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Chapter One

Understanding Disability
1.1 Definitions of Basic Terms (Impairment, Disability and Handicap)

Impairment: Impairment means a lack/abnormality of an anatomic, physiological or psychological structure or function or deviation on a person. It also refers to any loss or abnormality of physiological, psychological or anatomical structure or function. It is the absence of particular body part or organ. It could also a condition in which the body exists but doesn‘t function. Some children, for instance,  have impairments  such  as  eyes  that  do  not see well,  arms  and  legs  that  are deformed,  or  a brain  not  developing in  a  typical  way etc.

Disability: It refers to any restriction or lack of ability (resulting from impairment) to perform an activity in a manner or within the range considered normal for a human being. It refers to the condition when impairment interferes with the process of education or work affecting the performance of all activities expected of individuals at their age and their social and economic situation.

Handicap: It is a disadvantage for a given individual, resulting from an impairment or disability, that limits and prevents the fulfillment of a role that is normal, depending on age, sex, social, and cultural factors for that individual. WHO defines handicap as a social or economic disadvantage resulting from impairment. It is a function of the relationship between disabled persons and their environment.

To sum-up, a disease at its initial stage may result in some kind of intellectual, language, sensory or motor impairment. The impairment again can lead into lack of power or ability to act, communicate or take care of one self, which is called disability. As the result of the disability, a person can face problems in life, such as dependency on others, neglect by others, low status and feeling of inferiority or low self-esteem. This position of becoming socially marginalized is called handicap.

1.2 Causes of disability

What do you think is the causes of disability?

Some people, especially in the past times, wrongly believe that disability is a punishment from God. There are some who still believe that disability is a form of personal punishment for individual with disability, a kind of karma for their past mistakes, which is totally unacceptable now days. Disability can be caused by the following factors.

Genetic Causes: Abnormalities in genes and genetic inheritance can cause intellectual disability in children. In some countries, Down syndrome is the most common genetic condition.  Sometimes, diseases, illnesses, and over-exposure to x-rays can cause a genetic disorder.

Environmental: Poverty and malnutrition in pregnant mothers can cause a deficiency in vital minerals and result in deformation issues in the unborn child. After birth, poverty and malnutrition can also cause poor development of vital organs in the child, which can eventually lead to disability. The use of drugs, alcohol, tobacco, the exposure to certain toxic chemicals and illnesses, toxoplasmosis, cytomegalovirus, rubella and syphilis by a pregnant mother can cause intellectual disability to the child. Childhood diseases such as a whooping cough, measles, and chicken pox may lead to meningitis and encephalitis. This can cause damage to the brain of the child. Toxic material such as lead and mercury can damage the brain too. Unfortunate life events such as drowning, automobile accidents, falls and so on can result in people  losing  their  sight,  hearing,  limbs  and  other  vital  parts  of  their  body  and  cause disability.

Unknown Causes: The human body is a phenomenal thing. Scientists have still not figured out what and how some things in the body, cells, brain, and genes come about. Humans have still not found all the answers to all the defects in the human body                                                                   .

1.3 Typical Categories/ Groupings of Persons with Disability

If we define an exceptional child as one who differs in some way from a group norm, then many children are exceptional. Educationally speaking, a child with red hair is not an exceptional, because the educational program will not be modified to meet the child's needs. Hence, children are considered educationally exceptional only when it is necessary to alter the educational program. The following are the main categories/ groupings of exceptional children.

The typical categories of persons with disability include: 

1. Persons with visual impairment 
Visual impairment in general describes two sub- classifications. 
       A. Blindness
· The term blindness typically refers to vision loss that is not correctable with eyeglasses or contact lenses.
· Blindness may not mean a total absence of sight,  
· It might be total or partial inability to see because of disease or disorder of the eye, optic nerve, or brain.
       B. Low vision 
· The term low vision is used for moderately impaired vision.
· People with low vision may have a visual impairment that affects
·  Only central vision—the area directly in front of the eyes or
· Peripheral vision—the area to either side of and slightly behind the eyes.
2. Persons with hearing impairment 
· Pasonella and carat from legal point of view, define hearing impairment as a generic term indicating a range of  hearing loss from mild to profound, 

· Includes the sub-classifications of the hard of hearing and deaf.  
· Hard of hearing:
· "A hearing impairment, whether permanent of fluctuating, which adversely affects a child's educational performance 

· But which is not included under the definition of 'deaf'."

· This term can also be used to describe persons with enough (usually with hearing aids) as a primary modality of acquisition of language and in communication with others.

· Deaf: 

· Those who have difficulty understanding speech, even with hearing aids 

· But can successfully communicate in sign language.

· Cultural definitions of deafness, on the other hand, emphasize an individual‘s various abilities, use of sign language, and connections with the culturally deaf community.
3. Persons with learning disability 

· Specific learning disability means a disorder in one or more of the basic psychological processes involved in understanding or 

· In using language, spoken or written, that may manifest itself in the imperfect ability to listen, think, speak, read, write, spell, or to do mathematical calculations.
The term includes such conditions as 

· Perceptual disabilities, 

· Brain injury, 

· Minimal brain dysfunction,

·  Dyslexia, and developmental aphasia. 

The term does not include learning problems that are primarily the result of 

· Visual, 

· Hearing, 

· Or motor disabilities; 

· Intellectual disability; 

· Of emotional disturbance; 

· Or of environmental, cultural, or economic
· There often appears to be a gap between the individual‘s potential and actual achievement. This is why learning disabilities are referred to as “hidden disabilities”: 

· The person looks perfectly “normal” and seems to be a very bright and intelligent person, yet may be unable to demonstrate the skill level expected from someone of a similar age

· A learning disability cannot be cured or fixed; it is a lifelong challenge. 

· However, with appropriate support and intervention, people with learning disabilities can achieve success in school, at work, in relationships, and in the community.
Types of specific learning disability
A. Dyscalculia
· Dyscalculia is a specific learning disability that affects a person‘s ability to understand numbers and learn math. 

· Individuals with this type of LD may also have Poor comprehension of math symbols, may struggle with memorizing and organizing numbers, have difficulty telling time or have trouble with counting
B. Dysgraphia
· Dysgraphia is a specific learning disability that affects a person‘s handwriting ability and fine motor skills. 

· Problems may include illegible handwriting, Inconsistent spacing, poor spatial planning on paper Poor spelling and difficulty composing writing as well as thinking and writing at the same time.
C. Dyslexia  
· Dyslexia is a specific learning disability that affects reading and related language-based processing skills. 

· The severity can differ in each individual but can affect Reading fluency, Decoding, Reading, comprehension, Recall, Writing, Spelling, and sometimes speech and can exist along with other related disorders. 

· Dyslexia is sometimes referred to as a language based learning disability
D. Language processing disorder
· Language processing disorder is when there is difficulty attaching meaning to sound groups that form words, sentences and stories. 

· While an APD affects the interpretation of all sounds coming into the brain, a language processing disorder (LPD) relates only to the processing of language. 

· LPD can affect expressive language and/or receptive language.
E. Non-verbal learning disabilities 

· Non-verbal learning disability is a disorder which is usually characterized by a significant discrepancy between higher verbal skills and weaker motor, visual-spatial and social skills.

· Typically, an individual with NLD (or NVLD) has trouble interpreting nonverbal cues like facial expressions or body language, and may have poor coordination.
F. Visual perceptual/visual motor deficit
· Visual perceptual/visual motor deficit is a disorder that affects the understanding of information that a person sees, or the ability to draw or copy. 

· A characteristic seen in people with learning disabilities such as Dysgraphia or non-verbal LD, It can result in missing subtle differences in Shapes or printed letters, losing place frequently, Struggles with cutting, holding pencil too tightly, or Poor eye/hand coordination.
4. Speech and Language Impairments
· Speech and language impairment means a communication disorder that adversely affects a child‘s educational performance. 

· It is disorder that adversely affects the child's ability to talk, understand, read, and write. This disability category can be divided into two groups: 

· Speech impairments and 

· Language impairments

O Speech impairments 
There are three basic types of speech impairments:

A. Articulation disorders:

· Are errors in the production of speech sounds that may be related to anatomical or physiological limitations in the skeletal, muscular, or neuromuscular support for speech production. 

· The four types of articulation disorder collectively referred to as  SODA: 

· Substitutions: (wabbit for rabbit) 

· Omissions: (repot for report) 

· Distortions: (till me for tell me)
· Addition: (doguh,” for “dog)
B. Fluency disorders
· Are difficulties with the rhythm and timing of speech characterized by hesitations, repetitions, or prolongations of sounds, syllables, words, or phrases. 

· Common fluency disorders include: 

· Stuttering: rapid-fire repetitions of consonant or vowel sounds especially at the beginning of words, prolongations, hesitations, interjections, and complete verbal blocks 

· Cluttering: excessively fast and jerky speech
C. Voice disorders are characterized by 

· Abnormal production and/or absences of vocal quality, pitch, loudness, resonance, and/or duration Voice disorders
Language Impairments
There are five basic areas of language impairments:
1. Phonological disorders 

· A significant deficit in speech production or perception. 

· A child with a phonological disorder may be described as hard to understand or as not saying the sounds correctly.
2. Morphological disorders
· Affects morphological awareness.

· Morphological awareness refers to the understanding of how words can be broken down into smaller units of meaning such as roots, prefixes, and suffixes.

3. Semantic disorders

· Are characterized by poor vocabulary development, inappropriate use of word meanings, and/or inability to comprehend word meanings.
4. Syntax deficits

· refers to the rules of word order and word combinations in order to form phrases and sentences 

· Are characterized by difficulty in acquiring the rules that govern word order and others aspects of grammar such as subject-verb agreement. 
5. Pragmatic difficulties
· Pragmatic language disorders, also referred to as a social communication disorder,

· involve impairment in understanding the way we socially use language (ex. using greetings or making requests) 

· Are characterized as problems in understanding and using language in different social contexts. 

· These students may lack an understanding of the rules for making eye contact, respecting personal space, requesting information, and introducing topics
5. Autism
· Autism means a developmental disability 

· significantly affecting verbal and nonverbal communication and social interaction, generally evident before age three that adversely affects a child‘s educational performance.

· Other characteristics often associated with autism are engaging in 

· repetitive activities and stereotyped movements,

· resistance to environmental change or change in daily routines, and
6. Emotional and Behavioral Disorders
Emotional and Behavioral Disorders means a condition exhibiting one or more of the following characteristics over a long period of time and to a marked degree that adversely affects educational performance

 1) An inability to learn that cannot be explained by intellectual, sensory, or health factors; 

 2) An inability to build or maintain satisfactory interpersonal relationships with peers and teachers;  

3) Inappropriate types of behavior or feelings under normal circumstances;  

4) A general pervasive mood of unhappiness or depression; or 

5) A tendency to develop physical symptoms or fears associated with personal or school problems
7. Intellectual Disability
· Intellectual disability is a disability characterized by significant limitations in both intellectual functioning and in adaptive behavior, which covers many everyday social and practical skills. 

· This disability originates before the age of 18.
An individual is considered to have an intellectual disability based on the following three criteria:
1. Sub average intellectual functioning: 

One way to measure intellectual functioning is an IQ test. 

Generally, an IQ test score of around 70 or as high as 75 indicates a limitation in intellectual functioning. 

2. Significant limitations exist in two or more adaptive skill areas: 

It is the collection of conceptual, social, and practical skills that are learned and performed by people in their everyday lives. 

· Conceptual skills—language and literacy; money, time, and number concepts; and self-direction
· Social skills—interpersonal skills, social responsibility, self-esteem, gullibility, innocence (i.e., suspicion), social problem solving, and the ability to follow rules/obey laws and to avoid being victimized. 

· Practical skills—activities of daily living (personal care), occupational skills, healthcare, travel/transportation, schedules/routines, safety, use of money, use of the telephone.

  3. Onset before the age of 18
8. Physical disability/Orthopedic Impairment and Health impairment
· Physical disability is a condition that interferes with the individual‘s ability to use his or her body. 

· Many but not all, physical disabilities are orthopedic impairments. 

· The term orthopedic impairment generally refers to conditions of muscular or skeletal system and sometimes to physical disabling conditions of the nervous system. 

· Health impairment is a condition that requires ongoing medical attention. It includes asthma, heart defects, cancer, diabetes, hemophilia. HIV/AIDS, etc.
Classification and Characteristics
Based on the impact of physical disability on mobility and motor skills, it is divided into three:- 

· Mild physical disability:- these individuals are able to walk without aids and may make normal developmental progress. 

· Moderate physical disability:- individuals can walk with braces and crutches and may have difficulty with fine-motor skills and speech production. 

· Severe physical disability:- these are individuals who are wheel-chair dependent and may need special help to achieve regular development.
The physical disability could be broadly classified in to two 

1. The neurological system (the brain, spinal cord & nerve) related problems. 

e.g. epilepsy, spinal bifida….
II. Musculo- skeletal system ( the muscles, bones and joints) are deficient due to various causes.

e.g. heart disease, asthma, diabetes ….
9. Vulnerability
· Vulnerable means being at risk of being harmed. 

· Everyone can be harmed, so being vulnerable is part of being human. 

· In principle, everyone is vulnerable to some adverse event or circumstance, but some people are more vulnerable than others. 

· For instance, people with disabilities are more likely as a group to experience greater vulnerability. 

· They are also often more severely affected by the vulnerability they experience
Based on the existing literature, vulnerability can be generally defined as a complex phenomenon that refers to the following dimensions: 

· Economic difficulties/lack of financial resources: poverty, low living standards, housing problems (e.g. too damp, too expensive, too cold or difficult to heat) etc.; 

· Social exclusion: limited access to facilities such as transportation, schools, libraries or medical services; 

· Lack of social support from social networks: no assistance from family members, friends, neighbors or colleagues (referring to practical help as well as emotional support) like highly gifted individuals;
· Stigmatization: being a victim of stereotypes, being devalued, confronted with disgraceful behavior because of belonging to a particular social or ethnic group; 

·  Health difficulties: disadvantages resulting from poor mental health, physical health or disabilities; 

·  Being a victim of crime: in family context especially of violence
Vulnerability may be caused by 

· rapid population growth, poverty and hunger, poor health, low levels of education, gender inequality, fragile and hazardous location, lack of access to resources and services, including knowledge and technological means, disintegration of social patterns (social vulnerability).Other causes includes; lack of access to information and knowledge, lack of public awareness, limited access to political power and representation (political vulnerability),

People who are helped by others (who are then restricted by commitments) are still vulnerable people, which includes the following extracted from various researches.

Women: 

· Particularly women in developing nations and those who are living in rural areas are vulnerable for many backward traditional practices. 

· These women are oppressed by the culture and do not get access to education and employment
Children 

· Are vulnerable for psychological and physical abuse 

· This include illegally working children, children who are pregnant or become mothers, children born out of marriage, children from a single-parent, delinquent children, homeless children, HIV infected children, uneducated children, institutionalized children, married children, mentally ill children, migrant children, orphans, sexually exploited children, street children, war-affected children.
 Minorities: 

· Some people are vulnerable due to their minority background. 

· Particularly, ethnic (cultural and linguistic minority), religious minority. 

These people are political and socially discriminated
 Poverty: 

· People are vulnerable for many undesirable phenomena due to poverty. 

· This may be resulted in, poor households and large households, inequality, absences of access to health services, important resources for life, lack of access to education, information, financial and natural resources and lack of social networks
 Disabilities: 

· People with disabilities very much vulnerable for many kind of risks. 

· This includes abuses, poverty, illiteracy, health problems, psychological and social problems

Age: 

· Old people or very young children are vulnerable for all kinds evils
Illiteracy and less education: 

People with high rates of illiteracy and lack quality educational opportunities are vulnerable for absence all kinds of developments

Sickness: 

Uncured health problems for example people living with HIV/AIDS are much vulnerable for psychosocial problems, poverty and health
10. Gifted and Talentedness:
· Gifted specifically refer to the abilities in academic subjects such as science, math, and language 

· Whereas talented refer to the abilities art, music, deign, etc.

· Gifted and talented children are vulnerable for socio-emotional developments. 

· Due to lack of psychological support they may feel Isolation as they are pulled from   their regular classrooms and given instruction in separate settings

· due to myths and expectations of themselves and the public
11. People with multiple disabilities

· Multiple Disabilities is the simultaneous occurrence of two or more disabling conditions that affect learning or other important life functions. These disabilities could be a combination of both motor and sensory nature.

· Multiple Disabilities could be two different types of physical disabilities, two different mental disabilities, or a combination of physical and mental disabilities. Common examples of Multiple Disabilities are:
· Intellectual disability and blindness

· Intellectual disability and orthopedic impairment
Chapter 2

Concept of Inclusion

2.1 Definition of Inclusion

Brainstorming Questions

What comes to your mind when you hear about the word inclusion?

· Do you know to whom inclusion is required? Why?

· Who do you think benefit from inclusion?

· Why inclusion has got the world wide attention?

· Where do you think inclusion originated from?

· How do you think inclusion can be implemented?

· What are the barriers to inclusion?

Inclusion in education/service refers to an ongoing process aimed at offering quality education/services for all while respecting diversity and the different needs and abilities, characteristics and learning expectations of the students and communities and eliminating all forms of discrimination‖ (UNESCO, 2008, P.3, as cited in EADSNE, 2010, p.11). Inclusive services at any level are quality provisions without discrimination or partiality and meeting the diverse needs of people.

Inclusion is seen as a process of addressing and responding to the diversity of needs of all persons through increasing participation in learning, employment, services, cultures and communities, and reducing exclusion at all social contexts. It involves changes and modifications in content, approaches, structures and strategies, with a common vision which covers all people, a conviction that it is the responsibility of the social system to educate all children (UNESCO 2005), employ and provide social services. Besides, inclusion is defined as having a wide range of strategies, activities and processes that seek to make a reality of the universal right to quality, relevant and appropriate education and services. It acknowledges that learning begins at birth and continues throughout life, and includes learning in the home, the community, and in formal, informal and non-formal situations. It seeks to enable communities, systems and structures in all cultures and contexts to combat discrimination, celebrate diversity, promote participation and overcome barriers to learning and participation for all people. It is part of a wider strategy promoting inclusive development, with the goal of creating a world where there is peace, tolerance, and sustainable use of resources, social justice, and where the basic needs and rights of all are met. This definition has the following components:

1) Concepts about children 
· Education is a fundamental human right for all people

· Learning begins at birth and continues throughout life

· All children have a right to education within their own community

· Everyone can learn, and any child can experience difficulties in learning

· All learners need their learning supported child-focused teaching benefits all children.

2) Concepts about systems including schools

· It is broader than formal schooling

· it is flexible, responsive educational systems

· It creates enabling and welcoming educational environments

· It promotes school improvement-makes effective schools

· It involves whole school approach and collaboration between partners.

3) Concepts about diversity and discrimination

· It promotes combating discrimination and exclusionary pressures at any social sectors

· It enables responding to/embracing diversity as a resource not as a problem It prepares learners for an inclusive society that respects and values difference.

4) Concepts about processes to promote inclusion

· It helps to identifying and  overcoming barriers  to  participation  and  exclusionary pressures

· It increases real participation of all   collaboration,   partnership   between   all stakeholders

· It promotes participatory methodology, action research, collaborative enquiry and other related activities

5) Concepts about resources

Promotes unlocking and fully using local  resources  redistributing  existing resources

It helps to perceive people (children, parents, teachers, members of marginalized groups, etc.) as key resources

It helps to use appropriate resources and support within schools and at local levels for the needs of different children, e.g. mother tongue tuition, Braille, assistive devices. McLeskey and Waldron (2000) have identified inclusion and non-inclusive  practices. According to them inclusion includes the following components:

· Students with disabilities and vulnerability attend their neighborhood schools

· Each student is in an age-appropriate general education classroom

· Every student is accepted and regarded as a full and valued member of the class and the school community.

· Special education supports are provided to each student with a disability within the context of the general education classroom.

· All students receive an education that addresses their individual needs

· No student is excluded based on type or degree of disability.

· All members of the school (e.g., administration, staff, students, and parents) promote cooperative/collaborative teaching arrangements

· There is  school-based  planning,  problem-solving,  and  ownership  of all  students  and programs

· Employed according to their capacities without discriminations On the other hand, they argue that inclusion does not mean:

· Placing  students  with  disabilities  into  general  education  classrooms  without  careful planning and adequate support.

· Reducing services or funding for special education services.

· Placing all students who have disabilities or who are at risk in one or a few designated classrooms.

2. 2 Principles of Inclusion

The  fundamental  principle  of  inclusion  is  that  all  persons  should  learn,  work  and  live together  wherever possible, regardless  of any difficulties  or differences  they may have. Inclusive education extends beyond special needs arising from disabilities, and includes consideration of other sources of disadvantage and marginalization, such as gender, poverty, language, ethnicity and geographic isolation.  The complex inter-relationships  that  exist among these factors and their interactions with disability must also be a focus of attention. Besides,  inclusion  begins  with  the  premise  that  all  persons  have  unique  characteristics, interests, abilities and particular learning needs and, further, that all persons have equal access  education,  employment  and  services.  Inclusion implies transition from separate, segregated learning and working environments for persons with disabilities to community based systems. Moreover, effective transitions from segregated services to inclusive system requires careful planning and structural changes to ensure that persons with disabilities are provided with appropriate accommodation and supports that ensure an inclusive learning and working environment. Furthermore,   UNESCO (2005) has   provided   four major inclusion principles   that support inclusive practice. These include:

1. Inclusion is a process. It has to be seen as a never-ending search to find better ways of responding to diversity. It is about learning how to live with difference and learning how to learn from difference. Differences come to be seen more positively as a stimulus for fostering learning amongst children and adults.

2. Inclusion is concerned with the identification and removal of barriers that hinders the development of persons with disabilities. It involves collecting, collating and evaluating information from a wide variety of sources in order to plan for improvements in policy and practice. It is about using evidence of various kinds to stimulate creativity and problem - solving.

3. Inclusion  is  about  the  presence,  participation  and  achievement  of  all  persons. Presence‘ is  concerned  with  where  persons  are  provided  and  how  reliably  and punctually they attend; ‗participation‘ relates to the quality of their experiences and must incorporate the views of learners/and or workers and ‗achievement‘ is about the outcomes of learning across the curriculum, not just test and exam results.

4. Inclusion  invokes  a  particular  emphasis  on  those  who  may  be  at  risk  of marginalization, exclusion or underachievement. This indicates the moral responsibility to ensure that those ‗at risk‘are carefully monitored, and that steps are taken to ensure their presence, participation and achievement.

2. 3 Rationale for Inclusion

Reflection activities:

Dear students, why do you think inclusion in education is implemented in many countries of the world? Implementation of inclusion has number of rationales. The major ones include: educational, social, legal, economic and inclusive society building foundations Rationales for Inclusion and Their Respective Descriptions

Educational Foundations

Children do better academically, psychologically and socially in inclusive settings.

· A more efficient use of education resources.

· Decreases dropouts and repetitions

· Teachers competency ( knowledge, skills, collaboration, satisfaction

Social Foundation

· Segregation teaches individuals to be fearful, ignorant and breeds prejudice.

· All individuals need an education that will help them develop relationships and prepare them for life in the wider community. 

· Only inclusion has the potential to reduce fear and to build friendship, respect and understanding.

Legal Foundations

· All individuals have the right to learn and live together.

· Human being shouldn‘t be devalued or discriminated against by being

· Excluded or sent away because of their disability.

· There are no legitimate reasons to separate children for their education

Economic Foundation

· Inclusive education has economic benefit, both for individual and for society.

· Inclusive education is more cost-effective than the creation of special schools across the country.

· Children with disabilities go to local schools

· Reduce wastage of repetition and dropout

· Children with disabilities live with their family use community infrastructure

· Better employment and job creation  opportunities for people with disabilities

Foundations for Building Inclusive Society

· Formation of mutual understanding and appreciation of diversity

· Building up empathy, tolerance and cooperation

· Promotion of sustainable development

2.4 Factors that Influenced Development of Inclusion

Brainstorming questions: 

Dear student:

1. As stated earlier, inclusive education has got priority as the main education policy in many countries of the world. Why do you think it has got the world‟s attention?

2. Is it possible to solve different crises that the world is acing these days by implementing inclusion philosophy?  If your answer is “Yes,” how it is possible?  If your answer is “No,” why it is not possible?

3. What do you think are the drivers   of inclusion to be materialized in reality?

Inclusiveness originated from three major ideas. These include: inclusive education is a basic human right; quality education results from inclusion of students with diverse needs and ability differences, and there is no clear demarcation between the characteristics of students with and without disabilities and vulnerabilities. Therefore, separate provisions for such students cannot be justified. Moreover, inclusion has got the world‘s attention because it is supposed to solve the world‘s major problems occurring in social, economic, religious, educational and other areas of the world.   For instance, it is supposed to : counteract-social, political, economical and educational challenges that happen due to globalization   impact; enhance psychosocial, academic and other benefits  to students with and without special needs education;  help all citizens exercise  educational  and human rights;  enhance  quality education  for all in regular class rooms through inclusion; create sustainable environmental development that is  suitable for all human beings; create democratic and productive  society  that  promote  sustainable  development;  build  an  attitude  of  respecting  and  valuing  of differences in human beings;  and ultimately build an  inclusive society. Inclusive education is facilitated by many influencing actors. Some of the major drivers include:

1. Communities:   pre-colonial   and   indigenous   approaches   to   education   and community-based programs movement that favor inclusion of their community members.

2. Activists   and   advocates:   the   combined   voices   of   primary   stakeholders   – representatives of groups of learners often excluded and marginalized from education (e.g. disabled activists; parents advocating for their children; child rights advocates; and those advocating for women/girls and minority ethnic groups).

3. The quality education and school improvement movement: in both North and South, the issues of quality, access and inclusion are strongly linked, and contribute to the understanding and practice of inclusive education as being the responsibility of education systems and schools.

4. Special educational needs movement: the ‗new thinking‘ of the special needs education   movement – as demonstrated in the Salamanca Statement – has been a positive influence on inclusive education, enabling schools and systems to really respond to a wide range of diversity.

5. Involvement  of  International  agencies:  the  UN  is  a  major  influence  on  the development of inclusive education policy and practice. Major donors have formed a partnership – the Fast Track Initiative – to speed progress towards the EFA goals. E.g. UNESCO,etc.

6. Involvement of NGOs movements, networks and campaigns: a wide range of civil society initiatives, such as the Global Campaign for Education, seek to bring policy and practice together and involve all stakeholders based on different situations

7. Other factors: the current    world situation and practical experiences in education. The current world situation    presents challenges such as the spread of HIV/AIDS, political instability, trends in resource distribution, diversity of population, and social inclusion. This necessitates implementation of inclusion to solve the problems. On the other hand, practical experiences in education offers lessons learned from failure and success in mainstream, special and inclusive education. Moreover, practical demonstrations of successful inclusive education in different cultures and contexts are a strong influence on its development

2.5 Benefits of Inclusion

It is now understood that inclusion benefits communities, families, teachers, and students by ensuring that children with disabilities attend school with their peers and providing them with adequate support to succeed both academically and socially.

1. Benefits for persons with disability: In inclusive settings people will develop:

· Appropriate models of behavior. They can observe and imitate socially acceptable behaviors of the students without special needs

· Improved friendships with the social environment 

· Increased social initiations, interactions, relationships and networks

· Gain peer role models for academic, social and behavior skills

· Increased achievement of individualized educational program (IEP) goals

· Greater access to general curriculum

· Enhanced skill acquisition and generalization in their learning

· improved academic achievement which leads to quality education service s

· Attending inclusive schools increases the probability that students with SEN will continue to participate in a variety of integrated settings throughout their lives (increased inclusion in future environments that contribute building of inclusive society).
· Improved school staff collaboration to meet these students‘ needs and ability differences
· Increased  parental  participation  to  meet  these  students‘  needs  and  ability differences
· Enhanced  families integration  into  the community

2. Benefits for persons without disability 

Students without special educational needs (SEN) will:
· Have a variety of opportunities for interacting with their age peers who experience SEN in inclusive settings.
· Serve as peer tutors during instructional activities
· Play the role of a special-buddy during lunch, in the bus or playground.
· Gain  knowledge  of  a  good  deal  about  tolerance,  individual  difference,  and  human exceptionality.
·  Learn that students with SEN have many positive characteristics and abilities.
· Have  chance  to  learn  about  many  of  the  human  service  profession  such  as  special education, speech therapy, physical therapy, recreation therapy, and vocational rehabilitation. For some, exposure to these areas may lead to career choices.
· Have increased appreciation, acceptance and respect of individual differences among human beings that leads to increased understanding and acceptance of diversity.
· Get greater opportunities to master activities by practicing and teaching others
· Have increased    academic outcomes
· Have opportunity to learn to communicate, and deal effectively with a wide range of individuals; this prepares them to fully participate in society when they are adults that make them build an inclusive society

2. Benefits for Society

· Inclusion  goes  beyond  education  and  should  involve  consideration  of  employment, recreation, health and living conditions. It should therefore involve transformations across all government and other agencies at all levels of society.

· When students with special needs and without special needs are educated through quality inclusive education, it not only benefits students, teachers and parents it also benefits the society. Some of the major benefits may include:

· Introduction of students with disabilities and vulnerabilities into mainstream schools bring in the students into local communities and neighborhoods and helps break down barriers and prejudice that prevail in the society towards persons with disability. 

· Communities become more accepting of difference, and everyone benefits from a friendlier, open environment that values and appreciates differences in human beings.

· Meaningful participation in the economic, social, political and cultural life of communities own cost effective non-segregated schooling system that services both students with and without special needs education.

2.6 Ultimate Goal of Inclusion

Brainstorming questions

1. Dear student, what do you think about the ultimate goal regarding the implementation of quality inclusive education?

The goal of inclusive education is to create schools where everyone belongs. By creating inclusive schools, we ensure that there‘s a welcoming place in the community for everyone after their school year‘s end. Students educated together have a greater understanding of difference and diversity. Students educated together have fewer fears about difference and disability. An inclusive school culture creates better long-term outcomes for all students. Typical   students   who  are  educated  alongside  peers  with   developmental   disabilities understand more about the ways that they‘re all alike. These are the students who will be our children‘s peer group and friends. These students hold the promise of creating inclusive communities in the future for all our children. These students will be the teachers, principals, doctors, lawyers, and parents who build communities where everyone belongs.

Inclusive society is  a necessary precondition for inclusive growth is a society which does not exclude or discriminate against its citizens on the basis of disability, caste, race, gender, family or community, a society which ‗levels the playing field for investment‘ and leaves no one behind.   Thus, Inclusive growth   which is equitable that offers equality of opportunity to all as well as protection in market and employment transitions results from inclusive society.

2.7. Features of Inclusive Environment

An inclusive environment is one in which members feel respected by and connected to one another. An inclusive environment is an environment that welcomes all people, regardless of their disability and other vulnerabilities. It recognizes and uses their skills and strengthens their abilities. An inclusive service environment is respectful, supportive, and equalizing. An inclusive environment reaches out to and includes individuals with disabilities and vulnerabilities at all levels — from first time participants to board members.
It has the following major characteristics:

· it ensures the respect and dignity of individuals with disabilities

· it meets current accessibility standards to the greatest extent possible to all people with special needs

· provides accommodations willingly and proactively

· Persons with disabilities are welcomed and are valued for their contributions as individuals.

2.8. Inclusive Environments

An inclusive environment is a place that is adjusted to individuals’ needs and not vice versa – that individuals are adjusted to the environmental needs. It acknowledges that individual differences among individuals are a source of richness and diversity, and not a problem, and that various needs and the individual pace of learning and development can be met successfully with a wide range of flexible approaches. Besides, the environment should involve continuous process of changes directed towards strengthening and encouraging different ways of participation of all members of the community.

An inclusive environment is also directed towards developing culture, policy and practice which meet pupils’ diversities, towards identifying and removing obstacles in learning and participating, towards developing a suitable provisions and supporting individuals. Therefore, successful environment has the following characteristics:

· It   develops   whole-school/environment processes that   promote inclusiveness and quality   provisions and practice that are responsive to the individual needs and diversities
·  It recognizes and responds to the diverse needs of their individuals and ensuring quality provisions for all through appropriate accommodations, organizational arrangements, resource use and partnerships with their community.
· It is committed to serve all individuals together regardless of differences.  It is also deeply committed to the belief that all persons  can  learn,  work  and  be productive.
· It involves restructuring environment, culture, policy, and practice.
· It promoting pro-social activities
·  It  makes provides services and facilities equally accessible to all people
· It involves mobilizing resources within the community
· It is alert to and uses a range of multi-skilled personnel to assist people in their learning and working environment.
· It strives to create strong links with, clinicians, caregivers, and staff in local schools, work place, disability services providers and relevant support agencies within the wider community.
· It develops social relationships as an equal member of the class. It is also the classroom responsive to the diversity of individuals’ academic,  social  and personal learning needs.

2.9 Barriers to Inclusion

· Though many countries seem committed to inclusion their rhetoric, and even in their legislation and policies, practices often fall short. Reasons for the policy-practice gap in inclusion are diverse. The major barriers include:
· Problems related with societal values and beliefs- particularly the community and policy makers negative attitude towards students with disability and vulnerabilities. Inclusion cannot flourish in a society that has prejudice and negative attitude towards persons with disability.
· Economic factors- this is mainly related with poverty of family, community and society at large
· Lack  of    taking  measures  to  ensure  conformity  of  implementation  of  inclusion practice with policies
· Lack  of  stakeholders  taking  responsibility     in  their  cooperation  as  well  as collaboration for inclusion
· Conservative traditions among the community members about inclusion
·  Lack of knowledge and skills among teachers regarding inclusive education 

· Rigid  curricula,  teaching  method  and  examination  systems  that  do  not  consider students with dives needs and ability differences.
· Fragile democratic institutions that could not promote inclusion
· Inadequate resources and  inaccessibility of  social and physical  environments
· Large class sizes that make teachers and stakeholders meet students‘ diverse needs
· Globalization and free market policy that make students engage in fierce completion, individualism and individuals’ excellence rather than teaching through cooperation, collaboration and group excellence.
· Using inclusive models that may be imported from other countries.

Chapter Three

Identification and Differentiated services

3.1 Impact of Disability on Daily Life

Dear students,

· Can you list the impacts of disability on daily life of peoples with disabilities?
· Do you think that individuals with the same disabilities have the same needs? If your answer is Yes, how? /No, why? 

Factors related to the person

People respond to disabilities in different ways. Some react negatively and thus their quality of life is negatively affected. Others choose to focus on their abilities as opposed to their disabilities and continue to live a productive life. There are several factors that affect the impact a disability has on an individual. The following are often considered the most significant factors in determining a disability's impact on an individual.

1. The Nature of the Disability: Disability can be acquired (a result of an accident, or acquired disease) or congenital (present at birth). If the disability is acquired, it is more likely to cause a negative reaction than a congenital disability.  Congenital disabilities are disabilities that have always been present, thus requiring less of an adjustment than an acquired disability.

2. The  Individual’s  Personality -  the  individual  personality  can  be  typically  positive  or negative, dependent or independent, goal-oriented or laissez-faire. Someone with a positive outlook  is  more  likely  to  embrace  a  disability  then  someone  with  a  negative  outlook. Someone who is independent will continue to be independent and someone who is goal- oriented will continue to set and pursue goals.

3.  The   Meaning   of   the   Disability   to   the   Individual -   Does   the   individual   define himself/herself by his/her looks or physical characteristics? If so, he/she is more likely to feel defined by his/her disability and thus it will have a negative impact.

4.  The   Individual’s  Current   Life   Circumstances -  The   individual‘s  independence   or dependence on others (parents). The economic status of the individual or the individual's caregivers, the individual's education level. If the individual is happy with their current life circumstance, they are more likely to embrace their disability, whereas if they are not happy with their circumstances, they often blame their disability.

5. The Individual's Support System - The individual‘s support from family, a  significant other, friends, or social groups. If so, he/she will have an easier time coping with a disability and thus will not be affected negatively by their disability.

Common effects of a disability may include but not limited to health conditions of the person; mental health issues including anxiety and depression; loss of freedom and independence; frustration and anger at having to rely on other people; practical problems including transport, choice of activities, accessing buildings; unemployment; problems with learning  and  academic  study;  loss  of  self-esteem  and  confidence,  especially  in  social  situations.  But all  these  negative effects  are due to  restricted  environments,  not  due to impairments.

The disability experience resulting from the interaction of health conditions, personal factors, and environmental factors varies greatly. Persons with disabilities are diverse and heterogeneous, while stereotypical views of disability emphasize wheelchair users and a few other ―classic‖ groups such as blind people and deaf people. Disability encompasses the child born with a congenital condition such as cerebral palsy or the young soldier who loses his leg to a land-mine, or the middle-aged woman with severe arthritis, or the older person with dementia, among many others. Health conditions can be visible or invisible; temporary or long term; static, episodic, or degenerating; painful or inconsequential. Note that many people with disabilities do not consider themselves to be unhealthy. Generalizations about ―disability‖ or ―people with disabilities‖ can mislead. Persons with disabilities have diverse personal factors with differences in gender, age, language, socioeconomic status, sexuality, ethnicity, or cultural heritage. Each has his or her personal preferences and responses to disability. Also while disability correlates with disadvantage, not all people with disabilities are equally disadvantaged. Women with disabilities experience the combined disadvantages associated with gender as well as disability, and may be less likely to marry than non- disabled women. People who experience mental health conditions or intellectual impairments appear to be more disadvantaged in many settings than those who experience physical or sensory impairments. People with more severe impairments often experience greater disadvantage. Conversely, wealth and status can help overcome activity limitations and participation restrictions.

Reflection

Dear students, in what ways do you think that disability restricts daily lives of persons with disabilities?

What are the disabling factors? Impairment or environment? 

People with disabilities and vulnerabilities live with challenges that impact their abilities to conduct Activities of Daily Living (ADL). Disability and vulnerabilities can limit or restrict one or more ADLs, including moving from one place to another (e.g., navigation, locomotion, transfer), maintaining a position (e.g., standing, sitting, sleeping), interacting with the environment (e.g., controlling systems, gripping objects), communicating (e.g., speaking, writing, hand gestures), feeding (chewing, swallowing, etc.), and perceiving the external world (by movement of the eyes, the head, etc.), due to inaccessible environment. Many older persons face one or more impairments. Their situation is often similar to that of people with disabilities. Their needs are similar to those people with multiple disabilities with a decrease in the muscular, vision, hearing and cognitive capacities.

3.2 Economic Factors and Disability

There is clear evidence that people with few economic assets are more likely to acquire pathologies that may be disabling. This is true even in advanced economies and in economies with greater levels of income equality. The impact of absolute or relative economic deprivation on the onset of pathology crosscuts conditions with radically different etiologies, encompassing infectious diseases and most common chronic conditions. Similarly, economic status affects whether pathology will proceed to impairment. Examples include such phenomena as a complete lack of access to or a delay in presentation for medical care for treatable  conditions  (e.g.,  untreated  breast  cancer  is  more  likely  to  require  radical mastectomy) or inadequate access to state-of-the-art care (e.g., persons with rheumatoid arthritis may experience a worsened range of motion and joint function because disease- modifying drugs are not used by most primary care physicians). In turn, a lack of resources can adversely affect the ability of an individual to function with a disabling condition. For example, someone with an amputated leg who has little money or poor health insurance may not be able to obtain a proper prosthesis, in which case the absence of the limb may then force the individual to withdraw from jobs that require these capacities.

Similarly, economic resources can limit the options and abilities of someone who requires personal assistance services or certain physical accommodations. The individual also may not be able to access the appropriate rehabilitation services to reduce the degree of potential disability either because they cannot afford the services themselves or cannot afford the cost of specialized transportation services.

The economic status of the community may have a more profound impact than the status of the individual on the probability that disability will result from impairment or other disabling conditions. Research on employment among persons with disabilities indicates, for example, that such persons in communities undergoing rapid economic expansion will be much more likely to secure jobs than those in communities with depressed or contracting labor markets. Similarly, wealthy communities are more able to provide environmental supports such as accessible public transportation and public buildings or support payments for personal assistance benefits.

Community can be defined in terms of the microsystem (the local area of the person with   the   disabling   conditions),   the   mesosystem   (the   area   beyond   the   immediate neighborhood, perhaps encompassing the town), and the macrosystem (a region or nation). Clearly, the economic status of the region or nation as a whole may play a more important role than the immediate microenvironment for certain kinds of disabling conditions. For example, access to employment among people with disabling conditions is determined by a combination of the national and regional labor markets, but the impact of differences across small neighborhoods is unlikely to be very great. In contrast, the economic status of a neighborhood will play a larger role in determining whether there are physical accommodations in the built environment that would facilitate mobility for people with impairments or functional limitations, or both.

Finally, economic factors also can affect disability by creating incentives to define oneself as disabled. For example, disability compensation programs often pay nearly as much as many of the jobs available to people with disabling conditions, especially given that such programs also provide health insurance and many lower-paying jobs  do not. Moreover, disability compensation programs often make an attempt to return to work risky, since health insurance is withdrawn soon after earnings begin and procuring a job with good health insurance benefits is often difficult in the presence of disabling conditions. Thus, disability compensation programs are said to significantly reduce the number of people with impairments who work by creating incentives to leave the labor force and also creating disincentives to return to work.

3.4 Political Factors and Disability

The  political  system,  through  its  role  in  designing  public  policy,  can  and  does  have  a profound  impact  on  the  extent  to  which  impairments  and  other  potentially  disabling conditions will result in disability. If the political system is well enforced it will profoundly improve the prospects of people with disabling conditions for achieving a much fuller participation in society, in effect reducing the font of disability in work and every other domain of human activity. The extent to which the built environment impedes people with disabling conditions is a function of public funds spent to make buildings and transportation systems   accessible   and   public   laws   requiring   the   private   sector   to   make   these accommodations in nonpublic buildings. The extent to which people with impairments and functional limitations will participate in the labor force is a function of the funds spent in training programs, in the way that health care is financed, and in the ways that job accommodations are mandated and paid for. Similarly, for those with severe disabling conditions, access to personal assistance services may be required for participation in almost all activities, and such access is dependent on the availability of funding for such services through either direct payment or tax credits. Thus, the potential mechanisms of public policy are diverse, ranging from the direct effects of funds from the public purse, to creating tax incentives so that private parties may finance efforts themselves, to the passage of civil rights legislation and providing adequate enforcement. The sum of the mechanisms used can and does have a profound impact on the functioning of people with disabling conditions.

3.5 The Family and Disability

The family can be either an enabling or a disabling factor for a person with a disabling condition. Although most people have a wide network of friends, the networks of people with disabilities are more likely to be dominated by family members. Even among people with disabilities who maintain a large network of friends, family relationships often are most central and families often provide the main sources of support. This support may be instrumental (errand-running), informational (providing advice or referrals), or emotional (giving love and support).

Families can be enabling to people with functional limitations by providing such tangible services as housekeeping and transportation and by providing personal assistance in activities of  daily living.  Families  can  also  provide  economic  support  to  help  with  the purchase of assistive technologies and to pay for personal assistance. Perhaps most importantly, they can provide emotional support. Emotional support is positively related to well-being across a number of conditions. In all of these areas, friends and neighbors can supplement the support provided by the family.

It is important to note, however, that families may also be disabling. Some families promote dependency. Others fatalistically accept functional limitations and conditions that are amenable to change with a supportive environment. In both of these situations, the person with  the  potentially disabling  condition  is  not  allowed  to  develop  to  his  or  her  fullest potential. Families may also not provide needed environmental services and resources. For example, families of deaf children frequently do not learn to sign, in the process impeding their children's  ability to communicate as  effectively as  possible. Similarly,  some  well- meaning families prematurely take over the household chores of people with angina, thereby limiting the opportunity for healthy exercise that can lead to recovery.

3.6 Social Needs of Persons with Disabilities and Vulnerabilities

Social protection plays a key role in realizing the rights of persons with disabilities and vulnerabilities of all ages: providing them with an adequate standard of living, a basic level of income security; thus reducing levels of poverty and vulnerability. Moreover, mainstream and/or specific social protection schemes concerning persons with disabilities can have a major role in promoting their independence and inclusion by meeting their specific needs and supporting their social participation in a non-discriminatory manner. These social protection measures may include poverty reduction schemes; cash transfer programs, social and health insurance, public work programs, housing programs, disability pensions and mobility grants. Social protection from a rights-based approach must accommodate the needs of persons with disabilities and vulnerabilities. Traditional disability-related  social welfare schemes have mainly focused on poverty rather than taking into account specific challenges faced by persons with disabilities and vulnerabilities; particularly active participation in education, access to health and employment. Previous methods of addressing benefits for persons with disabilities have shown limited progress in overcoming the deeply-rooted social structures and practices that hinder opportunities for persons with disabilities. Consequently, social protection needs to move beyond traditional welfare approaches to intervention systems that promote active citizenship, social inclusion and community participation while avoiding paternalism and dependence.

The right of persons with disabilities to social protection is recognized by the 1948 Universal  Declaration  of  Human  Rights  (UDHR),  the 1966  International  Covenant  on Economic,  Social  and  Cultural  Rights  (ICESCR) and,  more  specifically,  the 2006  UN Convention on the Rights of Persons with Disabilities (CRPD). Article 28 of the CRPD in particular recognizes the right of persons with disabilities to an adequate standard of living and to social protection, ensuring the enjoyment of both rights without discrimination on the basis of ability. Therefore, States parties should take appropriate measures to ensure that they receive equal access to mainstream social protection programs and services —including basic services, social security systems, poverty reduction programs and housing programs—  but also specific programs and services for disability-related needs and expenses.

Furthermore, the Social   Protection   Floors   Recommendation   (No.   202) recognizes   the importance of national social protection floors to provide basic social security guarantees to all persons, including persons with disabilities and vulnerabilities, across the life cycle (with priority given to poverty, vulnerability, and social exclusion).

3.7 Gender and disability

Dear students, what impact does rural living have on women with disabilities?

The importance of work and the daily activities required of living in the country are paramount in considering gender. For the male and female with disabilities and vulnerable groups, work is universally seen as important, whether paid work or voluntary. When the work interests of men with disabilities are similar to those of others around them, their identity as a man becomes more valuable to the community. However, there are issues around how masculinity in rural areas is constituted. Finding ways to express this through involvement in common activities can be difficult.  Many of male and females with disabilities have creativity and skill in finding ways to do things and consequently being able to build friendships with other men in their communities.

Work, particularly paid work, is also important for many of the female contributors. Sustaining this in the face of community views about disability is at times difficult, particularly when it is balanced with expectations of traditional women‘s roles of home making and childcare. Being excluded from these latter tasks because of others’ protective or controlling views is particularly difficult for some women in asserting their identities as women and exploring these types of gendered practices.

3.8 Identity and disability

The relational nature of identity seems to be of central importance to people with disabilities and  a  rural  environment  in  some  instances  provides  a  different  way  for  people  to  be perceived by others and by themselves. People with disabilities are not primarily clients or service users but rather are known members of their communities with a shared and, at times,  intergenerational history. The formality of the service system is counterpointed by the relationships people formed with those who share a rural life.

Identity marked by disability is complex and multilayered; relationships, outside of paid, formalized service settings. Services are facilitators of a rural life, rather than the focus of rural life itself. New technologies, determination and interests shape differing identities for people who are active agents in their own lives.

This is not to argue that rural living is an idyll for people with disabilities. For some, their interests and aspirations are elsewhere and they may be constrained by the necessity of living rurally either because of the needed support from families or a personal need for the refuge of rural living in times of difficulty. Such difficulties are often generated by broader structural relations of being socially identified as ‗disabled‘, such as with the onset of new austerity measures.

Disability as part of an individual‘s identity is seen by some as a struggle. This is often twofold: internally to individuals and their sense of self and, too often, in the way they are perceived and constructed by those around them. An acquired disability is experienced as challenging the nature of one‘s internal pre-established identity and as a struggle to change the perceptions and attitudes of others and the physical environment in which a person lives. Relations with family, friends and communities often provided a contradictory landscape, where a person has to negotiate his or her new disabled identity yet, at the same time, is able to draw upon previous shared experiences to become re-embedded in friendships and communities. Finding ways to gain ‗value‘ in the local community with a disability is an ongoing and, too often, difficult journey. It is these very journeys that create one‘s identity and the relational nature of this identity to the rural landscape.

3.9 Belongingness and disability

Belonging is a complex concept involving an attachment to place, relationships with others, a sense of safety, common values and a shared and/or developing history. Belonging is also an internal sense of being at home in one‘s own body and mind. Persons with disabilities and vulnerable groups have struggled to come to terms with a body and mind which seem unfamiliar to them, in which they have to make adjustments or accommodations both for themselves and in terms of their relationships with others. This internal negotiation and navigation   shape   their   engagement   with   their   social   worlds,   particularly   in   rural communities. 

Persons with disabilities in rural areas should have a strong attachment to place, somewhere familiar and known where they can feel safe, find their ways alone, exercise autonomy and express their embodied selves. The possibility of making change happen in an environment, where one‘s voice is heard, is also seen as a part of belonging in a community. While this is sometimes a struggle, there is a sense that people can use their personal contacts and friends to get change to happen when it is needed.

Family relationships as a means of connecting to community and being known by others, and knowing others outside the family are important. Different kinds of relationship contributed to this sense of belonging, ranging from the more superficial nodding acquaintances to specific informal support from known others, to the intimacy of close friends and kin.

Historically for people with disabilities, rurality was once the site of exclusion, rather than belonging, where identity and gender were disregarded in favor of ensuring protection of people with disabilities and of the society in which they lived. The idea of belonging in a rural landscape was promoted by people with a vested interest in segregation.

People with disabilities and marginalized groups feel isolated. Some persons with disabilities have actively sought to migrate to urban environments, to escape from the confines and constraints of small rural environments and to build broader social networks away from the farm.

3.10 The Health Care Needs of Persons with Disabilities and Vulnerabilities

People with disabilities report seeking more health care than people without disabilities and have greater unmet needs. For example, a recent survey of people with serious mental disorders, showed that between 35% and 50% of people in developed countries, and between 76% and 85% in developing countries, received no treatment in the year prior to the study.

Health promotion and prevention activities seldom target people with disabilities. For example women with disabilities receive less screening for breast and cervical cancer than women without disabilities. People with intellectual impairments and diabetes are less likely to have their weight checked. Adolescents and adults with disabilities are more likely to be excluded from sex education programs.

Dear students, how are the lives of people with disabilities affected by lack of health care service?

People with disabilities are particularly vulnerable to deficiencies in health care services. Depending on the group and setting, persons with disabilities may experience greater vulnerability to secondary conditions, co-morbid conditions, age-related conditions, engaging in health risk behaviors and higher rates of premature death.

A) Secondary conditions: conditions occur in addition to (and are related to) a primary health condition,  and  are  both  predictable  and  therefore  preventable.  Examples include pressure ulcers, urinary tract infections, osteoporosis and pain.

B) Co-morbid  conditions:  conditions  occur  in  addition  to  (and  are  unrelated  to)  a primary health condition associated with disability. For example the prevalence of diabetes in people with schizophrenia is around 15% compared to a rate of 2-3% for the general population.

C) Age-related conditions:  The ageing process for some groups of people with disabilities begins earlier than usual. For example some people with developmental disabilities show signs of premature ageing in their 40s and 50s.

D) Engaging in health risk behaviors: Some studies have indicated that people with disabilities  have higher  rates  of risky behaviors  such  as  smoking,  poor diet  and physical inactivity.

3.11 Barriers to Health Care for Persons with Disabilities and Vulnerable Groups

People with disabilities encounter a range of barriers when they attempt to access health care including the following.

a)  Prohibitive costs: Affordability of health services and transportation are two main reasons why people with disabilities do not receive needed health care in low-income countries - 32-33% of non-disabled people are unable to afford health care compared to 51-53% of people with disabilities.

b)  Limited availability of services: The lack of appropriate services for people with disabilities is a significant barrier to health care. For example, studies indicate that the lack of services especially in the rural area is the second most significant barrier to using health facilities.

c)  Physical   barriers:   Uneven   access   to   buildings   (hospitals,   health   centers), inaccessible medical equipment, poor signage, narrow doorways, internal steps, inadequate bathroom facilities, and inaccessible parking areas create barriers to health care facilities. For example, women with mobility difficulties are often unable to access  breast  and  cervical  cancer  screening  because  examination  tables  are  not height-adjustable and mammography equipment only accommodates women who are able to stand.

d)  Inadequate skills and knowledge of health workers: People with disabilities were more than twice as likely to report finding health care provider skills inadequate to meet their needs, four times more likely to report being treated badly and nearly three times more likely to report being denied care.

Addressing for Inclusive Barriers to Health Care

Governments and professionals can improve health outcomes for people with disabilities by improving access to quality, affordable health care services, which make the best use of available resources. As several factors interact to inhibit access to health care, reforms in all the interacting components of the health care system are required.

a)  Policy and legislation: Assess existing policies and services, identify priorities to reduce health inequalities and plan improvements for access and inclusion. Make changes to comply with the CRPD. Establish health care standards related to care of persons with disabilities with enforcement mechanisms.

b)  Financing: Where private health insurance dominates health care financing, ensure that people with disabilities are covered and consider measures to make the premiums affordable. Ensure that people with disabilities benefit equally from public health care programs.  Use financial incentives to encourage  health-care  providers  to  make services accessible and provide comprehensive assessments, treatment, and follow- ups. Consider options for reducing or removing out-of-pocket payments for people with disabilities who do not have other means of financing health care services.

c)  Service   delivery:   Provide   a   broad   range   of   modifications   and   adjustments (reasonable accommodation) to facilitate access to health care services. For example changing the physical layout of clinics to provide access for people with mobility difficulties or communicating  health  information  in  accessible  formats  such  as Braille. Empower people with disabilities  to maximize their health  by providing information, training, and peer support. Promote community-based rehabilitation (CBR) to facilitate access for disabled people to existing services. Identify groups that require alternative service delivery models, for example, targeted services or care coordination to improve access to health care.

d)  Human resources: Integrate disability inclusion education into undergraduate and continuing education for all health-care professionals. Train community workers so that they can play a role in preventive health care services. Provide evidence-based guidelines for assessment and treatment.

2.12 Inclusive Job Opportunities and Employment

The right to work is fundamental to being a full and equal member of society, and it applies to all persons, regardless of whether or not they have a disability. A decent job in the open labor market is a key bulwark against poverty. It also enables people to build self-esteem, form  social  relationships,  and  to  gain  skills  and  knowledge.  Moreover,  a  productive workforce is essential for overall economic growth. Barriers to employment thus not only affect individuals‘ lives, but the entire economy. Despite the fact that the majority of jobs can be performed by individuals with disabilities, the pathways to their employment are often strewn  with  barriers.  An  OECD  study  of  its  members  showed  that  persons  without disabilities were nearly three times more likely than persons with disabilities to participate in the labor market.2 Evidence suggests the same is true for countries in the Asia and Pacific region, although data to illustrate the full extent of this trend is scarce. The employment gaps suggested above are likely to understate the divergent work experiences of persons with and without disabilities, since they do not factor in differences in type of employment. Persons with disabilities and vulnerabilities are more likely to be own-account workers and occupy jobs in the informal sector, often without the security offered by work contracts, salaries, pension schemes, health insurance and other benefits. Even when persons with disabilities are formally employed, they are more likely to be in low-paid, low-level positions with poor prospects for career development. Simple comparisons of the employment rates for persons with and without disabilities can therefore be misleading.

The   recently   adopted   2030   Agenda   for   Sustainable   Development   calls   on governments  around  the  world  to  promote  full  employment  and  decent  work  for  all, including   persons   with   disabilities   and   vulnerabilities.   Besides   directly   targeting employment, the 2030 Agenda and the accompanying SDGs also emphasize the need to guarantee the rights of persons with disabilities and vulnerabilities to equal and accessible education; social, economic and political inclusion, and access to cities, transport systems and public space.

Barriers of employment

Dear students, what are barriers for employment and job opportunities for persons with disabilities and vulnerable groups?

Barriers to the employment of persons with disabilities take many forms and operate at many levels, both within and beyond the workplace itself. Persons with disabilities may be prevented from working due to inaccessible transportation services; the lack of accessible information  and  communications  services;  the  preference  of  employers  for  candidates without disabilities; legal stipulations that prevent individuals with particular impairments from working in certain fields; or the discouragement of family and community members. Whilst these obstacles are often interconnected, and act collectively to limit employment opportunities for persons with disabilities, it is essential to distinguish between different barriers in order to develop effective policy responses. The major types of barriers are described below.

A) Attitudes and Discrimination

Employers may be reluctant to hire persons with disabilities based on the perception that they are less productive or less capable of carrying out their jobs than others. Colleagues of persons with disabilities may also hold prejudicial attitudes. At a wider level, social attitudes that cast persons with disabilities as objects of pity and need perpetuate the assumption that they should not  work.  In  some cultures,  people view disabilities as being indicative of wrongdoing in a past life, or are simply uncomfortable around people who seem different. Persons with disabilities may also be discouraged from working by their families, often out of a sense of shame or a well-intentioned but stifling desire not to impose additional burden on their family members.

Though there are laws and regulations in some sectors, majority of social and economic sectors in Ethiopian do not yet have anti-discrimination legislation that specifically targets the employment of persons with disabilities. Discrimination is a major barrier faced by persons with disabilities in their efforts to find employment in the labour market. Clearly, there needs to be greater awareness about the need to break down barriers faced by persons with disabilities — be it lack of accessibility features in public services or of laws that protect persons with disabilities from discrimination by employers.

B) Accessibility

The accessibility of the following areas are crucial to the employment of persons with disabilities: the physical environment; transportation; information and communications; and other facilities open to the public. In the workplace itself, a lack of physical features such as ramps and elevators can prevent persons with mobility disabilities from being able to work. Similarly, the lack of accessible information and communication infrastructure in workplaces such as clear signage, computers equipped with software such as screen-readers, and devices such as Braille displays can prevent persons with print and intellectual disabilities from being able  to  gain  employment.  Lack  of  access  to  sign  language  interpretation  or  captioning services can inhibit the employment of deaf people. In addition to the informational and physical design of the workplace itself, the broader inaccessibility of public environments and crucially, transport, can prevent persons with disabilities from being able to travel to work, receive information about job opportunities, and communicate with employers.

C) Education and Training

Persons with disabilities have disproportionately restricted access to education and training. This severely limits their job opportunities due to a lack of skills and knowledge that are relevant to find or retain a job. Children with disabilities are less likely to attend school, and when they do they are less likely to stay in school.18 In Indonesia, children with disabilities are one third less likely to complete their primary education as those without a disability. In India in 2007, close to 40 per cent of children with disabilities were not enrolled in school, compared to only between 8 and 10 per cent of children in scheduled tribes or castes — groups that also face high levels of discrimination and poorer socio-economic outcomes. Notwithstanding the numerous other barriers they face, persons with disabilities are thus often  prevented  from  being  able  to  acquire  the  human  capital  necessary  to  effectively compete for jobs. In addition, young persons with disabilities who have attended school may not get the support they need when transitioning from school to work.

D) Social Networks

Another barrier to employment for persons with disabilities can be their more limited social networks. Social networks greatly aid the process of searching for work, the lack of which is likely to limit options for persons with disabilities.  As part of their broader exclusion from many important social activities, persons with disabilities often therefore lack the opportunity to build social relationships with those who may be in a position to offer suggestions for potential work opportunities. These limited networks are part of the broader cultural and attitudinal barriers that inhibit participation in social, leisure, civic, and religious activities. A key benefit brought by employment itself is the building of social relationships with colleagues, clients and business partners. As a result of the barriers they face in entering and retaining work, many persons with disabilities are also denied the possibility of expanding their networks at the workplace itself.

E) Women Disabilities

In many developing countries including Ethiopia, as a result of continued prejudices both towards women and surrounding disability, women with disabilities are doubly discriminated against in the labor market. Study found that in many developing countries, women with disabilities are only half as likely as men with disabilities to have a job. Moreover, when they are employed, women with disabilities encounter worse working conditions and lower pay as compared with other women, as well as men with disabilities. Women with disabilities are also less likely to receive education and vocational training, and those women who do access education and attain a degree of financial stability are more likely to have done so before acquiring their disability. However, it remains difficult to quantify these trends as a result of the limited availability of reliable data that is disaggregated by both sex and disability. Not only the particular difficulties faced by women with disabilities as they search for work, but also the significance of social networks in sharing potential employment opportunities. The governments  and  NGOs  must  ultimately  step  up  to  improve  the  precarious  economic situation many women with disabilities find themselves in.

F) Legal Barriers

As a result of discriminatory attitudes about the perceived capabilities of persons with disabilities, some countries impose legal restrictions on their participation in certain types of employment or processes. In some countries, people must be considered ‗physically and mentally healthy‘  or  ‗sound‘  to  represent  oneself  in  a  court  of  law,  to  occupy official positions, or to use certain public services.25 Such laws effectively rule out large numbers of persons with disabilities from accessing employment, based on the blanket assumption that they are incapable of doing particular jobs effectively. Japan is one country that previously had such laws, but has taken action to rectify them.

G) Inflexible Work Arrangements

Another common obstacle to the employment of persons with disabilities is the inflexibility of work arrangements. In some cases, persons with disabilities might prove to be competent and productive employees, but are nonetheless unable to perform certain tasks. The same is true for scheduling the work day. Persons with disabilities may have particular transportation issues or other needs that require a slightly different work day. An employer‘s willingness to rearrange the responsibilities and schedules associated with a particular job can mean the difference  between  employment  and  unemployment  for  many  persons  with  disabilities. Indeed, a greater degree of flexibility of working arrangements can boost the morale and productivity of any employee, regardless of whether or not they have a disability. H)Dismissal on the Basis of Disability Workers who are injured and acquire a disability on the job may face unaccommodating policies and a lack of rehabilitative services, which limit their ability to return to work. The absence of anti-discrimination legislation in the majority of countries in the region thus allows employers to dismiss staff on the basis of disability with impunity. Several countries, such as Iran, offer rehabilitation programs and services to help dismissed workers to find new employment. Ultimately though, legislation which protects the rights of workers from dismissal  on  the  basis  of  disability is  also  needed  to  more  comprehensively tackle  the problem.

H. The Benefit Trap
Another obstacle to the employment of persons with disabilities can ironically be imposed by social protection schemes ultimately designed to support them. These schemes can encourage individuals to stay out of the labor force if they are structured in such a way as to make the receipt of benefits contingent on  the inability to work. Therefore,  even if persons  with disabilities believe that they can work, they may choose not to in order to continue receiving disability benefits. Even if working could offer them a higher level of income, persons with disabilities may still choose to receive benefits because of the risk of attempting to hold down a job that does not provide adequate support, or is not flexible towards their needs. It is important to stress that this ‗benefit trap‘ is mainly relevant to more developed countries with more generous benefit schemes. The situation in most of the region‘s middle-to-low income countries is entirely different. However, it is vital for governments to avoid creating strong work disincentives.

3.13 Strategies to Improve Employment for Persons with Disabilities and Vulnerabilities

There a number of strategies that is available to governments in respective sector as they work to improve the employment prospects of persons with disabilities, vulnerable and marginalized groups. In addition, private sector initiatives that have been demonstrated to improve the employment experiences of persons with in these groups are also discussed below.

A) Anti-Discrimination Legislation

These laws make it illegal to discriminate against an individual on the basis of disability in a range of areas including: employment; education; access to public buildings; the provision of goods and services, and political processes. With regard to employment, anti-discrimination laws protect persons with disabilities from discriminatory actions in hiring and termination of contracts and affirm the right of persons with disabilities to access employment on an equal basis  with  others.  Anti-discrimination  laws  challenge  collectively  held  discriminatory attitudes against persons with disabilities by influencing ‗the nexus between law, norms and social mores‘.26 Anti-discrimination laws can be made stronger when they include mandates for reasonable accommodations that remove additional barriers to employment for persons with disabilities. Crucially, however, these laws must outline clear enforcement mechanisms.  When penalties are neither stipulated nor enforced, employers are left free to discriminate with impunity.

B) Vocational Education and Training 

Technical vocational education and training (TVET) programs can help to ensure that the workforce has the skills and knowledge necessary to obtain and retain a job, while also driving productivity and economic growth.27 As discussed in Chapter 2, persons with disabilities often have limited opportunities to build skills and knowledge that are relevant to the labor market. A vital first step in improving access to employment for persons with disabilities is therefore to ensure that employment support and vocational programs are as inclusive as possible. Such programs should also be held in accessible locations, and reasonable  accommodations  should  be  made  to  improve  the  access  of  persons  with disabilities. Some persons with disabilities may not be able to attend mainstream training programs. In such situations, to allow them to participate, programs targeted at persons with disabilities may be required. It is crucial; however, that the content of such training programs is geared to labor market demands, and not determined by prior beliefs about what persons with disabilities should do or are capable of doing.

C) Wage Subsidies

Wage subsidies cover a portion of employees’ wages, usually for a limited period of time, as a way to lessen the risk perceived by employers of hiring persons with disabilities. Since wage subsidies directly target the recruitment process of private firms, they enable employers to overcome their reservations about hiring employees with disabilities. It is vital that care is taken in determining the eligibility, amount and duration of subsidies, to avoid the subsidies exceeding the  actual  gap in  productivity between  persons  with  and  without  disabilities. Studies on the impact of subsides show mixed results on employment rates. Most studies suggest, however, that both workers and employers are satisfied with wage subsidy schemes. D) Supported Employment

These programs integrate persons with disabilities into the open labor market by providing direct, on-the-job support to employees with disabilities. Supports are usually offered for a limited period of time. One common type of support is a job coach. Job coaches provide on- site, individually tailored assistance to help persons with disabilities perform their jobs. Coaches also help persons with disabilities adjust to their working environment, and assist in determining which accessibility accommodations are necessary. Supported employment has been shown to be particularly cost-effective for people with intellectual and psychosocial  disabilities, in terms of productivity and health related costs. Supported employment requires employers to be open to having such services on site, and to be willing to work cooperatively with job coaches and other service providers. Employment support services and job coaches require special training.

E) Workplace Accommodation Schemes

These schemes reduce the costs to employers of making workplaces more accessible to persons with disabilities. In so doing, workplace accommodation schemes seek to minimize employer  reluctance  to  hire  persons  with  disabilities.  There  are  two  ways  Government programs can decrease or even eliminate those costs. The first is by offering tax breaks or tax  credits  for  expenditures  undertaken  to  make  such  adjustments.  This  strategy  may, however, be less effective for small businesses with cash flow issues or limited tax liability. Another strategy is to provide full or partial funds for reasonable accommodations for employees with disabilities. Such funding can be provided in various ways, either through employment agencies, using fines from quota systems, or by offering grants to employers from separate Government  agencies.  Investment in  assistive  equipment  for  employees returned costs by about eight times through increased productivity and reduced absenteeism. F)  Workers’ Compensation These programs are designed to address the issue of occupational injuries and illnesses. They provide  cash  and  medical  benefits  to  employees  whose  disability  is  acquired  in  the workplace. Generally, workers‘ compensation operates through insurance programs - either through public insurance programs, or private or even self-insurance at large firms. Because employer premiums are experience rated, they are higher for firms with more accidents. Thus, the approach incentivizes workplace safety and encourages employers to support employees who acquire disabilities at work to be able to return to their jobs.  In many countries, employers are legally mandated to establish workers‘ compensation programs.

G) Quota Systems

Quota systems mandate that firms hire at minimum a certain percentage of persons with disabilities. Typically, quotas apply only to large employers. Empirical data points to only small  net  employment  gains  of  persons  with  disabilities.  In  addition,  quotas  can  prove difficult to both monitor and enforce. Moreover, by obliging employers to hire a specific number of persons with disabilities, quota systems perpetuate the prejudice that persons with disabilities are not really equivalent to others in their capacity to be productive.

H) Sheltered Workshops

These programs only hire persons with disabilities, and structure jobs around the perceived abilities of each employee. Sometimes the stated goal of sheltered workshops is to serve as a training ground for the eventual transition of employees to the open labor market. In reality, however, employees with disabilities are rarely supported to make this transition. Employees are generally paid poorly, and the workshops in which they work are seen as charitable enterprises and are funded as such, with revenues being a function not of sales but of the number of employees. Rather than promoting sheltered workshops, governments can serve their citizens with disabilities better by removing barriers towards their employment in the open labor market. Persons with severe disabilities may find it difficult to enter the open labor market, even if other barriers to their employment are removed. In certain cases therefore, programs that create non-competitive job opportunities may be necessary. Government and public agencies should be mandated by law to preferentially procure certain products from such workshops in order to guarantee a stable income for their employees with severe disabilities.

I) Private Sector Initiatives

In addition to government-driven strategies, a number of private-sector initiatives also serve to illustrate the need for action to be taken not only by governments, but by employers themselves.

J) Employer Networks

A number of networks of private companies around the world have initiated their own programs to promote the employment of persons with disabilities. Sometimes these organizations are established in response to the creation of a quota policy, sometimes out of a sense of corporate social responsibility, and sometimes because of a compelling business case for being more inclusive. The main activities of employer organizations include:

· Raising awareness and building capacity on disability inclusion;
· Providing information and tools on disability and employment;
· Influencing policy on the employment and training of persons with disabilities;

· Providing   career   development   opportunities   and   organizing   vocational training;

· Linking jobseekers with disabilities and employers.
K) Support Disability-Inclusive Business

Private employers can play an important role in developing policies and programs to boost employment  for  persons  with  disabilities,  as  well  as  their  own  bottom  line.  It is recommended that governments:

a)  Introduce programs to raise awareness among private employers of the business case for hiring persons with disabilities.

b)  Support employers‘ organizations and networks to share inclusion practices and build their capacities to harness the potential of employees with disabilities. Disability-Inclusive Business—a number of large employers should be proactive in promoting disability inclusion within their businesses. Many of these businesses draw on their positive experiences of hiring persons with disabilities to demonstrate the business case for inclusive employment, citing that persons with disabilities:

· Have  higher  retention  and  lower  accident  rates  than  employees  without disabilities, and comparable productivity;

· Represent an untapped source of skills and talent and transferable problem- solving skills developed in daily life;

· Often have valuable skills and experiences learned on the job prior to having a disability;

· Can provide unique insights to help firms to develop their products or services to customers and clients with disabilities;

· Can improve the company‘s image, increasing morale, creating links to the community, and appealing to potential customers who have a disability or whose family members have a disability.

L) Social Enterprises

Social enterprises are businesses that seek to advance a social cause whilst being financially self-sustainable. Rather than being driven solely by the desire to make profits, these businesses also aim to maximize social impact. Social enterprises that consciously seek to hire persons with disabilities, or address issues and barriers affecting the lives of persons with disabilities can therefore help to boost the employment of persons with disabilities, and also influence wider social change. Box 10 shows an example of a disability-inclusive social enterprise.

M) Support Persons with Disabilities in the Workplace

Governments can enhance the working experiences of persons with disabilities firstly by leading  by  example  in  terms  of  public  sector  employment  practices,  and  secondly  by establishing programs and services that support persons with disabilities to do their jobs effectively. It is therefore recommended that governments:

a) Promote flexible working arrangements to ensure that qualified, productive individuals are not unnecessarily prevented from doing certain jobs.

b) Provide funding support and tax incentives to start ups and social enterprise initiatives that aim to hire persons with disabilities or address specific needs of persons with disabilities.

c) Provide subsidies or tax incentives that support the inclusion of persons with disabilities in the workplace.

d) Develop job coach accreditation and training standards and provide job coaching services to enable persons with disabilities to do their jobs effectively and productively.

N) Building a More Inclusive Society

By creating more accessible physical environments, public transport and knowledge, information  and  communication  services,  governments  can  facilitate  opportunities  for persons with disabilities to work, as well as society at large. It is recommended that governments:

a) Develop and implement accessibility standards for the physical environment in line with universal design, including public buildings and transport services, to ensure that individuals with mobility disabilities are not denied employment opportunities.

b) Promote and provide knowledge, information and communication services in accessible formats, in line with universal design, to meet the needs of persons with sensory, intellectual and psychosocial disabilities to apply for and retain a job.

c) Foster greater social inclusion by establishing links with disabled persons‘ organizations, including groups of women with disabilities, and working to promote employment opportunities.

O) Boost Education and Training Opportunities

Education and training is vital for all individuals to develop their human capital, and to acquire skills and knowledge relevant to the labor market. Governments must therefore ensure that persons with disabilities are able to access education and training on an equal basis with others. It is recommended that governments:

a) Make education systems more inclusive, both to make schools more accessible to children with disabilities, and to modify instruction to meet the needs of all children. 

b) Mainstream disability inclusion into technical vocational education and training (TVET) programs, to support persons with disabilities to acquire knowledge and skills necessary to find and retain decent work.

P) Break Down Attitudinal Barriers and Challenge Discrimination

Dear students, what are the attitudinal barriers and how can we overcome the challenges? 

Discriminatory attitudes towards persons with disabilities inform and produce other barriers to the full and equal participation of persons with disabilities in society, including in employment. For governments to better understand and challenge attitudinal barriers, it is essential to:

a) Undertake  research  to  examine  the  causes  and  manifestations  of  discriminatory attitudes towards persons with disabilities across society.

b) Launch public awareness campaigns and programs to promote the rights of persons with disabilities and to challenge discriminatory attitudes surrounding disability.

c) Conduct disability awareness training such as Disability Equality Training for public employees at the national and local levels. 

Chapter Four

Promoting Inclusive Culture
4.1 Definition of Inclusive Culture

Activity

Dear student, do you have a prior awareness of inclusive culture? If so, how do you understand inclusive culture? 

Inclusion is a sense of belonging, connection and community at work.  And inclusive organizations help people feel  welcomed,  known, valued and  encouraged  to  bring their whole, unique selves to work.

Culture is the  ideas, customs, and social behavior of a particular people or society.‖ An organization‘s  culture  is  the  culmination  of  the  priorities,  values  and  behaviors,  which support their employees in how they work singularly, in teams and with clients. Culture plays a huge role in shifting the diversity needle and forming truly inclusive environments. Hence, An inclusive culture involves the full and successful integration of diverse people into a workplace  or  industry.  Additionally,  inclusive  cultures  extend  beyond  basic  or  token presence  of  workers  who  have  disabilities.  They encompass  both  formal  and  informal policies and practices, and involve several core values:

· Representation: The presence of people with disabilities across a range of employee roles and leadership positions

· Receptivity:  Respect  for  differences  in  working  styles  and  flexibility  in  tailoring positions to the strengths and abilities of employees and

· Fairness: Equitable access to all resources, opportunities, networks and decision making processes.

Reflection

• Dear student, how did you compare the meaning of inclusive culture above with your previous conception?

4.2 Dimensions of Inclusive culture

Activity

Dear student, can you briefly discuss the possible dimensions of inclusive culture please?

There are three dimensions/ elements of an inclusive culture:

1. Universal Design

2. Recruitment, Training and Advancement Opportunities

3.  Workplace Accommodations and Accessibility: Policy & Practice 

1. Universal Design

One of the most heralded concepts in disability advocacy and cultures in the last decade is the concept of “universal design”.

Universal design refers to the construction of structures, spaces, services, communications and  resources  that  are  organically  accessible  to  a  range  of  people  with  and  without disabilities, without further need for modification or accommodation.

While accommodations procedures remain a needed function of most contemporary institutions and industries, forward-thinking approaches to disability inclusion will frequently involve developing sites and resources that require no accommodation to be fully usable and receptive to people with disabilities. A few examples of ways universal design practices may apply in the workplace include:

· Routinely providing manuals, materials and forms to all employees in a variety of digital formats that are as readily accessible to people who use adaptive computer technologies as to other employees.

· Building  workspaces  accessible  to  people  who  use  wheelchairs  or  other  assistive devices, as well as to all other employees.

· Providing employees with a variety of flexible schedule and work options. This allows employees who have energy or functionality limitations to organize their time and strengths, and all employees are better able to manage time and life/work balance.

2. Recruitment, Training, & Advancement Opportunities
A. Recruitment:
Effective recruitment of people with disabilities involves two components:

1.   Accessible outreach and hiring practices and

2.   Targeted recruitment of workers with disabilities.

Accessible outreach and hiring practices essentially entail making sure that outreach materials, networking and recruitment sites, communications, and application processes all include a range of accessible options, or are free of barriers that might inhibit people with disabilities from participating. Wherever possible, outreach and hiring resources generally should be equally accessible to workers with and without disabilities.

For example, making recruitment literature and job applications readily available in digital and large-print formats, or holding outreach events in spaces without stairs or other barriers and with accessible  communications technology, helps to ensure that people with disabilities will be included in recruitment practices.

 Targeted  recruitment  involves  specific  outreach  to  people  with  disabilities.  Although making general recruitment practices more accessible goes a long way towards building an inclusive hiring structure, individual employers are not always able to overcome existing barriers  for  instance,  when  recruiting  via  externally  sponsored  job  fairs  that  are  not accessible.  Therefore, targeted recruitment enables  employers  to  reach  and  interview qualified people with disabilities.

In turn, having accessible recruitment practices relative to hiring, materials and communications  helps  to ensure that  targeted recruitment  will  be successful  not  just in identifying  qualified  candidates,  but  by  making  sure  there  are  no  barriers  to  effective outreach and eventual employment.

B. Training: Training plays a dual role in the creation of inclusive workplace culture. The first consideration involves the degree to which people with disabilities have equitable access to training sites, events, and materials.

The second concern relates to the training of managers, particularly middle management, and human resources staff, to work effectively with all people, including those with disabilities. The consequences of inadequate training are substantial, in reducing job satisfaction, with corresponding  negative  consequences  for  productivity and  retention.  In  turn,  companies favored  by employees  with  disabilities  make a  concerted  effort  to  create  equitable  and accessible training resources.

C. Advancement: Research demonstrates that in order to have equitable opportunities for promotion and professional development, like most  employees, workers with disabilities typically require access to mentoring.

As with recruitment, mentoring and coaching involves a dual dynamic in which:

· Existing mentoring programs are advertised, implemented and maintained with attention to inclusion of workers with disabilities, and

· Targeted   mentoring   and   coaching   programs   specifically   assist   employees   with disabilities.  These  may  include  the  creation  of  explicit  disability  affirmative  action policies related to promotion, targeted professional networking opportunities, and the establishment of disability affinity networks and related supports to encourage full integration into the workplace culture.

3.  Workplace Accommodations and Accessibility: Policy & Practice 

Policy plays a critical role in generating meaningful inclusion of people with disabilities. In addition to recruitment, training and advancement, workplace policies need to carefully plan for the provision of reasonable accommodations. When   assessing   the   effectiveness   of   existing   accommodations   policies,   employee experiences can be described based on two measures of equity.

The first indicator of an inclusive workplace culture involves the perception of ―procedural justice‖, meaning that employees with disabilities perceive the accommodations policy as fair, accessible and functional.

The practice of negotiating and providing accommodations constitutes an additional opportunity  for  generating  an  experience  of  ―interactional  justice‖.  Interactional  justice refers to the experience of feeling that the managers or colleagues with whom one is interacting are behaving fairly, reasonably and respectfully.

Experiential and Bottom Line Outcomes: The Benefits of Inclusive cultures are specifically beneficial for employees with disabilities, but also have positive results for all employees, as they include a number of elements of a healthy work environment.

Specific positive outcomes include:

· Reduced expenses corresponding to reduced employee turn-over
· Increased worker commitment to and identification with organizational success
· Improved employee health and well-being
·  Improved productivity
· Increased employee investment in work performance
· Reduced perception of discrimination and inequity
· Improved cooperation and collaboration between co-workers, and between employees and management.

Creating an inclusive organizational culture is challenging but extremely advantageous. Here's why and how, however, the business benefits and the outcomes of an inclusive organization fairness and respect, value and belonging, safe and open, and empowerment and growth should be compelling enough to push forward.

These are some of the benefits of an Inclusive organization that needs to be considered:

· Higher Job Satisfaction

· Lower Turnover.

· Higher Productivity

· Higher Employee Morale 

· Improved Creativity and Innovation

· Improved Problem-Solving

· Increased Organizational Flexibility.

Inclusive education, when practiced well, is very important because all children are able to be part of their community and develop a sense of belonging and become better prepared for life in the community as children and adults. It provides all children with opportunities to develop friendships with one another.

4.3 Building inclusive community

Dear student, what an inclusive community is?  And why is building an inclusive community important?

What is an inclusive community?

· An inclusive community:

· Does everything that it can to respect all its citizens, gives them full access to resources, and promotes equal treatment and opportunity.

· Works to eliminate all forms of discrimination.

· Engages all its citizens in decision-making processes that affect their lives.

· Values diversity and

· Responds quickly to racist and other discriminating incidents.

An inclusive society aims at empowering and promoting the social, economic, and political inclusion of all, irrespective of age, sex, disability, race, ethnicity, origin, religion, economic, or other status. It is a society that leaves no one behind. We work to ensure that societies are open and inclusive to all.

Here are things an organization can do to create a more inclusive workplace and, therefore, a more appealing place to work:

· Appropriately Connect with Employees

· Interact with Different People

· Create Employee Resource Groups

· Place Importance on Inclusion 

· Hold Better Meetings

· Invest in Diversity Training

People have opportunities to experience a variety of social roles that include friendships, contributing to the community and gaining new skills. Some of the benefits of inclusion to the person are: Improved feelings of well-being and self-esteem.

Why is building an inclusive community important?

· Acts of exclusion and injustice based on group identity and other factors should not be allowed to occur and/or continue.

· All people have the right to be part of decisions that affect their lives and the groups they belong to and

· Diversity enriches our lives, so it is worth our while to value our community's diversity. An inclusive community can be built at any time. The need to have an inclusive community, however, is most obvious when there has been a decision or an incident that caused harm to a particular group of people.

It is important to consider the motivation behind an individual, a group, or a community's desire to build an inclusive community because the motivation affects the following:

· Types and sequence of strategies selected:  if there were a crisis, you might have to start with a strategy that transforms the conflict. If there were no crisis, but rather the vision of a community leader that sparked the effort, you might consider starting with a public education campaign.

· Resources available:  more resources could be mobilized if the motivation came from a large institution or a local foundation.

· Amount of support and obstruction: if the dominant group in the community is just as motivated as any other group, there is likely to be more support. If, however, the dominant group has no interest in changing the status quo, there are likely to be more barriers.

· Rate of progress: if the major leaders and groups support the effort, progress is likely to be faster.

· Expected outcomes: if the goal is to raise awareness, everyone involved is likely to be satisfied  if  they  learned  new  things  about  other  groups.  If  the  goal  is  to  promote  fair treatment of every group, everyone involved is more likely to be satisfied by policy change.
4.4 Characteristics of an Inclusive Community

Inclusive communities do have the following set of characteristics: 

· Integrative and cooperative:  inclusive communities bring people together and are places where people and organizations work together.

· Interactive:  inclusive  communities  have  accessible  community  spaces  and  open  public places as well as groups and organizations that support social interaction and community activity, including celebrating community life.

· Invested:  inclusive  communities  are  places  where  both  the  public  and  private  sectors commit  resources  for  the  social  and  economic  health  and  well-being  of  the  whole community.

· Diverse: inclusive communities welcome and incorporate diverse people and cultures into the structures, processes and functions of daily community life.

· Equitable: inclusive communities make sure that everyone has the means to live in decent conditions (i.e. income supports, employment, good housing) and the opportunity to develop one‘s capacities and to participate actively in community life.

· Accessible and Sensitive: inclusive communities have an array of readily available and accessible supports and services for the social, health, and developmental needs of their populations and provide such supports in culturally sensitive and appropriate ways /essential services identified include good schools, recreation, childcare, libraries, public transit, affordable housing and supportive housing, home care, crisis and emergency supports, well-coordinated and comprehensive settlement supports/.

Participatory: inclusive communities encourage and support the involvement of all their members in the planning and decision-making that affects community conditions and development, including having an effective voice with senior levels of government and

· Safe: inclusive communities ensure both individual and broad community safety and security so that no one feels at risk in their homes or moving around the neighborhood and city.

Chapter Five

Legal and policy frameworks considering people with disabilities  
There are several regional and international declarations, conventions, world conferences’ conclusions and recommendations about the rights of persons with disabilities for education.  

5.1 International legal Documents 
a. Universal Declaration of Human Rights (UDHR)
This declaration ensures three important rights; 

· Right to education (fundamental human rights; rights that are universal, indivisible, interconnected and interdependent)

· Right to equalization of opportunities 

· Right to participate in society

b. Convention on the Rights of The Child
· States the rights of all children to basic quality primary education

· Make primary education compulsory and available free to all (UPE). 

· It assures the rights of the child to education based on his or her needs, abilities and pace of effective learning

c. Convention against Discrimination in Education
· To combat discriminatory treatment in education 

· promote the opportunity of addressing their learning needs, 

· children in disadvantaged situations or who experience conditions of risk, disability have the right to education of the same quality and standard

d. World Declaration on Education for All (EFA)
This declaration confirms that every human being including children, youth, adults, females, street children, immigrants, children with disability,… have right to quality and equity in education.
e. UN Standard Rules of Equalization Of Opportunities For Persons With Disabilities
Every individual has equal opportunity for participation

· Accessibility 

· Education 

· Employment 

· Income maintenance and social security 

· Family life and personal integrity   (marriage, parenthood, sexual relationship)

· Culture 

· Recreation and sports 

· Religion

f. Salamanca Frame Work for Action
It was declared in an international conference on special needs education held in Salamanca, Spain in 1994.

The conference emphasized the following principles:

· The right of children including those with temporary and permanent special education needs to attend school.

· The right of all children to attend school in their home community

· The right of children to participate in a child-centered education meeting individual needs

· The right of all children to participate in quality education that is meaningful for each child.

g. UN Convention of the right of person with disabilities (UNCRPDS)
· The UN Convention on the Rights of Persons with Disabilities (2006) underlines under article 24, sub-article no. 1 and no. 2 “States Parties shall, recognize the right of persons with disabilities to education, … realizing this right without discrimination and on the basis of equal opportunity,…ensure an inclusive education system at all levels… can access an inclusive, quality and free primary and secondary education on an equal basis with others in the community”.
· This convention was adopted on 13 December 2006 during the sixty first sessions of the UN General Assembly (Resolutions 61/106). In this convention, all persons with all types of disabilities must enjoy all human rights and functional freedoms.   
h. UN Millennium  Development Goals (MDGS)

· MDGs was adopted by the UN General assembly during the millennium submit in September 2000. It encourages collaborative action to address development problems that impacts lives of the poor and marginalized sections of the society, by reducing poverty, improving health, increasing educational opportunities and addressing environmental concern. At that time, nowhere in the MDGs person with disabilities explicitly mentioned and the General Assembly considered the issue and adopted on October 2009 a resolution on “inclusion of person with disabilities in realizing the MDGs” (Resolution 09-54731)        

2. National Legal Instruments 
a. The Ethiopian Constitution

The Constitution of the Federal Democratic Republic of Ethiopia (FDRE) under article 41 sub-articles no.3 and no.9 clearly stipulates:
· The rights of citizens to equal access to publicly funded services 

· The State shall, within available means, allocate resources to provide rehabilitation and assistance to the physically and mentally disabled, the aged, and to children who are left without parents and guardians.
· Under article 9 (4), it is also indicated that all international agreements ratified by Ethiopia are an integral part of the law of the land. Not only that, article 13 elaborates that all legislative, executive and judicial organs have the responsibility to respect and enforce what is embodied under that section, which should be done in conformity with human rights considerations.
b)  The Education and Training Policy 

· The Education and Training Policy (1994) under its specific objectives sub-item, 2.2.3 unequivocally states that persons with disabilities and the gifted learn in accordance to their potential and needs. 

· In its subsequent titles under sub-items 3.2.9, 3.4.11 and 3.7.6 underlines that there will be special education and training for persons with special needs, teacher training for special education will be provided in regular teacher training programs and special attention will be given in the preparation and utilization of support input for special education respectively

· According to the Higher Education Proclamation No.650/2009 article 40 item one, states that institutions shall make, to extent possible, their facilities and programs amenable to use with relative ease by physically challenged students.
c. Educational structure no. 2 2.3

· Confirms that efforts will be made to enable people with special needs /both with disability and the Gifted/ learn in accordance with their potential and needs.

d. Higher Education Proclamation    No.650/2009,

· Article 40, item1 states that institutions shall make, to the extent possible, their facilities and programs are easy to use by physically challenged students.
e. The special needs education program strategy (2006)

The key elements of the strategy are:

· Favorable policy environment

· Duties & responsibilities in education system

· Using strengthening national expertise

· Allocation and use of funds

· Cooperation and partners

· School management
· Teacher education
· Design establishment and functioning of support systems. 
· Allocation and use of funds
· Cooperation and partners
· School management
· Teacher education
· Design establishment and functioning of   support systems
f. Education Sector Development /ESDP IV/
· Expected program outcomes

· Enrollment of children with special educational needs increased at all levels of education and due attention will be given to girls with special needs

· Number of trained teachers in SNE/ inclusive education increased

· Capacity of schools in addressing the academic and social needs of children with special educational needs improved

· Ethiopia has adopted and implemented a number of laws, policies and standards pertaining to people with disabilities, including their right to productive and decent work.  

g. Building Code (Article) 624/2009:

· Even if the code was declared for the convenient of physical accessibilities in architectural activities still the problem is not minimized.

h. Proclamation on the Rights of Disabled Persons to Employment

· Proclamation No. 101/1994 states about the right of PWD to appropriate training, employment opportunities, salary, selection criteria, grievance procedure…

· In this proclamation person with disability have the right to employment. It was considered as any law, practice, custom, attitude or other discriminatory situations that impair the equal opportunities of employment of a disabled person are illegal. It also requires employers to provide appropriate working and training conditions; take all reasonable accommodation measures and affirm active actions, particularly when employing women with disabilities; and assign an assistant to enable a person with disability to perform their work or follow training.

i. The Federal Civil Servant Proclamation No. 515/2007 (የመንግስት ሠራተኞች አዋጅ
· In this proclamation of article 13.1 and 13.3b, people with disabilities are the one to be given preference during recruitment, promotion and deployment; and shall be no discrimination among job seekers or civil servants in filling vacancies because of their disabilities.  

Chapter Six
Resources Management for Inclusion

6.1 Provisions of Resources

The resource should be considered for people with disabilities in workplaces, social gatherings, recreational and in schools that help them to feel comfortable, secure and work at their independent and team activities. Available resources those meet their needs can help persons with disabilities move towards success.

Resources for school children

All concerned bodies should be inclusive in their planning, budgeting and taking action for the education of persons with disabilities. In the school settings resource rooms are very important at.

School based resource room

The resource room is a classroom where a special education program can be delivered to a student with a disability and learning difficulty. It is for those students who belong to a regular class but need some special instructions in an individualized or small group setting for a portion of the day. It is typically a large room in the main school building with lots of facilities for children with special needs. This program includes remedial, compensatory and developmental instruction, which is provided in small groups for usually three to five hours per week.  Students may be provided direct services in the classroom.  Indirect services can also be provided to the student through consultation with the general education teachers to support in adjusting the learning environment or modify the instructional methods. When additional support is appropriate to meet the student‘s needs, the student can receive the pull- out program.   This form of a ―pull out system, where a child attends a session in the resource room during a light period of the day such as singing or physical training, receives individual help in a weak area of learning such as reading or writing. Methods and materials are adapted to students' learning styles and characteristics using multisensory and other specialized approaches

Activity

1.   What human resources are required in this resource room?

2.   What  material  resources  are  important  for  equally  present  in  the  classroom, participate, receive support and achievement?

Human resources in schools

•    Sign language interpreter

•    Braille specialist
•    Mobility and orientation expert
•    Special needs educators

•    Speech and language therapist

•    Physiotherapist

•    Behavioral therapists…etc

School based material resources

· LCD and/or Smart Board
·   E – Chart
· Various magnifying lenses
·  Slate and  styles
·  Perkins Braille writer
· White Cane
· Blind folder
·  Tuning fork
·  Audiometer
·  Hearing aids (various type)
·  Sign language books and videos
·  Various instructional videos related this unit
· Braille atlases
· Molded plastic, dissected and un-dissected relief maps
·  Relief globs
·  Land form model
· Abacus
·  Raised clock faces
·   Geometric area and volume aids
· Write forms for matched planes and volumes
·  Braille rulers
·  Raised-line check books
·  Signature guide
·  Longhand-writing kit
· Script letter – sheets and boards
·  Talking calculator
·  Closed-circuit television 

· Computer software for various students with special needs; for example Jawse for blind and sign language software for deaf
·   Orthosis
·  Prosthosis
   Environmental accessibilities

· Ramps
· Elevators
·  Wheel chairs
·  And others additional resources

Accommodations

Accommodations are adjustments that teachers and school personnel make to maximize learning and social well-being for individual students.

Instructional accommodation checklist

· Use a multisensory approach.
· Use a highly structured format for presentations.
·  Use graphic organizers.
· Present material in small, sequential steps.
· Teach specific strategies (e.g. taking notes, reading comprehension).
· Review key points frequently.
· Assign a buddy reader or note taker.
·  Provide students with outline of notes.
· Use color coding to match materials and concepts.
· Reduce visual distractions.
·  Seat student close to board, teacher, or student helper: away from door or window.
· Provide a quiet work area.
· Allow students to move if needed. Use visual reminders as memory aids.
· Use teacher-initiated signals for redirecting attention.
·  Highlight sections of text.
·  Provide tape recording of lecture or required texts.
·  Give oral and written directions.
·  Speak slowly and clearly.
·  Allow for longer response time.
· Organization and Task Completion
· Keep work area clear.
·  Post assignments and work completed in a consistent spot.
· Assist student with notebook organization.
·  Use assignment notebook.
·  Extend time to complete assignments.
·  Shorten or chunk assignments.
·  Give timeline for longer projects.
· Give specific feedback.
· Provide peer tutoring.
·  Use cooperative learning groups.
· Provide structured daily activities.
· Explain changes in routine.

Evaluation

•    Explain grading and give rubric.

•    Give specific feedback.

•    Preview before test; give frequent quizzes; give sample questions.

•    Orient student to test format.

•    Use a clear, uncluttered copy; enlarge print.

•    Make test directions simple and clear.

•    Provide ample space for answers on test.

•    Allow alternate test response (oral, computer).

•    Read test aloud to student. Give open-note or take-home tests.

•    Use alternate forms of evaluation (oral report, group projects, and debate).

•    Reduce required assignments.

•    Provide proofreading checklist.

•    Accept print or cursive writing

6.3 Resources for work/social environment

Activity

1.   What human resources are required work places?

2. What material resources are important for persons with disability in work places and social environment?

Human resources

•    Special needs educator at every organization to create inclusive environment

•    Sign language interpreter

•    Sighted guide

Material resources

•    Various magnifying lenses

•    Slate and styles

•    Perkins Braille writer

•    White Cane

•    Hearing aids

•    Sign language books and videos

•    Braille atlases

•    Braille rulers

•    Signature guide

•    Talking calculator

•    Talking mobile

•    Closed-circuit television

• Computer software for various students with special needs; for example Jawse for blind and sign language software for deaf

•    Orthosis

•    Prosthosis

•    Environmental accessibilities

-    Ramps

-    Elevators

- Wheel chairs

Chapter Seven

Collaborative (Cooperative) Partnerships with stakeholders

7.2 Definition of collaboration, partnership and stack holder

Collaboration is defined as ―the act of working together to produce or create something according to the capacities and abilities of individuals. Each individual‘s collaboration is based on his knowledge and skills. A person should not be discriminated due to mismatch with other people‘s abilities; because he has his own quality in other perspectives. Collaboration means 'to work with another person or group in order to achieve accomplish intended goals.  Collaboration provides every team member  with  equal  opportunities  to participate and communicate their ideas. Collaboration in the workplace is when two or more people (often groups) work together through idea sharing and thinking to accomplish a common goal. It is simply teamwork taken to a higher level. The phrase 'putting our heads together' would be a good example of this important element of collaboration.

Collaboration enables individuals to work together to achieve a defined and common business purpose. It exists in two forms:

· Synchronous, where everyone interacts in real time, as in through telephone, email, online meetings, through instant texts messages, or via Viber, and

· The team sees value in working together as the common goal gives them a meaningful reason to work together, along with receiving mutual benefits for the institution as well as the team. The advantages of collaboration can also be seen in terms of individual output. Creating a sense of teamwork and building bonds encourages team members to work for the collective rather than just themselves.

Activities

1. Mention some important experiences of collaboration in your community?


2.   What are the important elements of collaboration in your community?

3.   What is your intention to create collaboration with people in your life?

7.2 Key elements of successful collaboration

The relationship includes a commitment to: mutual relationships and goals; a jointly developed  structure  and  shared  responsibility;  mutual  authority  and  accountability  for success; and sharing of resources and rewards. A Collaboration Checklist What factors are helping or hindering your collaboration efforts?

 We've got the four most important elements of teamwork to help you build a team that will lead your company to success.

• Respect. This one should be a no-brainer. ...

• Communication. While respect is probably the most important element of teamwork, communication is the tool that will generate that respect. ...

• Delegation. ...

• Support.

To  kick  off  our  All  about collaboration series,  we  consider  the  nature  of successful collaboration,   its   benefits   and   what   is   needed   within   an   organization   for   it   to flourish. Collaboration in the workplace is when two or more people work together through idea sharing and thinking to achieve a common goal.

Here are a few qualities that a successful team possesses.

1.   They communicate well with each other. ...

2.   They focus on goals and results. ...

3.   Everyone contributes their fair share. ...

4.   They offer each other support. ...

5.   Team members are diverse. ...

6.   Good leadership. ...

7.   They're organized. ...

8.   They have fun.

General principles of collaboration

· Establish clear common goals for the collaboration.

· Deﬁne  your  respective  roles  and  who  is  accountable  for  what,  but  accept  joint responsibility for the decisions and their outcomes 

Take a problem-solving approach – with a sense that all those in the collaborative arrangement share ownership of the problem and its solution.

· Establish an atmosphere of trust and mutual respect for each other’s‘ expertise.

· Aim for consensus decision-making.

· Ask for and give immediate and objective feedback to others in a nonthreatening and non-judgmental manner.

· Give credit to others for their ideas and accomplishments

· Develop procedures for resolving conﬂicts and manage these processes skillfully.

· Better  still,  anticipate  possible  conﬂicts  and  take  steps  to  avoid  them  as  far  as possible. This is not to say that disagreements can, or even should, be avoided. 

· Arrange periodic meetings to review progress in the collaborative arrangements.

What are the advantages of collaboration?

•    Higher employee productivity

•    The advantages of collaboration can also be seen in terms of individual output.

• Creating a sense of teamwork and building bonds encourages team members to work for the collective rather than just themselves

Benefits of collaboration

•    Greater efficiency and less duplicated effort.

•    Access to additional resources or lower costs through sharing resources such as office

space, administration or other aspects of an organization‘s operation.

• Improved service coordination across agencies, with better pathways or referral systems for service users.

Challenges to Team Collaboration

•    Indecisive decision-makers. Ironic, isn't it? ...

•    "E-fail" This is a little term used for when email straight up fails. ...

• Mis (sing) communication. When collaborating, there is always room for misinterpretation and miscommunication.

•    Process sinking vs. process syncing.

•    Too many cooks.

•    Negative Nancy.

7.3 Cooperativeness

Cooperation is one of   the components of collaboration.  As   an adjective, cooperative describes working together agreeably for a common purpose or goal as  in cooperative play  or cooperative employee.  As  a  noun,  a cooperative is  a  jointly- owned business or enterprise where members pool their resources to purchase, do work, and/or distribute things. Cooperativeness helps individuals to willing learn from each other. Learners work together in small groups, helping each other to carry out individual and group tasks. Interdependence: all group members seek to achieve a group goal and help each other’s’ achievement; Individual accountability: each member of the group is held responsible for his or her own learning, which in turn contributes to the group goal; Cooperation: the learners discuss, problem-solve and collaborate with each other; Face to face interaction and establish consensus; and Evaluation: members of the group review and evaluate how they worked together and make changes as needed. It requires interdependence, which can take one or more forms that help to create inclusiveness:

1. Goal interdependence: the group has a single goal. 

2.  Reward interdependence: the whole group receives acknowledgement for achieving the goal

3.  Resource interdependence: each group member has different resources (knowledge or materials) that must be combined to complete a task

4.  Role interdependence: each group member is assigned a different role (e.g, leader, reporter, time-keeper)

In cooperative learning and works, the strategies for effective co-planning and team working are very important.  The following steps will help you and your group to work effectively together.

1.   Have clear objectives

2.   At each stage you should try to agree on goals

3.   Set ground rules

4.   Communicate efficiently

5.   Build consensus

6.   Define roles

7.   Clarify your plans, process and achievements all the time

8.   Keep good records

9.   Stick to the plan
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