→Startworkandhouseholdresponsibilitiesatthisage

RECESS-TIMEPLAY

•Tendstobeinformalandspontaneous.

•Boys→Morephysicallyactivegames

→morerough-and-tumbleplay,perhapsduetohormonaldifferences&

socialization

•Girls→Gamesthatincludeverbalexpression&countingaloud

•Rough-and-tumble-play→accountsfor10%ofplayinearlygrades



→peaksinmiddlechildhood.dropsto5%atage11

→Universal

→Honesskeletal&muscledevelopment

→Channelsaggression

→Byage11itbecomesawaytoestablishdominance

ORGANISEDSPORTS

•Afteroutgrowingrough-and-tumbleplay,gameswithrulesbecomepopular

•Benefits→Improvesmotorskills

→Weightcontrol,lowersbloodpressure,improvedcardiorespiratoryfunction

→Enhancedself-esteem&well-being

→Activekidstendtobecomeactiveadults

•6-9yearolds→Needmoreflexiblerules,shorterinstructiontime&morefreetimefor

practice.

CHAPTER13

COGNITIVEDEVELOMENTINMIDDLECHILDHOOD

PIAGETIANAPPROAH:THECONCRETEOPERATIONALCHILD

COGNITIVEADVANCES



•SpaceandCausality:

○Betterunderstandingofspatialrelationships

○Abilitytounderstandmaps&modelsimprovewithage

○Getbetteratjudgingcause&effect

○Canjudgeinfluenceofphysicalattributesbetterthanthatofspatialfactors

•Categorization

○Seriation→Abilitytoorderitemsalongadimension

○TransitiveInference→Understandingtherelationshipbetweentwoobjects

by

knowingtherelationshipofeachtoathirdobject.

○ClassInclusion→Abilitytoseetherelationshipbetweenawhole&itsparts

→“Morerosesormoreflowers”recognizingrosesasa

subclassofflowers.(onlyaaboutage7/8)

•Inductive&DeductiveReasoning:

○Inductive→Reasoningthatmovesfromparticularobservationsabout

membersofaclasstoageneralconclusionaboutthatclass.

○Deductive→Reasoningthatmovesfromageneralpremiseaboutaclassto

a

conclusionaboutaparticularmemberofthatclass.

•Conservation

○Kidsinthestageofconcreteoperationscanworkoutconservationproblems

in



theirheads-theydonotneedtomeasureorweighobjects.

○Understand:Identity→Clayrolledintoadifferentshapeisstillthesameclay

Reversibility→Claycanberolledbackintooriginalshape

Decenter→Focusonbothlengthandwidth
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○Conservationofsubstanceisunderstoodbyage7/8

○Conservationofweight→ Age9/10

○Conservationofvolume→rarebeforeage12

○Thisisduetohorizontaldecalage=thinkingissoconcretekidscan’treadily

transferwhattheyhavelearntaboutonetypeofconservationtoanothertype.

•NumberandMathematics

○Age6/7→Kidscancountintheirheads,&countup

○Age9 →cancountdowntosubtract

○Childrenlearntoadd&subtractthroughconcreteexperienceinacultural

context

∴teachingmaththroughconcreteapplicationmaybemoreeffectivethan

teachingabstractrules

○Age4→someintuitiveunderstandingoffractions

→difficulttograspthat¼issmallerthan½

○Abilitytoestimateincreaseswithage:



Number-lineestimation =distancestofitanumberofpointsonaline

Computationalestimation=estimatingthesuminanadditionproblem

Numerosityestimation =Estimatingthenumberofbuttonsinajar

Measurementestimation =Estimatingthelengthofaline

INFLUENCESOFNEUROLOGICALDEVELOPENTANDSCHOOLING

•Piagetmaintainedthatshiftfromrigid,illogicalthinkingofearlychildhoodtoflexible

logicalthinkingofolderkidsdependonneurologicaldevelopmentandexperience

•Today’skidsseemtobe2-3yearsbehindtheirparentswhenitcomesto

conservationtasks

•Thisimpliesthattoday’skidsdon’tgetasmuchhands-onexperiencewithhow

materialsbehave
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MORALREASONING

•Immaturemoraljudgment→focusonlyondegreeofoffense

maturemoraljudgment→considersintent.

•Piagetproposesthatmoralreasoningdevelopsinthreestages:

1.Rigidobediencetoauthority

○Age2-7



○Egocentric=cannotimaginemorethanonewayoflookingatamoral

issue

○Rulescan’tbebent/changed,behaviorisrightorwrong

&anyoffensedeservespunishment,regardlessofintent.

2.Increasingflexibility

○Age7-11

○Begintodevelopownsenseofjusticebasedonfairnessandequal

treatment

○Canconsidermorethanoneaspectofasituation&takeintentinto

consideration.

3.Equity

○Takingspecificcircumstancesintoaccount

○Age11/12,whentheybecomemorecapableofformalreasoning.



INFORMATION-PROCESSINGAPPROACH:

ATTENTION,MEMORYANDPLANNING

•Executivefunction→Consciouscontrolofthoughts,emotionsandactionsto

accomplishgoalsorsolveproblems.

•Awarenessofwhatkindsofinfoareimportanttorememberandpayattentionto

HowDoExecutiveSkillsDevelop?

•Developmentofthebrain:

○Prefrontalcortex→Regionthatenablesplanning,judgment&decision

making

○Unneededsynapsesareprunedaway&pathwaysbecomemyelinated,

improvingprocessingspeed

○Fasterprocessingmeansmoreinfocanbekeptinworkingmemory,enabling

complexthinking&goal-directedplanning.

•Homeenvironment:

○availableresources,stimulation&maternalsensitivity

•Planningskillsdevelopbymakingdecisionsabouteverydayactivities-beingallowed

tomakesuchdecisionsthereforeinfluenceplanningskills.



SelectiveAttention

•Abilitytodirectone’sattention&shutoutdistractions

•Hingesoninhibitorycontrol(voluntarysuppressionofunwantedresponses)

•Duetoneurologicalmaturation,&causesimprovedmemory

WorkingMemorySpan

•Improvementsinprocessingspeed+storagecapacity=betterworkingmemory

•Laysfoundationforwiderangeofcognitiveskills.

Metamemory:UnderstandingMemory

•Betweenage5&7→Frontallobesdevelop&reorganize

•Knowledgeabouttheprocessesofmemoryincrease

•egknowingsomepplhavebettermemorythanothers,&somethingareeasierto

rememberthanothers.

Mnemonics:StrategiesforRemembering

•Mnemonicstrategies=devicestoaidmemory



•Externalmemoryaids→Mostcommonamongkidsandadults

→Egsettingatimer,makingalist

•Rehersal→Repeatinganumberoverandover/Consciousrepitition

•Organisation→Mentallyplacinginformationintocategoriestoenhancerecall

•Elaboration→Mentallyassociatingitemswithsomethingelse

•Olderchildren→Developbetterstrategies&usethemmore

→Morelikelytoapplystrategiestoothersituations

•Kidsoftenusemorethanonestrategyforatask

InformationProcessingandPiagetianTasks

•Improvementsininformationprocessing→canhelpexplainadvances

•Improvementsinmemory→Mayexplainmasteryofconservation

•Asachild’sapplicationofaconcept/schemebecomesautomatic,itfreesspacein

theworkingmemorytodealwithnewinfo

∴Perhapschildrenneedtobeabletodoonekindofconservationautomatically

beforetheycantransfertheskilltoadifferentkindofconservation



GARDNER’STHEORYOFMULTIPLEINTELLIGENCES

•IQtests→focusmostlyonabilitiesusedinschool

•Gardner→Neuropsychologist,identified8typesofintelligence:

1.Linguistic→Abilitytouse&understandwords&nuancesofmeaning

→Usedforwriting,editing,translating

2.Logical-Mathematical→Manipulatenumbersandsolvemathematicalproblems

→Science,business,medicine

3.Spatial→Abilitytofindone’swayroundtheenvironment&judgerelationships

betweenobjectsinspace.

→Architecture,carpentry,cityplanning

4.Musical→Abilitytoperceiveandcreatepatternsofpitchandrhythm

→Musicalcomposition,conducting

5.Bodily-kinesthetic→Abilitytomovewithprecision

→Dancing,athletics,surgery

6.Interpersonal→Abilitytounderstandandcommunicatewithothers

→Teaching,acting,politics

7.Intrapersonal→Abilitytounderstandtheself

→Counselling,psychiatry,spiritualleadership



8.Naturalist→Abilitytodistinguishspeciesandtheircharacteristics

→Hunting,fishing,farming,gardening,cooking

•Wouldassesseachintelligencedirectlybyobservingitsproducts

•Purposeofassessmentisnotcomparison,butrevealingweaknesses&strengths.

p361

STERNBERG’STRIARCHICTHEORYOFINTELLIGENCE

1.ComponentialElement→Theanalyticaspectofintelligence

→Determinesefficiencyofprocessinginformation

→Howtosolveproblems,monitorsolutions&evaluateresults

2.Experientialelement→Insightful/creative

→Determineshowpeopleapproachnovelorfamiliartasks

→Allowscomparisonofnewinfowithknownfacts&comingup

withnewwaysofputtingfactstogether

∴tothinkoriginally

3.Contextualelement→Practical



→determineshowpeopledealwiththeirenvironment

→Abilitytosizeupasituation&decidewhattodo

•Everyonehasallthreeabilitiestoagreaterorlesserextent

•ConventionalIQtests→measurecomponentialability

•3kindsofabilitiesareonlyweaklycorrelatedwitheachother

•STAT→SternbergTriarchicAbilitiesTest

LANGUAGEANDLITERACY

VOCABULARY,GRAMMARANDSYNTAX

•Asvocabularygrows→Childrenuseincreasinglypreciseverbs

→Learnthatwordscanhavemorethanonemeaning,

andcantellthemeaningfromcontext

→Simile&metaphorbecomemorecommon

•Age6→Rarelyusepassivevoice,

verbtensesthatincludetheauxiliary‘have’

(Ihavealreadyshoveledthesidewalk)

andconditionalsentences.

•Syntaxbecomemoresophisticatedwithage

•Olderkidsusemoresubordinateclauses

•“however”&“although”onlybecomecommonatearlyadolescence



PRAGMATICS:KNOWLEDGEABOUTCOMMUNICATION

•Pragmatics→Practicaluseoflanguagetocommunicate

→Majorareaoflinguisticgrothduringschoolyears

→Includesconversational&narrativeskills

•6yo→Canretelltheplotofashortstory

→Begintodescribemotives&causallinks

→Conventionalbeginnings&endings

→Charactersdonotgroworchange,plotsarenotfullydeveloped

•Olderkids→Introduceasettingandcharacters

→Clearlyindicatechangesoftime&place

→Morecomplexitybutlessunnecessarydetail

→Focusmoreonmotives&thoughts.

LITERACY

Reading

•2waystoidentifyaprintedword&learntoread:

1.Decoding→Soundsoutphonemes,translatingfromprinttospeech&then

retrieving

meaningfromlongtermmemory

→Phonetic/codeemphasisapproach



2.Visuallybasedretrieval→Childlooksataword&retrievesit

→Whole-languageapproach

→emphasizesvisualretrieval&useofcontextualcues

→basedonideathatkidscanlearntoread&writenaturally,asthey

learnspeech

→Criticism:Kidslearntoskimthroughatextwithnoattemptatcorrect

spelling&readingerrors,guessingatmeaning.

•Metacognition→awarenessofone’sownthinkingprocesses

→helpskidsmonitortheirunderstandingofwhattheyread&enables

themtodevelopstrategiestodealwithproblems
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Writing

•Writing→difficultforyoungkids

→unlikespeech,withitsconstantfeedback,childrenmustjudgeindependently

if

thecommunicationgoalshavebeenmet

•Childrenworkinginpairsshowmorewritingskills

INFLUENCESINSCHOOLACHIEVEMENT:ANECOLOGICALANALYSIS

SelfEfficacyBeliefs:



○Kidswhobelievetheycanmastertheirschoolwork&regulatetheirown

learningaremorelikelytosucceed.

○Selfregulatedlearnerssetchallenginggoalsanduseappropriatestrategies

○Thosewhodon’tbelieveinthemselvesbecomedepressed&frustrated

Gender:

○Girls→lesslikelytorepeatagrade,havefewerschoolproblems

→Outperformboysinreading&writingassessment

→Getbettermathgrades

→tendtoaimformasteryinthesubjectmatter

→Havelessconfidenceintheirabilities

→Betterclassroombehavior&betterstrategiesforlearning

→Allageswomendobetterontimedtests

○Boys→Didbetterinmathachievementtests

→Advantageinspatialskills,butnotforlowSESboys

→Moreinterestedinhowsmarttheylook



ParentingPractices

○Parentsofachievingkidscreateanenvironmentforlearning

→ Monitortheirkids,getinvolvedintheirschools&settimesfor

activities

→Highperceivedself-efficacy

→Motivatetheirchildrenextrinsicallyorintrinsically(intrinsicworks

better)

○Authoritativeparentingleadstohighestachievingkids

○Authoritarian&permissiveparentslowerachievingkids

SocioeconomicStatus

○Influencesfamilyatmosphere,choiceofneighbourhood&parentingpractices

○Affectsparent’sabilitytoprovideanenvironmentthatenhanceslearning

○SocialCapital=Networksofcommunityresourcesfamiliescandrawon

→cannegateeffectsoflowSES

PeerAcceptance

○Childrenwhoarelikedbytheirpeersdobetterinschool



CHAPTER14

PSYCHOSOCIALDEVELOPMENTINMIDDLECHILDHOOD.

THEDEVELOPINGSELF

SELF-CONCEPTDEVELOPMENT

•Age7/8→KidsreachPiaget’s3rdstageofself-conceptdevelopment

•Representationalsystems→Broad,inclusiveself-conceptsthatintegratevarious

aspectsoftheself

•Canfocusonmorethanonedimensionoftheself



→Outgrowntheblack&whiteself-definition

•Canverbaliseself-conceptbetter&weighdifferentaspectsofit

•Cancomparerealselfwithidealself&judgehowwelltheymeasureup

SELF-ESTEEM

•Industryvsinferiority=themajorissueofmiddlechildhood

•Childrenneedtolearntheskillsvaluedintheirsociety

•Thevirtue/strengthofthisstage=Competence:

→aviewoftheselfasabletomasterskills&completetasks

•Inadequate=retreat/overindustrious=workaholic

•Parentsstronglyinfluencebeliefsaboutcompetence
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EMOTIONALGROWTH



•Becomemoreawareofown&others’feelings

•Canbetterregulateownemotions&respondtoothers’distress

•Byage7/8→Awareofshame&pride

→cantellthedifferencebetweenguilt&shame

→Canunderstandtheirconflictingemotions

→awareoftheirculture’srulesforemotionalexpression

→Knowwhatmakestheangry,fearfulorsad&howothersreactto

displaysoftheseemotions&learntoadaptbehavioraccordingly

→Understandthatanemotioncanbesuppressed,yetstillexist

•Emotionalself-regulation→effortful(voluntary)controlofemotions,attention&

behavior

→canstifletheimpulsetoshownegativeemotionat

inappropriatetimes

→temperamentallybased,butincreaseswithage

PROSOCIALBEHAVIOR

•Schoolage→moreempathetic&prosocial

•Prosocialkids→actappropriatelyinsocialsituations

→relativelyfreefromnegativeemotions

→copewithproblemsconstructively

•Parentalintoleranceofnegativeemotion→mayheightenconflict



→anger&fearbecomemoreintenseandhampersocial

adjustment

•Parentsshould→acknowledgechildrens’feelingsofdistress&helpthemdealwith

the

sourceofit

→Thisfostersempathy,prosocialdevelopmentandsocialskills
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FAMILYATMOSPHERE

•Constitutesthemostimportantinfluenceofthefamilyenvironmentonthechild

•Howwellparentshandlethechild’sgrowingneedtomaketheirowndecisionsNB

ParentingIssues:CoregulationandDiscipline

•Coregulation→Parent&childsharepower

→Parentsoverseebehavior,butthechildself-regulatesonamoment-to-

momentbasis

•Parents→Lessdirectmanagement&morediscussion

→6Shiftinhowdisciplineishandled:Moreinductivetechniques

→Affectionatemotherswhouseguilt-producingdisciplineendupwithkids

with



behavioralproblems

•Thewayconflictisresolvedismoreimportantthanspecificoutcomes:

○Constructiveconflict→helpchildrenseetheneedforrulesandstandards

○Learnwhatissuesarewortharguingabout

•Asneedforautonomybecomesmoreinsistenttowardspreadolescence,qualityof

familyproblemsolvingoftendeteriorates.

EffectsofParents’Work

•Amotherwhoismoresatisfiedwithheremploymentstatus,tendstobemore

effective

•Impactofthemother’sworkdependson:

→Childs’age,sex7temperament

→whethersheworksfull-orparttime

→Whysheisworking

→Ifshehasapartnerandifheissupportive

→Family’sSES

→Kindofcarethechildreceivesbefore/afterschool

→Howmuchenergythemotherhasleftforkidsafterwork

&whatkindofrolemodelsheis

•Howwellparentskeeptrackoftheirkidsismoreimportantthanwhetherthemother

works.

PovertyandParenting



•Childrenlivingwithsinglemoms5xmorelikelytoliveinpovertythanthoseliving

withbothparents.

•Poverty→Harmsemotional&behavioraldevelopment,

→negativeeffectonschoolperformance&cognitivepotential

→Negativeinfluenceonparents’emotionalstateandparentingpractices

•Childhoodpovertycanleadto→adultspsychologicaldistress

→effectsonchildrearing

•Poorparents→anxious,depressed&irritable

→lessaffectionate&lessresponsive

→Tendtodisciplineinconsistently,harshly&arbitrarily

•Children→depressed,don’tgetalongwithpeers

→lackself-confidence,antisocialacts

BUTpoormotherswithhealthyself-esteem&emotionalhealthproduceOKkids

•Persistentorlaterpovertymoredamagingthanpovertyintheearlyyears

•Mostdamaging→familycharacteristicsthataccompanypoverty:

○unstimulatinghomeenvironment,

○lackofmaternalsensitivity,

○unstableadultrelationships,

○psychiatricproblems

○violentorcriminalbehavior



FAMILYSTRUCTURE

•10%ofUS,2-parentfamiliesarestepfamilies,4%arecohabitingfamilies

•Increaseingrandparent-headedfamilies&gay&lesbianheadedfamilies

•Childrentendtodobetterwith→2continuouslymarriedparents.Esphappily

married

BUT Parent’srelationship,qualityofparentingandfavourablefamilyatmosphereis

moreimportantthanmaritalstatus.

•Adoptivechildrenareequallyadvantagedtobiologicalchildren

•Fathers’frequent&positiveinvolvement→Directlyrelatedtothechild’swellbeing

+physical,cognitiveandsocialdevelopment

WhenParentsDivorce

•Adjustingtodivorce:

○Divorceisstressfulforbothparentandchild

○Cannegativelyaffectparentingskills

○Standardoflivingtendstodrop,&relationshipw/non-custodialparentsuffers.

○Emotional&behavioralproblemsmayreflectlevelofconflictbeforethe

divorce

○Ifthereisseverepre-divorceconflict,kidsmaybebetteroffafterthe

separation

○Adjustmentdependsonage,maturity,temperament&gender

○Girlscopebetter

○Youngerchildrenshowmoreanxiety,butadjustfaster



•Custody,VisitationandCo-parenting:

○Childrendobetterif→thecustodialparent:iswarm&supportive

→authoritative&monitorsactivities

→holdsage-appropriateexpectations

→Parentalconflictsubsides

→thenonresidentialparentmaintainsclosecontact&

involvement

○Frequencyofcontactwithfathernotasimportantasqualityofthe

relationship

&levelofparentalconflict.

○Cooperativeparenting→Activeconsultationbetweenparentsonparenting

descisions

→Leadstomorefrequentcontactbetweenfatherandchild

○Jointcustody→CanbejointlegalcustodyORjointphysicalcustody

→Kidsarebetteradjusted,betterself-esteem&family

relationships

→kidsareaswell-adjustedasthoseinnon-divorcedfamilies.
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•LongTermEffects:

○Modestlylowerlevelsofcognitive,emotional&socialwell-being

○Increasedantisocialbehavior&difficultywithauthorityamongadolescents

○25%ofkidsfromdivorceenteradulthoodwithserioussocial,emotionalor

psychologicalproblems,asopposedto10%ofkidsfrommarriedparents.

○Asadults→LowerSES

→lowerpsychologicalwell-being

→poorerqualitymarriages,morelikelytodivorcethemselves

→increasedtensionwithownchildren

LivinginaOne-ParentFamily

•Resultfromdivorce,separation,unwedparenthoodordeath

•Childrentendtolagbehindpeersfromtwo-parentfamiliesonasocialand

educational

level

•Ifoneparentdiedthekidsarebehindtwo-parentkids,butaheadofdivorceorunwed-

momkids

•Childrenlivingwithsingleparentsareexposedtovariousstresses:

○Tendtobeeconomicallydisadvantaged

○Becauseofparentseconomicstruggles,kidsreceivepoorerparenting

○Movingtonewneighbourhood&changingschool



•Thingsthatimpactthelevelofnegativeinfluence:

○Child’sage&levelofdevelopment

○Family’sfinancialcircumstances

○Nonresidentialfather’sinvolvement

•Potentialriskscanbeeliminatedbyaccesstoeconomic,social,educational&

parentalsupport.Supportivefamilypoliciesmakeadifference
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LivinginaCohabitingFamily

•Parentstendtobemoredisadvantagedthanmarriedparents.Havelessincome&

education,poorerrelationships&morementalhealthproblems.

•Childrenthusshowworseemotional,behavioral&academicoutcomes.

→mostlyduetodifferencesineconomicresources,parentalwell-beingand

parentingeffectiveness

•Cohabitingfamiliesaremorelikelytobreakup

LivinginaStepfamily

•15%ofUSkidsliveinblendedfamilies

•Loyaltytoanabsentordeadparentcanpreventattachment



•Boystendtobenefitmorefromhavingastepfather

•Remarried/cohabitingmothers→gentlerdiscipline&closerrelationships,butless

supervisionthansinglemoms

•Collegestudentsfromblendedfamilies→reportlesswellbeing,andless

rememberedattachment.

LivingwithGayorLesbianParents

•Noconsistentdifferencebetweenhomosexual&heterosexualparentsregarding

emotionalhealth,parentingskills&attitudes

•Childrenarenotmorelikelytohaveemotional,social,academicorpsychological

problems

•Childrenaremorelikelytobeteased,anddotendtohideinfoabouttheirparents

AdoptiveFamilies

•Adoptionisfoundinalculturesthroughouthistory

•60%oflegaladoptionsarebystepparentsorrelatives

•Openadoptions→partiesshareinformationorhavedirectcontact

→presumedrisksareoverstated

•Adoptiveparentsinvestjustasmuchenergyasbio-parents

•Cognitivelyadoptionisusuallybeneficial→IQscoresequaladoptivesiblings

LivingwithGrandparents

•Agrowingnumberofgrandparentsaretheirgrandchildrenssole/prmarycaregiver



•Agedifferencecanbecomeabarrier→bothpartiescanfeelcheatedoutof

traditional

roles

→aginggrandparentsmaylackstaminatokeep

upwithayoungchild

•Grandparentsswhodonotbecomefosterparentsorgaincustodyhavenolegal

status→Manypracticalproblems,fromgainingaccesstoacademicrecords&

enrollingthechildinschool,togettingmedicalinsurance.

SIBLINGRELATIONSHIPS

Inindustrializedcountries→parentsdon’twanttoburdenoldersiblingswithcareof

youngersiblings

•Mostchangesinsiblingrelationshipsoccurwhenoneofthechildrenarebetween

ages7-9→Newfriendshipsoutsidethehomeareformed

•Siblingrelationshipstechconflictresolutionskills

•Same-sexsiblingsmostlikelytoquarrel

•Youngersiblingsaremoreinfluencedbyoldersiblings,oldersiblingsaremore

influencedbytheparents

•Indirectinfluenceinthatexperienceswiththefirstchildcreateexpectationsofthe

secondchild

•Qualityoftheparent-childrelationshiptendstobereflectedinthesibling

relationships



THECHILDINTHEPEERGROUP

•InMiddlechildhood→PeergroupbecomesNB

•Groups→formnaturallyamongchildrenwholiveneareachother,orgotoschool

together

→OftenconsistsofkidswithsameracialoriginandsimilarSES.

Alsousuallysame-sex

POSITIVE&NEGATIVEEFFECTSOFPEERRELATIONS

•Benefitsofdoingthingswithpeers:

○Developskillsneededforsociability&intimacy

○Gainasenseofbelonging&identity

○Motivatedtoachieve

○Learnleadershipandcommunicationskills,rolesandrules

○Aspacetomakeindependentjudgments

○Gaugeownabilities&getaclearersenseofself-efficiacy

○Offersemotionalsecurity

○NBforkidstolearntheyarenotaloneinharbouringthoughtsthatmight

offend

anadult.



•Negativeeffectsofthepeergroup:

○Peergroupstendtoreinforceprejudice

○canfosterantisocialtendencies(shoplifting/doingdrugs)

GENDERDIFFERENCESINPEER-GOROUPRELATIONS

•Girls:

○Moreintimateconversationswithpro-socialinteractionandshared

confidences

○Morelikelytoengageincross-genderactivities

○Seeksocialconnections,andaresensitivetoothers’distress

○Morelikelytoworryaboutrelationships,expressemotionsandseek

emotional

support

•Boys:

○Morerough&tumble,physical,competitiveplay

○Moregender-typedactivities

○Playinlargegroupswithwell-definedleadershiphierarchies

○Receivelessemotionalsupportthangirls

○Needmorespaceandactivitytodevelopphysically
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POPULARITY

•Popularitybecomesmoreimportantinmiddlechildhood

•SociometricPopularity

○Askkidswhotheylike.(Realpopularity)

○5peerstatusgroups:;

1.Popular→Manypositivenominations

2.Rejected→Manynegativenominations

3.Controversial→Manypositiveandnegativenominations

4.Neglected→Fewnominationseitherway

5.Average

○Sociometricallypopularkids:

→havegoodcognitiveabilities

→goodatsolvingsocialproblems

→helpotherkids,kind,trustworthy,cooperative,loyal

→Assertivewithoutbeingdisruptiveoraggressive

○Authoritativeparentshavemorepopularkids

•Perceivedpopularity:

○Askkidswhootherkidslikebest/least

○Highstatus,Maybedominant,arrogantandaggressive

○Areusuallyattractive&haveathleticability

•Unpopularkids→Manyreasonsfromhyperactivitytowithdrawnpersonality



→Ofteninsensitive&don’tadaptwell

→Someexpectnottobeliked&thisbecomesaself-fulfillingprophecy

→Kidswithauthoritarianparentsareoftenmeanwithotherkids

•Boystendtohavemoreproblemsthangirls

•Sociabilityandcooperativenessareliked

•Aggressionassociatedwithrejection

•DifferencebetweenChinese&Westerncultureinthesocialacceptanceofshy,

sensitivekids
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FRIENDSHIP

•Childrenlookforfriendswhoareliketheminage,sex,ethnicityandinterests

•Unpopularkids→alsomakefriends

→Findfriendswhoareyounger,alsounpopularorkidsinadifferent

class

orschool.

•Friendship→teachesconflictresolutionandcooperation

→helpchildrenfeelgoodaboutthemselves

•Conceptoffriendshipchangewithage

•Kidsdistinguishbetween“bestfriends”“goodfriends”and“casualfriends”

•Generallyhave3-5bestfriends,butonlyplaywithoneortwoatatime

•Girlshavelessfriendshipsofahigherquality



•SelmansstagesofFriendship:

Stage0 Momentaryplaymateshipage3-7 UndifferentiatedLevel

Stage1 One-WayAssistance age4-9 Unilaterallevel

(agoodfrienddoswhatthekidwantsthemtodo)

Stage2 Two-way,Fairweather age6-12 Reciprocallevel

cooperation

(servesmanyseparateself-interests,

ratherthanthecommoninterestofthe2friends)

Stage3 Intimate,mutuallysharedage9-15 MutualLevel

relationships

(Friendshipisviewedasanongoing,systematic,

committedrelationship

friendsoftenbecomepossessive&demandexclusivity)

Stage4 Autonomous From12 InterdependentStage

Interdependence

(Respecteachothers’needsfordependencyANDautonomy)
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AGGRESSIONANDBULLYING

•Kidsbecomelessaggressiveastheybecomelessegocentric&moreabletosee

anotherpersons’POV,espafterage6/7

•Instrumentalaggression→Decreasesrapidly

•Hostileaggression→intendedtohurtanother

→Increasesproportionally

•Highlyaggressivekideggeachotherontoantisocialacts

•Somekidsdon’tlearntocontrolphysicalaggression→tendtohavesocial&

psychologicalproblems

GenderDifferencesinAggression

•Boys→Morephysicallyaggressive

→Moreaggressiveasagroupforms&statusisdetermined,oncestatusis

achieved,theyreconcile

•Girs→Morerelational/socialaggression

→Morepreoccupationwithrelationshipsmeanthatconsequencesofrelational

aggressionismoresevere

→Seekstatusthroughmanipulativemeans

•Physicalaggression→Becomesmoreacceptedinpre-adolescence

•Socialaggression→reinforcedinhighschool

Someofthemostpopularkidsareaggressive



TypesofAggressionandSocialInformationProcessing

•Childrenmightactaggressivelybecauseofhowtheyprocesssocialinformation

→Whatfeaturesofthesocialenvironmenttheynotice,andhowtheyinterpret

whattheysee.

•InstrumentalAggression→Proactiveaggression

→Forceisseenasaneffectivewaytogetwhatyouwant

→Actdeliberately,notoutofanger

→Actaggressivebecausetheyexpecttoberewarded

→Aggressivebehaviorwillstopwhenitstopsbeingeffective

•HostileAggression→Reactive

→Kidshaveahostileattributionbias

→actoutofretributionorself-defense

•Hostileattributionbias→Believeothersactoutofhostility

→Esprejectedkidsandthoseexposedtoharshparenting

→Morecommonbetweenage6&12

DoesMediaViolenceStimulateAggression?

•Childrenspendmoretimeonentertainmentmediathananyotheractivitybesides

school

•Highproportionoftime→Imagestheyseecanbecomeprimaryrolemodels

•Childrenseebothheroes&villainsachievingtheirgoalsthroughviolence



•Timespentwithelectronicentertainment=timenotspentwithfriends

•Childrenimitatefilmedmodelsevenmorethanrealones

•Influenceisstrongerif→Childbelievestheviolenceisreal

→identifieswiththeviolentcharacter&findshim/her

attractive

→Watcheswithoutparentalsupervision/intervention

→Aggressivekidsareinfluencedmore

→Influenceisstrongeronschool-agekidsthanyoungerones

BulliesandVictims

•Bullying→Aggressionthatisdeliberatelyandpersistentlydirectedagainsta

particular

target

→Canbephysicalorpsychological

•Patternsofbullying&victimhoodbeginpreschool,peakduringtransitiontomiddle

school

•Likelihoodofbeingbullieddecreaseswithtimeasvictimslearntodiscourage

bullying

Bullies&Victims→Bothtendtobedisliked

→Bothhavepsychologicalproblems

→Bothtendtobeoverweight
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•Bullies→Aggressive,impulsive,hostile,domineering,antisocial,uncooperative

→Claimtomakefriendseasily

→Claimtobeprovoked(hostileattributionbias)

→Increasedriskofdelinquency,alcoholabuse&crime

•Victims→Donotfitin

→Anxious,depressed,cautious,quiet,submissive,cryeasily

ORargumentative&provocative

→fewfriends,andmayhaveharsh,punitivefamilyenvironments

→Lowself-esteem,malestendtobephysicallyweak

→Candevelopproblemssuchashyperactivity,aggressionordepression

MENTALHEALTH

•Atleast1in10kidshaveadiagnosedmentalillnesssevereenoughtocausesome

impairment

•Halfofallcasesofmentaldisordersbeginbeforeage14

STRESS&RESILIENCE

StressesofModernLife

•Pressuresofmodernlifedemandtoomuchfromchildren:

○Mustsucceedinschool,competeinsports,&meetparents’emotionalneeds

○Exposedtoadultproblemsinlifeandontelevision,knowaboutsex&violence



○Manyhavetomovefrequently,andshoulderadultresponsibilities

○Tightlyscheduledpaceoflife

•Anxietyandfearfulnesshaveincreasedamongkids,especiallypoorerkids

•Childrenaremoresusceptibletopsychologicalharmfromtraumaticevents

○Youngerkidsfocusonconsequences

○Olderkidsworrymoreaboutcausesandunderlyingforces

○Man-causeddisastershavemoreimpactthannaturalones,&exposureto

newscoverageworseneffects
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•Reactiontotraumaoccurintwostages:

1.Fright,disbelief,denialandreliefiftheirrelativesareunharmed

2.Daysorweekslater→developmentalregression

→emotionaldistress

→pessimismandplayrelatedtotheevent

ifsymptomslastmorethanonemonthhelpisneeded

CopingwithStress:TheResilientChild

•Weathercircumstancesthatmightblightothers,

•Maintaintheircomposureandcompetenceunderchallengeorthreat.

•Recoverfromtraumaticevents.

•ProtectiveFactors:



○Familyrelationships→Strongbondwithatleastonesupportiveparent

○CognitiveFunctioning→resilientkidstendtohavehighIQ’s

○Temperament→adaptable,friendly,well-liked,independent

→Competent,creative,highself-esteem

→Canregulatetheiremotionsbyshiftingtheirattention

○CompensatingExperiences→Goodschoollifecanmakeupforbadhomelife

○ReducedRisk→Kidswhohavebeenexposedtojustoneriskfactorfare

betterthanthosewhohavebeenexposedtomultiple

factors

CharacteristicsofResilientChildren&Adolescents:

Individual→GoodintellectualFunctioning

→Appealing,sociable,easygoingdisposition

→Self-efficacy,self-confidence,highselfesteem

→Talents&Faith

Family→Closerelationshiptocaringparentfigure

→Authoritativeparenting:Warmstructure&highexpectations

→Socioeconomicadvantages

→Connectionstoextendedsupportivefamilynetworks

ExtrafamilialContext→Bondstoprosocialadultsoutsidethefamily

→Connectionstoprosocialorganizations&effectiveschools



CHAPTER15

PHYSICALDEVELOPMENTANDHEALTHIN

ADOLESCENCE

PUBERTY:THEENDOFCHILDHOOD

HOWPUBERTYBEGINS:HORMONALCHANGES

•Puberty→Resultsfromheightenedproductionofsex-relatedhormones

→occursin2phases:Adrenarche&Gonadarche

•Adrenarche→Maturingofadrenalglands

→Beginsage7/8

→Adrenalglandsabovekidneysbegintosecretegraduallyincreasing

levelsofandrogens,principallyDHEA

•Gonadarche→SecondburstofDHEAproduction

triggeredbymaturingofthesexorgans.

→Girls-Ovariesoutputsmoreestrogen

-estrogenstimulatesgrowthoffemalegenitals&breasts

+pubic&underarmhair

-testosteroneinfluencesgrowthofclitoris,bonesand

pubic&underarmhair.



→Boys-Testesincreasemanufactureofandrogens,esptestosterone

-testosteronestimulatesgrowthofmalegenitals,

+musclemassandbodyhair

•DHEA→dehydroepianosterone

→growthofpubic,axillary&facialhair

+fasterbodygrowth,oilierskin&bodyodor

→Atage10levelsare10xwhattheywereatages1-4

→Risestoadultlevelsduringgonadarche

•Mostpeoplerecallearliestsexualattractionatage9/10
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•Timingseemstodependonreachingacriticalamountofbodyfatnecessaryfor

reproduction

∴girlswithhigherpercentagebodyfatinearlychildhood/

thosewhoexperienceunusualweightgainbetweenage5-9

→earlierpubertaldevelopment.

•Leptin→Hormonehavingaroleinoverweight

→Seemstotriggertheonsetofpubertybysignalingtothebrainthatenough

bodyfathasaccumulated.

→Accumulationinthebloodstreamstimulatesthehypothalamus

tosignalthepituitarygland

whichsignalsthesexglands



toincreasehormoneproduction.

•GPR54→Ageneonchromosome19

→Essentialforthisdevelopment.

•Heightenedemotionality→Distress&hostility+depressioningirld

→tendstoriseaspubertyprogresses

→Attributedbysometohormonaldevelopments

BUTsex,age,temperament&timingofpubertycanmoderateoroverride

hormonalinfluences.

THEADOLESCENTGROWTHSPURT

•Arapidincreaseinheight,weightandmuscle&bonegrowth.

•Sexualmaturityisreachedsoonafterit’send.

•Typicallylastsabout2years

•Girls→Growthspurtbeginsbetw9½&14½,usuallyage10

→Reachfullheightaboutage15

→Pelviswidens&layersoffataccumulates(twiceasfastasforboys)

→Growthspurt2yearsbeforeboys

∴girlsage11-13tendtobetaller,heavier&strongerthanmalepeers
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•Boys→Betweenage10½and16,usuallyage12/13



→Reachfullheightataboutage17

→Becomelargeroverall:Shoulderswider,

Legslongerrelativetotrunk,

Forearmslongerrelativetoupperarms

•Teenagegawkiness→resultofunevengrowth,sopartofthebodymightbe

temporarilyoutofproportion.

PSYCHOLOGICALEFFECTSOFEARLYANDLATEMATURATION

•Timingofmaturationtendstopredictadolescentmentalhealth+health-related

behaviorsinadulthood.

•Researchonearly-maturingboys→Mixedresults:

○Some→boysliketomatureearly

→thosewhodogainself-esteem

→morepoised,relaxedgoodnatured,popular&lessimpulsive.

→Morecognitivelyadvanced

○Others→Moreanxiousoraggressive

→moreworriedaboutbeingliked

→morecautions&reliantonothers

→moreboundbyrules&routines.

○Mayhavetroublelivinguptoexpectationsthattheywillactasmatureasthey

look.



•Latematuringboys→feelmoreinadequate,self-conscious,rejected&dominated

→aremoredependent,aggressive,insecureordepressed

→moreconflictw/parentsandtroubleinschool

→poorersocial&copingskills.

•Girls→prefertohavetimingsameastheirpeers

○Early→Lesssociable,expressive&poised

→Moreintroverted&shy

→Morenegativeaboutmenarche

→mightfeelrushedintopressuresofadolescencebeforetheyareready.

∴morevulnerabletopsychologicaldistress

→Morelikelytoassociatew/antisocialpeers

→Poorbodyimage&lowerself-esteem

→increasedriskof-anxiety&depression&attemptedsuicide

-disruptivebehavior

-earlysmoking,drinking&substanceabuse

-precocioussexualactivity&earlypregnancy



(lesstrueofgirlsw/nohistoryofproblembehavior)

•Earlymaturinggirls&boysbothmorevulnerabletoriskybehaviorandinfluenceof

deviantpeers.

•Effectsofpubertaltimingdependsonhowtheindividualandthoseinhis/herworld

interprettheaccompanyingchanges.

•Effectsofearlyorlatematurationmorelikelytobenegativeif:

○Individualismuchmore/lessdevelopedthanpeers

○iftheydonotseethechangesasadvantageous

○ifseveralstressfuleventsoccuratthesametime

•Contextualfactors:

○AfricanAmerican&Hispanicgirls→Latematurerslesssatisfiedw/their

bodies

AsianAmerican&EuropeanAmericangirls→timingdoesn’taffectbody

image

○Earlymaturinggirlshavemoreissuesinmixed-genderschoolsthanall-girl

schools,aswellasindisadvantagedurbancommunitiesthanruralormiddle-

classurbancommunities.



CHAPTER16

COGNITIVEDEVELOPMENTINADOLESCENCE

ASPECTSOFCOGNITIVEMATURATION

•Speedofinformationprocessingcontinuestoincrease,ifnotasdramaticallyas

duringmiddlechildhood.

PIAGET’SSTAGEOFFORMALOPERATIONS

•Highestlevelofcognitivedevelopment

•Whenthecapacityforabstractthoughtdevelops

•Usuallyaroundage11

•New,moreflexiblewaytomanipulateinformation:

○Nolongerlimitedtohere&now

○Canusesymbolsforsymbols→Algebra&calculus

○Betterunderstandingofmetaphor&allegory

○Canthinkintermsofwhatmightbe,notjustwhatis

○Canimaginepossibilitiesandform&testhypotheses

○Canintegratewhattheyhavelearnedinthepast

withthechallengesofthepresent

&makeplansforthefuture.



Hypothetical-DeductiveReasoning(seep445forpendulum-example)

•Candevelopahypothesisanddesignanexperimenttotestit.

•Canconsiderallimaginedhypothesesandexaminethemonebyonetoeliminatethe

falseandarriveatthetrue

•Providesatooltosolveproblems

•Shifttoformalreasoning:

○Broughtaboutbyacombinationofbrainmaturationand

environmentalopportunities.

○Schooling&cultureplayarole

•Formalreasoning→(Hypothetical-deductivereasoning)

→alearnedability

→Notequallynecessaryorequallyvaluedinallcultures.

→Knowingwhatquestionstoask&whatstrategiestouseiskey

EvaluatingPiaget’sTheory

•Adolescents→dothinkmoreabstractly,

BUTthereisdebateaboutwhenthisadvanceoccurs.

•Piaget→Hasexamplesofyoungerchildrenemployingscientificthinking

→Seemstohaveoverestimatedolderchildren’sabilities

∟1/3to½oflateadolescents&adultsareincapableofabstractthoughtas



Piagetdefinedit.

∟Thosewhoarecapable,don’talwaysuseit

→Earlierwritingspaylittleattentiontoindividualdifferences/

variationinonechild’sperformanceondifferentkindsoftasks

socialorculturalinfluences

→Latercametoviewhisearliermodelasflawedbecauseitfailedtocapture

theroleofthesituationininfluencing&constrainingchildren’sthinking.

•Viewofformaloperationsastheapexofthoughttoonarrow.

•Doesnotadequatelyconsidercognitiveadvancesinfieldssuchas:

Information-processingcapacity

○accumulationofknowledge&expertiseinspecificfields

○roleofmetacognition

•Metacognition→Monitoringofownmentalprocesses&strategies

→Abilitytomanageone’sownmentalprocesses

→Enhancedexecutivefunction

→Maybechiefadvanceofadolescentthough

→resultofchangesinadolescentbrain
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•Neo-Piagetianresearch→Adolescentthoughtprocessesaremoreflexible&varied

→Typeofthinkingusediscloselytiedto:



○whatisbeingthoughtabout

○thecontextofaproblem

○whatkindsofinfo&thoughtacultureconsidersimportant

ELKIND:IMMATURECHARACTERISTICSOFADOLESCENTTHOUGHT

•Duetoinexperienceinusingformaloperationalthought

•Immaturityofthinkingmanifestsinatleast6characteristicways:

1.Idealism&Criticalness-Becomeawareofshortcomingsofrealworldcomparedto

anidealworldtheycannowenvision

-Holdadultsresponsiblefortheworldasitis

-Convincedtheycandoabetterjob

-Super-consciousofhypocrisy+newverbalskill

=frequentlyfindingfaultwithparents&authorityfigures

2.Argumentativeness-Lookingforopportunitiestotryoutnewreasoningskills

-Becomeargumentativeastheydefendtheirpointofview.

3.Indecisiveness-Cankeepmanyalternativesinmind

BUTlackeffectivestrategiestochooseamongthem

4.ApparentHypocrisy-Can’tunderstandthedifferencebetweenexpressinganideal

&makingthesacrificestoliveuptoit.

5.Self-Consciousness-Preoccupiedwithself,andassumeseveryoneelseistoo

-ImaginaryAudience:



○Aconceptualized“observer”whoisasconcernedwiththe

youngpersonsthoughtsandbehaviorasheis.

○Strongestinearlyteens,butpersistsintoadultlife

6.Specialness&Invulnerability-PersonalFable

-Beliefthattheyarespecial,uniqueandnotsubjecttotherules

thatgoverntherestoftheworld.

-Specialformofegocentrism(alsopersistsintoadulthood)

-Underliesmuchrisky,self-destructivebehavior

•Conceptsofimaginaryaudience&personalfable→Widelyaccepted

BUTlittleresearchsupportsthemasdistinctiveofadolescence

→Mayberelatedtospecificsocialexperiencesratherthanuniversalfeatures

•Someadolescentsseethemselvesasmorevulnerablethancollegestudents

•Adolescentsfromdangerousneighborhoodsconvincedtheywilldieearly

(espthosewhoengageinriskybehavior)

CHANGESININFORMATIONPROCESSINGINADOLESCENCE

•MaturationofFrontalLobes→reflectedinthewayadolescentsprocessinfo.

•Whichneurologicalconnectionswhither&whichbecomestrengthenedishighly

susceptibletoexperience

∴progressincognitiveprocessingvariesgreatlybetweenindividuals.

•2Broadcategoriesofmeasurablechangeininformationprocessing:



Structuralchange&functionalChange

StructuralChange

•Includes:

○growthofinformation-processingcapacity

○increaseinamountofknowledgestoredinthelong-termmemory.

•Capacityofworkingmemory→Enlargesrapidlyinmiddlechildhood

→maycontinuetoincreaseinadolescence

→Enablesolderadolescentstodealwith

complexproblems/

decisionsinvolvingmultiplepiecesofinformation.

•Informationstoredinlong-termmemorycanbe:

○DeclarativeKnowledge →Facts/“knowingthat”

→AcquiredfactualknowledgestoredinLTM

○ProceduralKnowledge →Skills/“knowinghowto…”

→AcquiredskillsstoredinLongTermMemory

○Conceptualknowledge →Understanding/”knowingwhy”

→Acquiredinterpretiveunderstandings

FunctionalChange(experimentsonp451)

•Functionalaspectsofcognition=Processesforobtaining,handling&retaininginfo

suchas→learning,rememberingandreasoning



(allofwhichimproveduringadolescence)

•NBFunctionalchanges →continuedincreaseinprocessingspeed

→furtherdevelopmentofexecutivefunction

•Executivefunctionincludes→selectiveattention

→decisionmaking

→inhibitorycontrolofimpulsiveresponses

→managementofworkingmemory

(thesedevelopatvaryingrates)

•Eachprocessmaturesindependently,butaidsindevelopmentoftheothers.

•Improvementsobservedinlaboratorydoesn’tnecessarilycarryovertoreallife:

○Manyolderadolescentsmakepoorerreal-worlddecisionsthanyoungerkids

○Intherealworldbehavioralsodependsonmotivationandemotionregulation

MORALDEVELOPMENT

•Highercognitivelevelsenablemorecomplexmoralreasoning

•Tendencytoaltruism&empathyincrease

•Adolescentsarebetterableto→Takeanotherperson’sperspective

→Solvesocialproblems

→Dealwithinterpersonalrelationships

→Seethemselvesassocialbeings

∟Allthesefostermoraldevelopment



KOHLBERG’STHEORYOFMORALREASONING

•Kohlbergpresentsagroupofpeoplewithmoraldilemmas,andasksthemtojustify

theiranswers.Itisthereasoningbehindtheanswer,andnottheansweritselfthat

determineswhatlevelthemoralreasoningfallsunder.

•Thewaypeoplelookatmoralissuesreflectscognitivedevelopment
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Kohlberg’sLevelsandStages

Level1PreconventionalMorality Peopleactunderexternalcontrols

Obeyrulestoavoidpunishmentorreaprewards.

Actfromself-interest

Age4-10

Level2ConventionalMorality Internalizedthestandardsofauthorityfigures

(orMoralityofConventionalRoleConformity) Concernedaboutbeing“good”,pleasingothers

Maintainingsocialorder.

Afterage10

Level3PostconventionalMorality Recognizeconflictsbetweenmoralstandards

(orMoralityofAutonomousMoralPrinciples) Makejudgmentonprinciplesofright,fairness,

justice.

Earlyadolescence,youngadulthood,ornever.



•Lateradded→TransitionallevelbetweenLevels2&3:

○Whenpeoplenolongerfeelboundbysociety’smoralstandards,

buthavenotyetdevelopedtheirownprinciplesofjustice

○Basetheirmoraldecisionsonpersonalfeelings

→A7th“Cosmic”stage:

○Peopleconsidereffectoftheiractionsontheuniverseasawhole,notjuston

otherpeople.

•Alsodoubtedvalidityofstage6,becausesofewpeopleseemtoattainit.

•Someadolescents&adultsremainonLevel1

•Mostadolescentsandadultsremainonlevel2,stage3

•RecognizingtherelativityofmoralstandardsisessentialtoreachLevel3Morality

•Adolescentsoftenshowaperiodofdisequilibriumwhenadvancingfromonestageto

another→CanfallbackonethicalsystemsotherthanKohlberg’s“justice”(Egreligion)

Level1:PreconventionalMorality:

○Stage1→Orientationtowardpunishment&obedience

→Obeyrulestoavoidpunishment

→Ignoremotive,&focusonphysicalformorconsequencesofanact



○Stage2→InstrumentalPurposeandExchange

→Conformtorulesoutofself-interest

&considerationofwhatotherscandoforthem

→Lookatanactintermsofthehumanneedsitmeets,&differentiates

thisvaluefromitsphysicalformorconsequences.

Level2:ConventionalMorality(MoralityofconventionalRoleConformity)

○Stage3→MaintainingMutualRelations,ApprovalofOthers,theGoldenRule

→Childrenwanttopleaseandhelpothers

→Canjudgeintentionsofothers&developideasofwhatagoodpersonis

→Evaluateanactaccordingtothemotive&considerscircumstances.

○Stage4→SocialConcernandConscience

→“whatifeveryonedidit?”

→Concernedw/doingduty,respectforauthority&maintainingthesocialorder,

→Anactwhichviolatesarule&harmsothersisalwaysconsidered

wrong,

regardlessofmotiveorcircumstances.

Level3:PostconventionalMorality(MoralityofautonomousPrinciples)

○Stage5→MoralityofContract,ofIndividualRights&Democraticallyacceptedlaw

→Peoplethinkinrationalterms

→Valuethewillofthemajority&welfareofsociety

→Thesevaluesarebestsupportedbyadherencetothelaw



→Lawandhumanneedsometimesconflict,butit’sbetterforsocietyin

thelongrunifyouobeythelaw.

○Stage6→MoralityofUniversalEthicalPrinciples

→Peopledowhattheyasindividualsthinkisright,

regardlessoflegalrestrictionsoropinionsofothers.

→Actinaccordancewithinternalizedstandards,knowingtheywould

condemnthemselvesiftheydidnot.
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EvaluatingKohlberg’sTheory

•Kohlberg→BuiltonPiaget

→Inauguratedashiftinhowweviewmoraldevelopment

→Moralitynolongerviewedsolelyasattainmentofcontroloverself-

gratifyingimpulses.

→Nowattentionisgiventohowpeoplebasemoraljudgmentontheir

growingunderstandingofthesocialworld

•InitialresearchsupportedKohlberg’stheory

•Laterresearch→Suggestssomekidscanreasonflexiblyaboutmoralissuesatage

6

•Cognitivedevelopment→Doesnotalwaysresultinmoralenvelopment

→Isnecessarybutnotsufficient

∴otherprocessesmustbeatwork

•Notalwaysacorrelationbetweenmoralreasoningandmoralbehavior



∴peopleatpostconventionallevelsdon’tnecessarilyactmoremorally

•Moralbehaviormotivated→Notonlybyconcernforjustice

→Alsobyempathy,guilt,distress

andtheinternalizationofprosocialnorms.

•Moralbehavioralsoinfluencedby→Specificsituations

→Concernforothers

→Conceptionsofvirtue

BUTTeenagerswithadvancedmoralreasoning→Dotendtobemoremoral

aswellasbetteradjustedandhigherinsocialcompetence.

•PracticalProblem→Time-consumingtestingprocedures.

•DIT→Definingissuestest

→Analternativetestingmethod

→Studentsrankalistofstatementsratherthanformulatetheirownanswers

→Tendstooverestimatethedegreeofmoraldevelopment.

CHAPTER17

PSYCHOSOCIALDEVELOPMENTINADOLESCENCE



THESEARCHFORIDENTITY

•Identity=Acoherentconceptionoftheself,

madeupofgoals,valuesandbeliefstowhichthepersonissolidly

committed.

(accordingtoErikson)

ERIKSON:IDENTITYVSIDENTITYCONFUSION

•Chieftaskofadolescence→Confrontingthecrisesofidentityvsidentityconfusion

→Soastobecomeauniqueadultwitha

coherentsenseofselfandavaluedroleinsociety.

•Identityformsas3issuesareresolved→Choiceofanoccupation

→Adoptionofvalues

→Developingasexualidentity

•Adolescentsmustfindconstructivewaystousetheskillstheylearnedinmiddle

childhood.

•Ifopportunitiesarelimited,adolescentsmayengageindestructivebehavior.

•Psychosocialmoratorium:

○Time-outperiodthatadolescenceprovides

○Allowsyoungpeopletosearchforcommitmentstowhichtheycanbefaithful.

○Protectedperiodnecessarytobuildastable,inner-directedself.



○Todaymanyadolescentshaveaprematureadulthoodthrustuponthem&

don’t

getthistime-out(Elkind)

•Fidelity→Thevirtue/strengthofresolvingtheidentitycrisissatisfactoritly

→Sustainedloyalty,faithorasenseofbelonging

→Canalsomeanidentificationwithasetofvalues,ideology,religion,

politicalmovement,creativepursuitorethnicgroup

→Anextensionoftrust:Mustnowbecometrustworthy

•Adolescentsextendtrusttomentors/lovedones,

&clarifiesatentativeidentitybyseeingitreflectedintheeyesofthebeloved.

•Adolescentintimacyinvolveslesscompromise,sacrifice&commitmentthanmature

intimacy.

•Primedangerofthisstage(accordingtoErikson)=Identity/roleconfusion

→Cangreatlydelayreachingpsychologicaladulthood

→Somedegreeofconfusionisnormal,&accountsforteenageself

consciousnessandchaoticbehavior.

•Cliquishness&intolerance→Hallmarksofadolescence

→defensesagainstidentityconfusion

•Eriksondescribesmaleidentitydevelopmentasthenorm

○Menareonlycapableofrealintimacyoncetheyhaveestablishedtheir

identity



○Womendefinethemselvesthroughmarriageandmotherhood

developanidentitythroughintimacy,notbeforeit.

MARCIA:IDENTITYSTATUS-CRISESANDCOMMITMENT

•Marcia→Used30minute,semi-structuredidentity-statusinterviews

→Determined4differentidentitystatuses

→Foundrelationshipsbetweenidentitystatus&

anxiety,selfesteem,

moralreasoning

patternsofbehavior.

•IdentitystatusisdifferentiatedaccordingtopresenceorabsenceofCrises&

commitment,the2elementsEriksonsawascrucialtoformationofidentity.

•Crisis=Aperiodofconsciousdecisionmakingrelatedtoidentityformation.

•Commitment=Apersonalinvestmentinanoccupationorbeliefsystem

•The4categories→Notstages

→representthestatusofidentitydevelopmentataparticulartime
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•IdentityAchievement:

○Crisisleadingtocommitment



○Acommitmenttochoicesmadefollowingacrisis

-aperiodspentinexploringalternatives.

○Peopleinthiscategoryaremoremature&sociallycompetent

○Senseofhumor,functionswellunderstress,capableofintimaterelationships,

holdstostandardswhilebeingopentonewideas.

•Foreclosure:

○Commitmentwithoutcrises

○Someoneiscommitted,withouteverhavingconsideredalternatives

○(committedtosomeoneelse’splans)

○Happy&self-assured,evenmsug&self-satisfied

becomesdogmaticwhenopinionsarequestioned

Closefamilyties,obedient&tendstofollowapowerfulleader.

•Moratorium:

○Criseswithnocommitmentyet

○Personisconsideringalternatives,andseemsheadedforcommitment

•IdentityDiffusion:

○Nocommitment,Nocrises

○Absenceofcommitmentandlackofseriousconsiderationofalternatives.

○Unsure&uncooperative,oftenunhappy&lonely
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SEXUALRISKTAKING

•Biggestconcernsaboutadolescentsexualactivity=STD’s&pregnancy

•Mostatrisk→Youngpeoplewhostartsexualactivityearly

→Havemultiplepartners

→Haveinadequateinfo/misinformationaboutsex

•OtherRiskFactors→Socioeconomicallydisadvantagedcommunity

→Substanceabuse

→Antisocialbehavior

→Associationwithdelinquentpeers.

•Parentalmonitoring→Canreducerisk

•Factorsinadolescentsbecomingsexuallyactiveatanearlyage:



○Earlypuberty

○Poverty

○Poorschoolperformance

○Lackofacademicandcareergoals

○Historyofsexualabuseorparentalneglect

○Culturalorfamilypatternsofearlysexualexperience

○Absenceofafather,espearlyinlifeisastrongfactor

•Influencesthatdelaysonsetofsexualactivity:

○Closerelationshipwithmother

○Perceptionthatthemotherwoulddisapprove

○Religiousormoralvalues

○Fearofpregnancy

•PeerGroupNorms=Oneofthemostpowerfulinfluences

→Onethirdof15-17yearoldssaytheyhaveexperiencedpressuretohavesex

•Asawarenessofrisksincrease,percentageofthosewhohaveeverhadintercourse

declined

BUTnoncoitalformsofgenitalsexualactivityiscommon

TEENAGEPREGNANCYANDCHILDBEARING

•Pregnantteenagers→Oftenimpoverished,poorlyeducated,usedrugs

→Donoteatproperly,don’tgainenoughweight,



→Getinadequateornoprenatalcare

•Theirbabies→Oftenprematureordangerouslysmall

→Heightenedriskofbirthcomplications

○Latefetal,neonatalorinfantdeath

○Health&academicproblems

○Developmentaldisabilitiesthatmaycontinueintoadolescence

•Moreaffluentteenagemothers→Alsotendtohavelow-birthweightbabies

→Biologicaldisadvantageofbeingborntoastill-growingpersonwhoseown

bodymaybecompetingfornutrients.

RELATIONSHIPSWITHFAMILYANDPEERS

•Agebecomesapowerfulbondingagentinadolescence

BUT-likeatoddler,therelationshipwiththeparentsprovidasecurebasefromwhich

toexplore

ISADOLESCENTREBELLIONAMYTH?

•Only1in5teenagersfitthepatternofstereotypicaladolescentrebellion

•G.StanleyHall→Formulatedthefirstformaltheoryonadolescence

→“stormandstress”

duetoeffortstoadjusttochangingbodiesandimmanent

demandsofadulthoodwillresultininter-generationalconflict.



•Sigmund&AnnaFreud→Describedthis“stormandstress”asuniversal&inevitable.

→Duetoresurgenceofearliersexualdrivestowardsparents.

•MargaretMead→Foundthatsucharebellionisabsentinculturesthatprovide

agradual,serenetransitionfromchildhoodtoadulthood.

•Mostadolescents→Feelclosetoandpositiveabouttheirparents

→Sharetheirparent’sopinionsaboutmajorissues

→Valuetheirparent’sapproval

•Two-parenthomeswithapositivefamilyatmosphereusuallyproducesaneasy

transition.

•HOWEVER→Adolescencecanstillbeatoughtime:

○Familyconflict,depressionandriskybehaviorismorecommon

○Negativeemotionalityandmoodswingsmostintenseduringearly

adolescence

CHANGINGTIMEUSEANDCHANGINGRELATIONSHIPS

•AmountoftimeUSadolescentsspendwiththeirfamiliesdeclinedramatically

between

ages10&18→From35%to14%ofwakinghours

•Disengagement→Notrejectionoffamily,butresponsetodevelopmentalneeds

•Earlyadolescents→needtowithdrawmore.

→Needtimealonetostepbackfromsocialdemands,

regainemotionalstability



&reflectonidentityissues.

•CulturalVariations→Reflectvaryingculturalneeds,values&practices

○Tribal/peasantsocieties→Youthhavemuchlesstimetosocializewithpeers

○Korea/Japan→pressuresofschool&familyarestrong

→Teenagerspreferpassivepursuits

○India→Family-centeredculture

→Kidsspendmoretimewithfamily&enjoyfamilytimemore

→Adolescenceisatimetointegratemorewiththefamily,

notseparatefromit.

→SimilarfindingsforMorocco,Bangladesh,Indonesia&Argentina

•USTeens→Havemorediscretionarytime,spendsitwithpeers

-increasinglyofoppositesex.

→Blackteenagers-Maintaincloserfamilyrelationships

&lessintimatepeerrelationships.

→Mexican-AmericanBoys-Becomeclosertoparentsinadolescence

→Chinese-American-needtoadaptinUSconflictswithpullof

traditionalfamilyobligations.
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ADOLESCENTS&PARENTS

•Adolescents→Experiencetensionbetweendependency&needtobreakaway



•Parents→Experiencetensionbetweengivingenoughindependence

&protectingkidsagainstimmaturelapsesinjudgment.

•Tensions→Leadtofamilyconflict

•Relationshipsareinfluencedby→Parentingstyle

→Parent’slifesituation

•Effectiveparentalmonitoringdependsondisclosurefromteenagers

FamilyConflictandIndividuation

•Individuation→Adolescents’struggleforautonomy,differentiation&personal

identity

→NBaspect=thecreationofboundariesofcontrolbetweenself&

others.

→ASymptomofthismaybetheintensityofconflictsovermundane

matters.

•Mostarguments→Concernseverydaymattersratherthanissuesofhealth&safety

or

right&wrong.

•Conflict→Mostfrequentduringearlyadolescence

(mayreflectstrainsofpuberty+needtoasserttheself)

→MostintenseduringMiddleadolescence

(mayreflecttheemotionalstressofgreaterindependence)



→Reducedconflictinlateadolescence

maysignifyadjustmenttothechangesofteenageyears

+renegotiationofthebalanceofauthoritybetweenparentandteenager)

•Leveloffamilydiscord→Influencedbyfamilyatmosphere

→Conflictdeclinesinwarm,supportivefamilies

→Conflictescalatesinhostile,coerciveorcriticalfamilies.
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ParentingStyles&ParentalAuthority

•Authoritativeparenting:

○Fosterhealthydevelopment&bolstersself-image

○Showingdisappointmentinmisbehaviorismoreeffectivethanpunishment

○Insistsonimportantrules,norms&values

BUTarewillingtolisten,explainandnegotiate

○Exerciseproperbehavioralcontrol(Controloverconduct)

butnotpsychologicalcontrol(overchild’sfeelings,beliefs&senseofself)

•Authoritarianparenting:

○Overlystrict

○Mayleadtoteenagerrejectingparentalinfluence,

seekingpeerapprovalatanycost.



•Emotionalhealthsuffersmorefromperceivedattemptsatpsychologicalcontrolthan

behavioralcontrol

•Parentswhoarefirminenforcingruleshaveteenswithmoreself-discipline&fewer

behavioralproblemsthanmorepermissiveparents.

•Grantingmoreautonomyleadstomoreself-confidenceandacademic&social

competence

•Problemsarisewhenparentsoverstepwhatadolescentsperceiveasappropriate

boundsoflegitimateparentalauthority.

ParentalMonitoring&Adolescent’sSelf-Disclosure

•Frommosttoleastsubjecttodisclosure:(Accordingtobothparentsandteens)

1.PrudentialBehavior→relatedtohealth&safety

→egsmoking,drinking&druguse

2.Moralissues→eglying

3.Conventionalissues→egbadmannersorswearing

4.Multifacetedissues →Borderlinebetweenpersonalandoneoftheothers

→egseeinganR-ratedmovie

5.PersonalIssues →Howtheteenagerspendshistime&money

→(Leastsubjecttodisclosure)

•Foreachtypeparentsexpectedmoredisclosurethanteenagersprovided

•Thisdiscrepancydiminishesovertimeasparentsmodifytheirexpectations



•Teenagersdisclosemorewhen:

○Parentsmaintainawarm,responsivefamilyatmosphere

○Adolescentsareencouragedtospeakopenly

○Parentsprovideclearexpectationswithoutbeingovertlycontrolling

•Adolescents,espgirls→Tendtobeclosertotheirmothers

FamilyStructureandFamilyAtmosphere

•Changesinmaritaldistress/conflict→reflectedinchangesinadolescent’s

adjustment

•Adolescentswhoseparentslaterdivorceshowmore

academic,psychological&behavioralproblemsbeforethedivorce

thanthosewhoseparentsendupnotgettingdivorced.

•Thoselivingwiththeircontinuouslymarriedparentsshowsignificantlylessproblems

•FatherInvolvement→VeryNBfactor

→High-qualityinvolvementfromnon-residentfatherhelpsalot

•Cohabitingparents→Morebehavioral&emotionalproblemsthaninmarriedfamilies

→Ifoneparentisnotbiological-schoolengagementsuffersaswell

→Unlikeforyoungerkids,theseeffectsareindependentofeconomic

resources,parentalwell-beingoreffectivenessofparenting.

∴parentalcohabitationitselfmightbetroublingforteens

•Studiesonsinglemothers→foundnonegativeeffectonschoolperformance



&nogreaterriskofproblembehavior

→MoreNbismother’seducationallevel&ability,income&

qualityofhomeenvironment.

∴Negativeeffectsofsingle-parentingcanbeoffsetbypositivefactors
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PEERSANDFRIENDS

•Peergroup:

○Sourceofemotionalsupport,aswellaspressure

○Sourceofaffection,understanding,sympathy&moralguidance

○Placeforexperimentation

○Asettingforachievingautonomy7independencefromparents

○Placetoformintimaterelationshipsasrehearsalsforadultintimacy

•Influenceofpeers→Peakatage12/13,thendeclines

•Age13/14→Popularadolescentsmayengageinmildlyantisocialbehaviorsto

demonstratetheirindependencefromparentalrules

•Inastudyofage,peersandrisk-taking:

○Youngerparticipantsmorelikelytotakerisks



○Allagegroupstakemoreriskswhenothersarepresentthanwhenalone

butyoungerparticipantsevenmoreso

•Dyadicinteractions→one-on-one

→Mostinteractionsinchildhood

•Largergroupingsstarttoforminmiddlechildhood

•Cliques→Structuredgroupsoffriendswhodothingstogether

→Becomesmoreimportantaschildrenmoveintoadolescence

•Crowds→Normallydon’texistbeforeadolescence

→Largertypeofsocialgrouping

→Basedonreputation,imageoridentityratherthanpersonalinteraction

→Crowdmembershipisasocialconstruction,asetoflabelsbywhich

young

peopledividethesocialmap

Basesonneighborhood,ethnicity,socioeconomicstatusorotherfactors

•Allthreelevelsofpeergroupingsmayexistsimultaneously,andmembershipmay

overlap
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Friendships

•Intensity&importanceoffriendships,aswellastimespentwithfriends



→Greaterduringadolescencethanatanyotherlifephase

•Friendshipsbecome→Morereciprocal,equal&stable

•Adolescentschoosefriendswho:

○Likethemingender,race&otheraspects

○Similaracademicattitudes&levelsofdruguse

•Friendscaninfluenceeachothertowardsprosocialordelinquentbehaviot

BUTastudywhichtookselectioneffectintoaccountfoundfriendshavelittle

influenceoneachother’sbingedrinking&sexualactivity.

•Stressonintimacy,sharing&loyaltymarkstransitiontowardsadultlikefriendships

•Adolescents→relyonfriendsmorethanonparentsforintimacy&support

→Sharemoreconfidencesthanyoungerfriends

→Intimacywithsame-sexfriendsincreasesduringearly-

midadolescence,

thendecreasesasintimacywithoppositesexgrows.

•Girls→Moreintimatefriendshipswithfrequentsharingofconfidences

•Intimacy →Reflectsgrowingconcernwithself

→Confidinginanotherhelpstoexploretheself&validateownself-worth

→reflectcognitiveandemotionaldevelopment:

→canbetterexpressownfeelings

→betterabletounderstandanotherperson’sPOV

→Relatedtopsychologicaladjustmentandsocialcompetence:



○Adolescentswithclose,stablefriendships

→Havehighopinionofthemselves

→dowellinschool

→aresociable

→unlikelytobehostile,anxiousordepressed.

→havestrongbondswithparents

Abidirectionalprocessseemstobeatwork:

→Goodrelationshipsfosteradjustment,whichfostersgoodfriendships
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Cliques

•Doesexistinpreadolescentkids,butmostprominentfeatureofearlyadolescence

•Expandedcircleoffriends→usuallyconsistsofsameage,gender&ethnicity

•Membership→Basedonpopularity/socialstatus

•Personmaybelongtomorethanone,ortonone

•Membershipcanbestableorshifting

•Dynamicsofclique-membership→Highlystatusbased

→espamonggirls

→ Memberswithhigheststatusareacknowledgedleaderswhodecidewhois

in

&whoisout.

•Cliquesthemselvesformahierarchy→Higheststatus=mostpopularwithstrictest



controlovermembership.

•Cliques→Redirectprioritiesfromchildhoodtoadolescentsocialnorms

→Sendsabluntmessagethatpeers,notparents,isinchargeofthepeer

socialsystem.

Crowds

•Crowdlabels→Cognitivedesignationsforfeaturesthatmembershaveincommon

→canbeneighborhood,ethnicity,peerstatus

orabilities,interestsorlifestyle

→Describesthesociallandscape

•Specificcategoriescanvaryfromonecommunitytoanother

•Purposes→Helpadolescentsestablishtheiridentity

→reinforceallegiancetothebehavioralnormsthegroup

→Makesiteasiertoestablishrelationshipswithpeersinthesamecrowd

BUTmoredifficulttoestablishrelationshipswithoutsiders

•Crowdaffiliationtendstobecomelooserasadolescenceprogresses
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RomanticRelationships



•Acentralpartofanadolescent’ssocialworld

•Contributetodevelopmentofbothintimacy&identity

•EntailsriskofSTD’s,pregnancy&sexualvictimization.

•Becomemoreintense&moreintimateasadolescenceprogresses.

•Breakups→oneofthestrongestpredictorsofdepressionandsuicide

•Onsetofpuberty→heterosexualadolescentsbegintothinkabout&interactmore

withmembersofoppositesex.

→movefromgroupdatestoone-on-onerelationships

thatinvolvepassion&asenseofcommitment.

•Earlyadolescents→Primarilyconcernedwithhowarelationshipwillinfluence

statusinthepeergroup

→Paylittleornoattentiontoattachmentorsupportneeds

→Attentiontosexualneedsislimitedtohowtoengageinsexual

activity,&whichactivitiestoengagein.

•Midadolescence →Mosthaveatleastoneexclusivepartnership

lastingafewmonthstoayear.

→EffectofchoiceofpartneronstatusbecomeslessNB

→Girlshavegreaterconfidence

(perhapsduetomoreintimatefriendships)

•Byage16→Interactwithandthinkaboutromanticpartnersmorethanabout

parents,



friendsorsiblings.

•Bylateadolescence/earlyadulthood:

○Onlythendorelationshipsbegintomeetfullrangeofemotionalneeds

○eventhenonlyinrelativelylong-termrelationships

•Relationshipswithparents&peers

○canaffectromanticrelationships

○Parents’marriageorromancescanserveasmodel

○Peergroupformsthecontextinwhichtherelationshiptakesplace,&can

affect

choiceofpartnerorhowtherelationshipdevelops.


